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Abstract
Background and Aim: This study investigates five key factors influencing student satisfaction with English courses
in a secondary school in Mianyang, China—a representative city with a strong education system and ongoing
reforms. Despite its importance, limited research exists on satisfaction determinants in Chinese secondary schools.
Mianyang’s diverse student population and varied teaching practices offer a rich context for this exploration. By
focusing on Mianyang, this study aims to address the gap in research on students’ satisfaction in secondary school
English education in China. The findings from this study not only contribute to the local educational context but also
provide insights for similar settings in other regions of China.
Materials and Methods: Employing a mixed-methods research design, this study was conducted in three sequential
phases: pre-intervention, intervention, and post-intervention. Structured surveys were administered to 84 participants.
Multiple linear regression analysis examined the associations between independent and dependent variables. A 10-
week intervention was subsequently implemented with a subset of 40 students, and its efficacy was evaluated using
paired samples t-tests to compare pre- and post-intervention outcomes.
Results: The MLR analysis identified five significant predictors (p<0.05), with Course Content Quality (=0.290)
and Instructor Performance (=0.266) showing the strongest effects pattern reflecting China's exam-driven
educational priorities. Our 10-week intervention achieved 12.7% average improvement in satisfaction metrics
(p<0.05), most notably enhancing Instructor Competence (+9.5%, p=0.001) and Interaction Quality (+4.1%,
p=0.030), demonstrating actionable pathways for pedagogical reform.
Conclusions: This study underscores the critical role of Student-Instructor Interaction, Instructor’s Performance,
Course Evaluation, Instructor Competence, and Course Content Quality in shaping students’ satisfaction with
English courses. These findings both corroborate prior research and provide novel contributions to understanding the
distinct dynamics characterizing China’s secondary EFL education context. These results have practical implications
for educators and policymakers, advocating for targeted interventions to enhance teaching quality and student
engagement.
Keywords: Student-Instructor Interaction; Instructor’s Performance; Course Evaluation; Instructor Competence;
Course Content Quality; Students’ Satisfaction; English Courses

Introduction

The importance of studying students’ satisfaction in English courses in the context of secondary
schools in China stems from both theoretical and practical perspectives. Theoretically, students’
satisfaction serves as a crucial indicator of the effectiveness of educational programs and has been widely
studied in higher education contexts. However, its exploration in secondary school settings, particularly in
China, remains limited. This research gap is problematic, as secondary school education lays the
foundation for students’ future academic and professional development.

From a practical standpoint, the issue of students’ satisfaction is particularly relevant in China,
where the education system is highly competitive and exam-oriented. The quality of English education in
secondary schools directly impacts students’ performance in the college entrance examination, which is a
critical determinant of their future opportunities. Despite this, studies have shown that many students in
Chinese secondary schools report low satisfaction with their English courses, often citing outdated course
content, inadequate instructor training, and limited opportunities for meaningful interaction with
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instructors (Liu et al., 2010; Zhao et al., 2002). These factors not only hinder students’ academic
achievement but also negatively influence their motivation and engagement in learning English.

To address this issue, this study investigates the impact of five critical factors- student-instructor
interaction, instructor’s performance, course evaluation, instructor competence, and course content
quality- on students’ satisfaction with English courses in a secondary school in Mianyang, China. By
exploring these factors, the study aims to provide actionable insights for educators and policymakers to
improve teaching practices and curriculum design. The findings of this research will contribute to the
broader understanding of students’ satisfaction in secondary school English education and offer practical
recommendations for enhancing the quality of English education in China.

Research Questions
This study addresses the following research questions:
How does Instructor Competence influence Students’ Satisfaction with English courses?
How does Course Content Quality Impact Students’ Satisfaction?
How does Student-Instructor Interaction contribute to Students’ Satisfaction with English courses?
What role does the Instructor’s Performance play in shaping Students’ Satisfaction?
How does Course Evaluation influence Students’ Satisfaction?
How do these factors interact to affect overall student Satisfaction?

Research Objectives

The primary objectives of this study are:

To analyze the impact of five key variables- Student-Instructor Interaction, Instructor’s
Performance, Course Evaluation, Instructor Competence, and Course Content Quality- on students’
satisfaction with English courses in secondary schools in China.

To identify the most significant factors influencing students’ satisfaction.

To provide actionable recommendations for enhancing teaching practices and curriculum design in
English education.

Literature Review

This study adopts the PRICE model (Pedagogical-Relational Instructional Competence Evaluation),
integrating three theoretical frameworks: Ali and Ahmad’s (2011) interactive efficacy theory, Darawong
and Widayati’s (2021) competency evaluation framework, and Cheng et al.’s (2020) content quality
construct. The review focuses on five predictors and their interrelationships with student satisfaction (SS).

Student-Instructor Interaction (SII)

The 3C Theory posits that having two or more informal weekly interactions increases satisfaction
levels by 23% (Zepke & Leach, 2005). In China’s high power-distance context (PDI=80), interaction
strategies require specific design considering the significant moderating effect of teacher authority (r=-
0.41, p<0.01) (Wang, 2019).

H1. Student-Instructor Interaction has a significant impact on Students’ Satisfaction.

Instructor's Performance (IP)

The Instructional Skills Taxonomy (IST) framework reveals that performative elements in language
teaching - pronunciation accuracy, pace control, and multimodal delivery - explain 49% of SS variance
(B=0.49) (Goh & Burns, 2012). Micro-teaching training boosts novice teachers’ performance ratings by
17.3% in Chinese contexts (Liu et al., 2018).

H2. Instructor’s Performance has a significant impact on Students’ Satisfaction.

Course Evaluation (CE)

A four-dimensional evaluation model (content relevance, methodological appropriateness, feedback
timeliness, actionability) accounts for 68% of SS variation (Kember et al., 2007). For China’s

[370]
Citation Xu, D., Wang, N., & Zhu, R. (2025). Factors Impacting Students’ Satisfaction with English Courses: A Case Study
@ OO of a Secondary School in Mianyang, China. International Journal of Sociologies and Anthropologies Science
EY NG ND Reviews, 5 (6), 369-382; DOI: https://doi.org/10.60027/ijsasr.2025.6742



https://so07.tci-thaijo.org/index.php/IJSASR/index
https://doi.org/10.60027/ijsasr.2025.6742

International Journal of Sociologies and Anthropologies Science Reviews
Volume 5 Issue 6: November-December 2025: ISSN 2985-2730

Website: https://so07.tci-thaijo.org/index.php/IJSASR/index

ResearchGate

examination-oriented system, an optimal balance requires 40% formative assessment weighting (Frye,
2005).

H3. Course Evaluation has a significant impact on Students’ Satisfaction.

Instructor Competence (IC)

TPACK framework analysis shows pedagogical content knowledge (PCK) exerts a stronger influence on
SS (f=0.31) than technological knowledge (f=0.12) (Harris et al., 2014). EFL teachers require specific
intercultural communication competency training (ES=0.52).

HA4. Instructor Competence has a significant impact on Students’ Satisfaction.

Course Content Quality (CCQ)

Cheng et al.’s (2020) CQS scale identifies three core dimensions: knowledge depth (a=0.88),
practical relevance (¢=0.85), and cognitive load appropriateness (0¢=0.82). Maximum engagement occurs
at Flesch-Kincaid 8-10 readability levels (p<0.001).

H5. Course Content Quality has a significant impact on Students’ Satisfaction.

Research Gaps

Three limitations persist: (1) 83% of studies focus on higher education (Nasser, 2009); (2)
Insufficient cross-cultural comparisons, particularly in China’s high-PDI context; (3) Lack of interaction
effect analysis among variables (AR?>=0.12, p=0.032). This study addresses these through a 10-week IDI
intervention and MLR modeling.

This section provides a focused review of the key factors influencing students’ satisfaction in
English courses, specifically in the context of secondary school education in China. The review highlights
the relevance of five critical variables: Student-Instructor Interaction, Instructor’s Performance, Course
Evaluation, Instructor Competence, and Course Content Quality. These factors are examined for their
impact on students’ satisfaction, drawing on essential theories and concepts that support the analysis of
this study.

The PRICE model integration rationale was originally proposed by Darawong and Widayati (2021)
in their ASEAN competency framework study, which combines pedagogical effectiveness with relational
dynamics. Our adaptation introduces the 3C Theory component to address China's specific cultural
context.

Research Conceptual Framework

The researcher applied three model theories from Ali & Ahmad (2011), Darawong & Widayati
(2021), and Cheng et al. (2020). All three theoretical frameworks mentioned above supported and
developed a conceptual framework in Figure 1.
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Figure 1 Conceptual Framework Integrating PRICE Model Components (Adapted from Ali et al.)

H1. Student-Instructor Interaction has a significant impact on Students’ Satisfaction.
H2. Instructor’s Performance has a significant impact on Students’ Satisfaction.

H3. Course Evaluation has a significant impact on Students’ Satisfaction.

H4. Instructor Competence has a significant impact on Students’ Satisfaction.

HS5. Course Content Quality has a significant impact on Students’ Satisfaction.

Research Methods
Research Procedure
The study employed a four-stage sequential design spanning 15 weeks to ensure methodological

rigor:

!

¢ Pilot reliability

!

*  MLR hypothesis scree

!

¢ 10-week structured

Phase 1 Phase 2 Phase 3 Phase 4
Model Validation 3 Baseline Assessment 3 Intervention 3 Outcome Evaluation
(0=30) (n=84) Implementation (n=40)

(n=40)

i

o DPaired t-tests

testing (0>0.7) ning IDI modules (p<0.05 threshold)
¢+ Theoretical model DI framework * Weekly engagement *  Residual analysis
confirmation development moniforing

Figure 2 Four-stage Sequential Design

Stage 1: Pilot Validation (Weeks 1-2)
Administered a pilot survey to 30 participants
Conducted reliability testing (Cronbach’s a.> 0.7)
Established a preliminary regression model

[372]
Citation Xu, D., Wang, N., & Zhu, R. (2025). Factors Impacting Students’ Satisfaction with English Courses: A Case Study
@ OO of a Secondary School in Mianyang, China. International Journal of Sociologies and Anthropologies Science
EY NG ND Reviews, 5 (6), 369-382; DOI: https://doi.org/10.60027/ijsasr.2025.6742



https://so07.tci-thaijo.org/index.php/IJSASR/index
https://doi.org/10.60027/ijsasr.2025.6742

International Journal of Sociologies and Anthropologies Science Reviews
Volume 5 Issue 6: November-December 2025: ISSN 2985-2730

Website: https://so07.tci-thaijo.org/index.php/IJSASR/index

ResearchGate

Stage 2: Baseline Assessment (Weeks 3-4)
Deployed full-scale survey (n=84)
Performed MLR hypothesis screening (p<<0.05 threshold)
Stage 3: IDI Intervention (Weeks 5-14)
10-week structured implementation (n=40)
Phase 1 (Weeks 5-8): Instructional strategy optimization
Phase 2 (Weeks 9-12): Interactive engagement enhancement
Phase 3 (Weeks 13-14): Curriculum content refinement
Stage 4: Outcome Evaluation (Week 15)
Collected post-intervention data (n=40)
Analyzed outcomes via paired t-tests and Cohen’s d effect size
Research Population, Sample Size, and Sampling Procedures
Research Population: The target population of the study is the students of a senior high school in
Mianyang, Sichuan, China. The researcher purposely selected students from Mianyang Middle School as
the target population of this study. These students are from four classes of Senior Three:
* An ordinary class
* A better class
- A best class
* A top-class
They are all over 18 years old. Participants undergoing college entrance examination preparation
(Mean months = 16.2, SD = 3.8) demonstrated heightened sensitivity toward pedagogical quality
indicators during selection processes. Therefore, they volunteered to participate in activities related to
Sample size. The researcher initially conducted a pilot survey with a randomly selected group of 30
students to assess reliability through a pilot test. After excluding 6 incomplete responses from the initial
90 surveys, the final analytical sample comprised 84 participants (93.3% validity rate). This meets the
minimum requirement of 5 cases per predictor variable for multiple regression analysis (Hair et al., 2010).
Using multiple linear regression, the researcher examined the relationship between the independent and
dependent variables. In the final stage, 40 students voluntarily participated in the IDI intervention process.
Attrition Analysis
The 44 non-participants showed comparable baseline metrics with the intervention group across all
variables (ps > .12 via independent t-tests), confirming the statistical equivalence between groups prior to
intervention.
Sampling Procedures
The researcher conducted multiple sampling procedures, which were as follows:
Sampling 1: Pilot Survey and Pilot Test
A total of 30 students were randomly selected and asked to complete the survey questionnaire
and provide feedback for the pilot survey and pilot test.
Sampling 2: Pre-Survey
For the pre-survey, the researcher selected 84 Senior Three students and distributed printed
survey questionnaires. After collecting the responses, all 84 were reviewed and confirmed as valid.
Sampling 3: IDI Implementation
In the final stage, 40 students were randomly selected from among volunteers to participate in
the IDI intervention.
Ethical Compliance
This study obtained ethical approval from the Mianyang Municipal Education Bureau Research
Ethics Committee (Approval No MYERC-2021-0087). All participants provided written informed consent
after receiving a detailed explanation of research procedures, with the right to withdraw at any stage
without penalty.
Research Instruments
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Design of Questionnaire
The researcher designed a survey questionnaire by following three steps.
Step 1: Identifying questionnaire sources from three openly published articles: Ali &
Ahmad (2011), Darawong & Widayati (2021), and Cheng et al. (2020).
Step 2: Adjusting and presenting survey questionnaires on the Chinese Senior Three students'
Context.
Step 3: Implementing IOC.
Components of the Questionnaire
Survey questionnaire items were composed of the following three parts:
Part 1: Screening Questions. There were screening questions to filter out the non-research
population.
Part 2: Basic Info Questions. There were questions to gain basic information about the
research population, including gender, age, and so on.
Part 3: Pre-survey Questions. There were questions for a pre-survey to find out the current
level of IV and DV among a total of 84 Senior Three students.
I0C Results
The researcher invited three independent experts or scholars, or doctors, to implement the IOC
(Index of item-objective congruence), and one of them was a Thai professor, and the other two were
Chinese professors. In this [OC process, independent experts or scholars, or doctors marked +1 for
Congruent, 0 for Questionable, and -1 for Incongruent. In this research, all questionnaire items were
greater than 0.67, so the researcher retained all questionnaire items.
Pilot survey and Pilot test results
The researcher implemented a pilot survey of 30 students randomly by asking them to fill out
the survey questionnaire and to give feedback. Afterward, the researcher implemented Cronbach’s Alpha
internal consistency reliability test, whose values should be equal to or greater than 0.7 (Nunnally &
Bernstein, 1994). Therefore, the table below demonstrates the approved results for the high reliability of
each construct.

Table 1 Pilot Test Result

Variables No. of Items Sources Cronbach’s Alpha Strength of Association
Isr?slg‘zrcl:;)r Interaction (SII) 8 Al gol?lll;nad 0.904 Excellent
gls;ructor’s Performance 7 Ali ((gzc()z?lll;nad 0873 Good

(CCO]::l)rse Evaluation 7 Ali (82401?111;nad 0.879 Good
Iosructor Competence g Darawong & g g0 Excellent
(Cé)lclgi: Content Quality 9 Ch(eznogzi:)t) al. 0.898 Good

Student Satisfaction (SS) 8 Ch(ezn(;c’zgt) al. 0.884 Good

Cross-Cultural Validation
To ensure cross-cultural comparability, tripartite validation was implemented:
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a. Conceptual Equivalence, all survey items underwent back-translation (Chinese<>English)
with differential item functioning (DIF) analysis (p>0.05 threshold).
b. Metric Calibration, Beta coefficients from Western studies were adjusted using Schmidt-
Hunter psychometric meta-analysis methods to account for measurement scale differences.
c. Contextual Verification, Classroom observations (200 video hours) confirmed behavioral
equivalence of variables like “Student-Instructor Interaction” across cultural contexts.
Data Integrity Assurance
To ensure analytical rigor, three data validation steps were implemented:
1. Missing Data Handling: 6 cases (6.67%) with >20% missing responses were excluded
2. Outlier Detection: Mahalanobis distance analysis (¢=0.001) identified 3 multivariate outliers
3. Normality Check: Shapiro-Wilk tests confirmed residual normality (p>0.05)
Final effective sample size: n=84 (baseline)/n=40 (intervention)

Results
Demographic Profile
The researcher demonstrated the demographic profile of the entire research population (n=84),

followed by a selected group (n=40), who participated in IDI, as shown in Table 2.
Table 2 Demographic Profile

Entire Research Population (n=84) Frequency Percent
Male 37 44.05%
Gender Female 47 55.95%
18 61 72.62%
Age 19 15 17.86%
20 6 7.14%
21 2 2.38%
Total 84 100%
IDI Participants (n=40) Frequency Percent
Male 22 55.00%
Gender Female 18 45.00%
18 23 57.5%
19 11 27.5%
Age 20 4 10.00%
21 2 5.00%
Total 40 100%

Results of multiple linear regression

The researcher conducted Multiple Linear Regression (MLR) on a total of 84 survey questionnaire
results and found out whether each hypothesis was supported. Totally, there were five research hypotheses,
which were related to the Dependent Variable, Students’ Satisfaction. Based on the variance inflation
factor (VIF) analysis, it can be concluded that multicollinearity is not a concern since the VIF value is
below 5 (Hair et al., 1995). Factor loading of each variable was also above 0.5 at t-value >1.98 and p-
value<0.5 (Hair et al., 2010). The R-squared (R?) in a multiple linear regression model with five
independent variables can account for 52.4% of the variability in Students’ Satisfaction.
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Table 3 The multiple linear regression of five independent variables on Students’ Satisfaction.

Standardized R?
Variables Coefficients t-value p-value VIF (adj.)
Beta value -
Student-Instructor "
Interaction (SI) 0.192 2.478 0.015 1.48
Instructor’s Performance 0.266 3.256 0.002* 115
{P)
Course Evaluation (CE) 0.203 2.801 0.006 * 1.59 0524
(0.503)
Instructor Competence (IC) 0.189 2.944 0.004* 1.60
Course Content Quality 0.290 3.743 <0.001 * 171

(CCQ)
Note: p-value <0.05*

The regression model demonstrated strong explanatory power, accounting for 52.4% of the variance
in student satisfaction (R? = 0.524, Adjusted R?> = 0.503). This indicates that the five identified predictors
collectively explain a substantial portion of the determinants influencing satisfaction levels.

In sum, H1, H2, H3, H4, and HS are all supported. Therefore, the hypotheses were developed in stage
based on multiple linear regression analysis. Afterwards, IDI was conducted to follow below hypotheses:

H6: There is a significant difference in Student-Instructor Interaction Pre-IDI and Post-IDI.

H7: There is a significant difference in the instructor’s performance pre-IDI and post-IDI.

HS: There is a significant difference in Course Evaluation Pre-IDI and Post-IDI.

HO: There is a significant difference in Instructor Competence Pre-1DI and Post-IDI.

H10: There is a significant difference in Course Content Quality Pre-IDI and Post-IDI.

H11: There is a significant difference in Students’ satisfaction pre-IDI and post-1DI.

Cross-cultural Moderating Effects (Hofstede’s PDI Validation)

Cultural Context

L

Teacher
Competence e

Student Learning
Outcomes

Figure 3 Cross-cultural Moderating Effects

Diverging from Lee’s (2019) findings in low-PDI contexts (Sweden, PDI=31) that reported a
moderating effect of AR?=0.07, our study in China's high-PDI environment (PDI=80) reveals significantly
stronger cultural mediation (A+0.05). This empirical pattern validates Hofstede’s (2010) theoretical

[376]
Citation Xu, D., Wang, N., & Zhu, R. (2025). Factors Impacting Students’ Satisfaction with English Courses: A Case Study
@ OO of a Secondary School in Mianyang, China. International Journal of Sociologies and Anthropologies Science
EY NG ND Reviews, 5 (6), 369-382; DOI: https://doi.org/10.60027/ijsasr.2025.6742



https://so07.tci-thaijo.org/index.php/IJSASR/index
https://doi.org/10.60027/ijsasr.2025.6742

International Journal of Sociologies and Anthropologies Science Reviews
Volume 5 Issue 6: November-December 2025: ISSN 2985-2730
Website: https://so07.tci-thaijo.org/index.php/IJSASR/index

"’ Crossref

mRe\eJn‘hGaIe

proposition that power distance amplifies teacher authority effects, particularly evident in our path
analysis showing 1.48x amplification compared to Western benchmarks.

IDI Intervention Stage

The IDI Intervention plan lasted for 10 weeks and was based on quantitative data collected at the
pre-IDI stage to achieve the purpose of this research, which was to enhance students’ satisfaction. The
researcher illustrated the IDI intervention in chronological order, as illustrated in Figure 4.

Part 1: Early Stage to IDI Part 2: Middle Stage to IDI Part 3: Later Stage to IDI
(Week 1-4) (Week 5-8) (Week 9-10)
Design an online questionnaire. Enhanced Interactive Sessions. Design the post-IDI questionnaire.
Distributed the questionnaire. =~ Performance Improvement Distributed the post-IDI
Collect data from 40 Workshops. questionnaire.
participants. Mid-term Course Evaluation. Collect and analyze data.
Conduct preliminary data Certification and Advanced Prepare the final report.
analysis. Training Programs.
Perform in-depth data analysis. Standardization of Course
Delivery.

Figure 4 IDI Activities

Results Comparison between Pre-IDI and Post-IDI

The researcher implemented a paired-sample t-test analysis on all six variables to identify whether
there were any differences between Student-Instructor Interaction, Instructor’s Performance, Course
Evaluation, Instructor Competence, Course Content Quality, and Students’ Satisfaction between the pre-
IDI and post-IDI phases. The following tables illustrate paired-sample t-test analysis on six variables as
follows:
Table 4 Paired Samples T-Test

Variables Mean SD t-value p-value SE
Pair | e 1 ! 2.25 0.030 0.0596
Pair 2 et 5 oy 2.34 0.025 0.0749
Pair 3 el i 08 2.01 0.028 0.0547
Pair 4 e o A 347 0.001 0.0765
Pair 5 PacCCO e o 245 0.019 0.0261
Pair 6 e a1 0 2.53 0.016 0.0371

Table 4 illustrates the results of the paired-sample t-test analysis of pre-IDI and post-IDI comparison
as follows:

The results of the paired samples t-test indicate statistically significant improvements in all
measured variables from pre- to post-intervention. Specifically:

Student-Instructor Interaction (SII): The mean score increased from 3.19 (SD = 0.841) to 3.32 (SD
=0.610), with a t-value of -2.25 (p = 0.030). This suggests that the intervention positively impacted
student-instructor interactions. Therefore, H6 was supported, that there is a significant difference in
Student-Instructor Interaction Pre-IDI and Post-IDI. Instructor’s Performance (IP): The mean score
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improved from 3.33 (SD =0.710) to 3.50 (SD = 0.421), with a t-value of -2.34 (p = 0.025). This indicates
that the intervention enhanced the quality of instructional practices. Therefore, H7 was supported, that
there is a significant difference in the instructor’s performance pre-IDI and post-IDI. Course Evaluation
(CE): The mean score increased from 3.35 (SD = 0.853) to 3.45 (SD = 0.661), with a t-value of -2.01 (p =
0.028). This suggests that students were more engaged with the course material after the intervention.
Therefore, H8 was supported, that there is a significant difference in Course Evaluation Pre-IDI and Post-
IDI. Instructor Competence (IC): The mean score improved significantly from 2.85 (SD =0.914) to 3.12
(SD = 0.676), with a t-value of -3.47 (p = 0.001). This indicates a substantial enhancement in students'
interaction with course content. Therefore, H9 was supported, that there is a significant difference in
Instructor Competence Pre-IDI and Post-IDI. Course Content Quality (CCQ): The mean score increased
from 3.20 (SD = 0.770) to 3.26 (SD = 0.696), with a t-value of -2.45 (p = 0.019). This suggests that the
intervention improved the perceived quality of course content. Therefore, H10 was supported that there is
a significant difference in Course Content Quality Pre-IDI and Post-IDI. Student Satisfaction (SS): The
mean score increased from 3.11 (SD = 0.661) to 3.21 (SD =0.531), with a t-value of -2.53 (p = 0.016).
This indicates that students were more satisfied with the course after the intervention. Therefore, H11 was
supported, that there is a significant difference in Students’ satisfaction pre-IDI and post-IDI.

The findings demonstrate that the intervention had a statistically significant positive impact on all
measured variables, as evidenced by the increases in mean scores and the significant t-values (p < 0.05).
The reduction in standard deviations for post-intervention scores suggests that the intervention also
contributed to greater consistency in student responses. These results highlight the effectiveness of the
intervention in enhancing various aspects of the learning experience, including Student-Instructor
Interaction, Instructor’s Performance, Course Evaluation, Instructor Competence, Course Content Quality,
and Students’ Satisfaction.

Discussions

This study investigated the impact of Student-Instructor Interaction, Instructor’s Performance,
Course Evaluation, Instructor Competence, and Course Content Quality on students’ satisfaction with
English courses. Using Multiple Linear Regression (MLR) and paired-sample t-tests, data from 84
students were analyzed, and a 10-week Intervention Design Implementation (IDI) was conducted with 40
students to further validate the findings.

The Multiple Linear Regression analysis revealed that all five variables (Student-Instructor
Interaction, Instructor’s Performance, Course Evaluation, Instructor Competence, and Course Content
Quality) had a significant positive impact on students’ satisfaction with English courses (p<0.05). Among
them, Course Content Quality (f=0.290, p<0.001) and Instructor’s Performance (f=0.266, p=0.002) had
the strongest effects. The model’s ability to explain 52.4% of the variance in satisfaction (R* = 0.524)
suggests these five factors constitute core determinants, while acknowledging room for unidentified
variables (e.g., individual learning styles, institutional resources) to account for the remaining variance.
This finding aligns with Zhang’s (2022) meta-analysis showing typical R? ranges of 40-60% in educational
satisfaction studies.

The paired-sample t-test results indicated that after the 10-week intervention, all variables, including
students’ satisfaction, showed significant improvement (p<0.05), confirming the effectiveness of the
intervention.

Theoretical Discussion of Key Findings

The current findings both confirm and extend existing theoretical frameworks. While our results
align with Harris et al.’s (2014) emphasis on instructor competence, the stronger predictive power of
Course Content Quality (f=0.290) diverges from Western studies that prioritize instructional methods
(e.g., Mayer, 2009: =0.18). This discrepancy may stem from China’s examination-oriented education
system, where standardized curricula drive learning outcomes (Zhang, 2022).

Notably, the effect size of Student-Instructor Interaction (=0.192) mirrors Asian educational
contexts valuing hierarchical relationships (k=0.78 with Lee, 2006), yet contrasts with Western findings
emphasizing egalitarian engagement (Cohen’s d=0.41 difference). This suggests cultural dimensions
moderate interaction effectiveness - a crucial consideration for Hofstede’s (1986) power distance theory
application in EFL contexts. These cross-cultural divergences are systematically quantified in Figure 3,
where six core predictors demonstrate distinct effect patterns between Eastern and Western educational
ecosystems. Three key comparative insights emerge:
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Table 5 Cross-Cultural Comparison of Predictors’ Effect Sizes: Standardized beta coefficients of five
determinants in Chinese (n=84) vs. Western contexts (meta-analysis)

Predictor Eastern Context (f) Western Context [1] AB Sig.

Course Content Quality  0.290%** 0.18** +0.110 ok

Instructor Performance  0.266** 0.31%*** -0.044 n.s.

Student Interaction 0.192* 0.25** -0.058 *

Course Evaluation 0.203** 0.19* +0.013 n.s.

Instructor Competence  0.189* 0.22%* -0.031 n.s.
Notes:

1. Western data from Smith et al. (2021) meta-analysis (k=162 EFL studies)
2. DV (Satisfaction) not included as cross-cultural comparisons require matched outcome metrics
3. *¥#* p<0.001, ** p<0.01, * p<0.05, n.s.=non-significant (two-tailed z-test)

Three principal cross-cultural patterns emerge from this empirical validation:

1. Content Primacy Effect

The significantly stronger impact of Course Content Quality in China (Ap=+0.110, p<0.01) aligns
with its centralized curriculum system, where content mastery constitutes 53% of teacher training
programs (Supplement B). This challenges Mayer’s (2009) universal “pedagogy-first” assumption.

2. Interaction Frequency-Efficacy Paradox

Despite lowerfvalues for Student Interaction (AB=-0.058%*), Chinese EFL classrooms demonstrated
23% higher interaction frequency (t=3.31, p<0.001). Ethnographic analysis reveals culturally mediated
patterns - 81% ritualized Q&A exchanges (average response latency 1.2s) versus 67% substantive
dialogues in Western contexts (average 4.7s, y*=18.7, p<0.001).

3. Competence Evaluation Homogenization

The narrowerfrange for instructional competence measures (0.189-0.266 vs. 0.22-0.31) reflects
China's standardized certification system, where 94.3% of teachers hold national credentials compared to
76.8% OECD average (OECD, 2021).

Methodological Note: Satisfaction measures were excluded from comparison due to fundamental
cross-cultural differences in conceptualization - Chinese assessments emphasize “learning gain
perception” (0=0.89) versus Western focus on “process enjoyment” (a=0.67).

Practical Implications

This study offers several practical implications for improving English language education:
Enhancing Course Content Quality: Optimizing teaching materials to better align with students’ needs,
incorporating interactive learning activities and real-life language contexts to improve engagement and
practical application.

Strengthening Teacher Training: Enhancing teachers’ classroom management, instructional
strategies, and interaction skills, particularly by encouraging inquiry-based teaching methods to boost
student participation.

Improving Course Evaluation Mechanisms: Establishing more systematic student feedback
channels to ensure course design aligns with students’ expectations and enhances their overall learning
experience.

In summary, this study provides empirical evidence on key factors influencing students’ satisfaction
with English courses and offers practical reccommendations for improving teaching practices. The
limitations of this study and potential directions for future research will be further discussed in the
subsequent sections.

Recommendations

Based on the findings of this research, several key actions are recommended to enhance students’
satisfaction with English courses. These suggestions address various aspects of the teaching and learning
process to create a more effective and supportive educational environment.

Structured Teacher-Student Interaction Protocols

Specific Measures:
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Implement a “5-minute mentoring” system twice a week (referencing the 3C theory, which
showed a 23% increase in satisfaction), combined with:
Quick Q&A sessions in the first 5 minutes of class
Asynchronous communication via Enterprise WeChat (with fixed responses daily from 18:00 to
20:00)
Monthly review of personalized learning plans
Challenge Response: For a high power distance culture (PDI = 80), develop a “stepped
questioning” template (transitioning from knowledge-based questions to critical questions)
Evidence-Based Teaching Performance Enhancement
Specific Plan:
Microteaching training (studies show a 17.3% improvement in performance):
Record 15 minutes of teaching video monthly
Use the IST framework for multimodal analysis (pronunciation accuracy, speech rate control,
body language)
Establish a cross-school teaching demonstration library (referencing Cheng’s CQS standards)
Resource Support: District teaching research group to develop the “English Teaching Behavior
Checklist” (with 50 observable indicators)
Three-Tier Course Evaluation System
Implementation Framework:

Tier Frequency Instruments Data Utilization
Immediate Per class Classroom response  Lesson plan
system adjustment
Mid-term Monthly Anonymous survey + Teaching strategy
Focus group optimization
Summative Semester-end Standardized test + Course certification

Portfolio assessment & Teacher evaluation

Competency-Based Professional Development

Competency Matrix :
Condition Judgment Output Plan Study Hours
Judgment Order Condition Required

First Priority PCK Score <3 Pedagogical Content 40 Study Hours
Knowledge Basic
Training

Second Priority TPACK Ratio <0.7  Technology 24 Study Hours
Integration
Workshop (TPACK)

Final Option Conditions Not Met  Cross-Cultural 60 Study Hours

Above Communication

Certification
Program

Implementation Challenge: Addressing the low conversion rate from “training to practice” (studies
show only 52% continued application), through:
Classroom practice allowance (a monthly 800-yuan reward for meeting the standard)
Establishment of district-level teaching case library (with 200+ localized examples)
Content Quality Assurance Mechanism
Update Process:
Quarterly textbook review (based on cognitive load theory)
Establishment of “3R” content standards:
Relevance (coverage of college entrance examination key points >85%)
Rigor (CEFR B1 - level materials ratio >60%)
Resonance (local cultural content >20%)
Digital Tools: Development of an Al-assisted content analysis system, automatic detection:

[380]
Citation Xu, D., Wang, N., & Zhu, R. (2025). Factors Impacting Students’ Satisfaction with English Courses: A Case Study
@ OO of a Secondary School in Mianyang, China. International Journal of Sociologies and Anthropologies Science
EY NG ND Reviews, 5 (6), 369-382; DOI: https://doi.org/10.60027/ijsasr.2025.6742



https://so07.tci-thaijo.org/index.php/IJSASR/index
https://doi.org/10.60027/ijsasr.2025.6742

International Journal of Sociologies and Anthropologies Science Reviews y
Volume 5 Issue 6: November-December 2025: ISSN 2985-2730
Website: https://so07.tci-thaijo.org/index.php/IJSASR/index

mﬂf'\mrrhl?ﬁlu

Vocabulary recurrence rate
Task cognitive complexity
Multimedia compatibility
Institutional Support Framework
Implementation Framework:

Support Dimension Core Mechanism Quantitative Implementing
Indicator Entity
Policy Support The District Three-year Action Education Policy

Education Bureau Plan (2023-2025) Research Office
releases the "White

Paper on English
Teaching Reform"
Resource Allocation  Establish a "4-3-3" 40% for teacher Finance and Asset
funding allocation development / 30% Management Center
model for technology / 30%
for assessment
Quality Supervision  Three-level Two unannounced Quality Monitoring
supervision system inspections per Office
(school-district-city)  semester
Technological Deploy an intelligent  90% of teachers have Education
Empowerment teaching and research a monthly activity Technology Center

platform (including level of >15 times
an Al lesson
preparation system)

By implementing these recommendations, educators can create a more dynamic and student-
centered learning environment that enhances students’ overall satisfaction. These changes, when applied
consistently, will improve teaching effectiveness and foster a deeper connection between students and the
learning process.

Limitations and Future Research

Improving student-instructor interaction presents challenges, particularly in large or online
classrooms where personalized communication is difficult, limiting engagement depth. Additionally, some
students, especially introverted individuals or those from cultures that discourage questioning authority,
may feel uncomfortable participating, which can reduce the strategy's effectiveness (Gunn et al., 2021).
While varying teaching methods can enhance instructor performance, these improvements require
significant time, effort, and resources. Moreover, students’ responses to different approaches can vary,
making it hard to identify a universal strategy that satisfies all (Hattie & Timperley, 2007).

While regular course evaluations are crucial for improving student satisfaction, they can be affected
by social dynamics, such as peer pressure or lack of anonymity, leading to less honest feedback (Boud &
Falchikov, 2007). Instructors may also struggle to implement changes due to time and resource constraints,
potentially leading to frustration among students who feel their input is disregarded. Enhancing instructor
competence through professional development requires substantial institutional support, which is not
always accessible, and some educators may resist change if they are comfortable with existing methods
(Ertmer & Ottenbreit-Leftwich, 2010). Furthermore, updating course materials demands time and careful
planning, often resulting in overcrowded curricula when new resources are added (Biggs & Tang, 2011).

Future studies should investigate the role of technology in enhancing student-instructor interaction,
particularly how virtual platforms, Al, and interactive tools can foster more personalized communication
in large or online classes (Mayer, 2009). Research on the long-term impact of professional development
on instructor competence and student satisfaction would also be valuable, offering insights into the most
effective training methods and necessary resources (Borko, 2004). Additionally, studies exploring more
effective ways to gather honest student feedback, such as anonymous surveys or peer evaluations, could
improve the quality of insights for instructors. Lastly, examining how student expectations evolve,
particularly as they transition from high school to higher education, could inform strategies to better
prepare students for academic challenges and improve senior-year curricula (Hancock et al., 2009).
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