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“The Third World War ” :

Vision of a Contemporary Thai Poet

Chetana Nagavajara1 -
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Zprofessor Emeritus, Faculty of Arts, Silpakorn University



Abstract

The present paper is based on the comprehensive
“Postscript” in Thai, which the author wrote for the volume of
collected poems, History Without Killings: Lighthearted Verses on
the Theme of the Frog and the Coconut Shell, by Saksiri Meesom-
sueb (2022). It is intented to forge a coherent system of thought
out of the volume containing the poet’s multifarious reactions to,
and musings on, contemporary problems, whose seriousness is
deliberately clad in what may be called “an aesthetics of frivolity”.
Steeped in Buddhist thinking, the poet demonstrates that social ills
as well as devastating atrocities occurring in the world of today are
not conditioned by external factors but by impurities and defilements
from within human beings, known as Kilesa. Although he never conceals
his antimilitarism and remains mindful of past and present aberrations,
his History Without Killings strives to look forward to an ideal society,
in which we should all be engaged in fighting “A Third World War”,
namely a war against our own base instincts. To propel our quest
for that goal, the poet draws on a plethora of knowledge and wisdom
- Thai, Eastern and Western — which he embodies in verses of
exuberant virtuosity and reflective, critical and thought-provoking
challenges. The result is an entertaining reading that at the same
time enables the reader to overturn his/her “coconut shell” is order

to achieve self-discovery.

Keywords: Contemporary poetry; Third World War; Buddhism; Ideal

society; Aesthetics of frivolity
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Preamble: Mission of a Contemporary Poet

The present essay is based on the Thai version of my “Critical
Postscript” to the volume of collected poems by Saksiri Meesomsueb
(2022), called History Without Killings. It is not conceived as a scholarly
paper and the author professes allegiance to the tradition of “criticism”,
which in the Western context is a very broad term. The main title of
the book (in Thai: “Prawathisat Rai Kha”) is marked by a certain seriousness,
but its subtitle, Lichtedhearted Verses on the Theme of the Frog and the
Coconut Shell (in Thai “Hasakawi Sikala”) is an overt contradiction in tone
to the main title. There is a saying in Thai about “a frog caught in a
coconut shell”, alluding to an ignorant person revelling in his own
prison-house. The mission of the poet is therefore to free the frog from the
coconut shell, in other words, to liberate his fellow human beings from the
confines of (often) self-imposed ignorance. In this sense, he comes
very near to Immanuel Kant’s (1784) What is Enlightenment? without
realizing it. All this is deliberate. We are living in a poetically arid age,
and a “profession of faith” in a pacifist world view has to be tempered
by occasional excursions into frivolity. It is too soon to judge whether
the poet’s strategy to attract contemporary readership will work at all,
considering the new reading habit (or demise of reading habit) of our
digital (iDliteracy. Be that as it may, the poet remains uncompromising
in his aspiration to wage a “Third World War” in the sense of a self-willed
conquest of defilements (Kilesa) in spite of his frequent concessions in

the form of humorous interludes.

Allow me to recount my and my colleagues’ discovery of the
young poet of great promise. We were engaged in an ambitious

research project, supported by the (now regrettably defunct) Thailand

® 4 MsanTIinensiFeuiiarAnunaans I 1 adudsunny (hIngnau - Sunas 2565)



Research Fund, under the title, Poetry as an Intellectual Force in
Contemporary Society: Experiences from Thai, British-Irish, American,
French and German Literatures. At the annual conference of 1998, a
poetry reading session was organized at Tabkwan House, Sanam Chandra
Palace, Nakhon Pathom, on March 14, 1998, and the young poet Saksiri
Meesomsueb was invited to act as the first presenter. He opted to
chant his poem, using the traditional mode of “Sepha”, normally
associated with verse narrative of epic dimensions. The poem was
called “Retracing Footprints on the Path”, written 2 years earlier to
commemorate the 20th anniversary of the tragic event of October 6,
1976, in which right-wing fanatics brutally murdered students and falsely
accused them as “Communists”. The audience was stunned by the
subtle poetic treatment of this intractable material. The poet knew how to
transcend crass realistic depiction of the atrocities by way of metaphors of
traditional children’s war games and concluding the poem by having

recourse to the Buddhist principle of forgiveness (Abhaya Dana).

Not killed, not dead, we’re alive
The wounded cured, the dead revived
Not killed, we’re still here to stand fast
Hope and dreams are beacon-bright
We select, analyze and put away

Keep this, discard that, to find the Win—vvay3
(Nagavajara, 2004, pp. 256-257)

Saksiri exploits the sounds of the Thai language to the full,

and in the first line quoted, one word in Thai with the same sound

3TransLated by Chamnongsri Rutnin. The ensuing translations from History Without Killings are mine.
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“Kha” is repeated 3 times in 3 different ways with 3 different meanings,

” 13

namely “to kill”, “value” and

“l”

. This has probably become one of
the most memorable lines in the entire corpus of contemporary Thai
poetry, because the richness of the language enhances, with absolute

appositeness, the subtlety and profundity of the philosophical message.

The intervening years have seen the poet diversify and deepen his
artistic prowess. He grew as a painter (having had formal training in this field);
he began to compose songs, sang and accompanied himself. But it is in the
realm of poetry that his maturity shines out. His command of the Thai language
is beyond any doubt, but he does not just indulge in poetic virtuosity per se;
he is awake to contemporary problems at home and broad, reflects deeply
on them, tries to relate them to his own cultural and philosophical backeround
and proposes solutions that represent “the middle path”, commensurate with
Buddhist thinking. Having been a teacher for several decades before deciding
to pursue his calling as a freelance artist, he does not shy away from being
didactic, but there is humility in his didactic commmunication. He never
pontificates. Living a modest life in keeping with the “philosophy of sufficiency”
propagated by the tale King Bhumipol whom he highly respects, he is what
I would call “a curator of Thai life”, in tune with the natural environment at
his home by the river Yom and nourishing himself with the variegated flora
and fauna of the locality that enriches his daily cuisine, which his “friends”
on Facebook can also enjoy (at least visually) along with his almost daily new
poems. Here is a man who keeps abreast of contemporary global developments

while preserving firm roots in his native soil.

History Without Killings very well reflects Saksiri’s position
in contemporary life. As the poem “Retracing Footprints on the Path”
can attest, the poet is well aware of the cruelty of the past (though

he was too young to take an active part in the event of October 6,
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on whichever side.) That poem testifies also to the feeling of
responsibility on the part of an onlooker or observer. His Buddhist
pleading has been taken by radical factions of the warring protagonists
to be an act of condonement (if not connivance) with the murderers,
and such accusations have disturbed him. Yet he remains unshaken
in his Buddhist sobriety. He knows that some historians have been
re-reading Thai history and have even turned our national heroes,
such as King Naresuan and King Taksin, into bloodthirsty rulers.
That is why Saksiri has turned away from looking at history as
chronicle of things past, but has been trying hard to look forward
to “making” or “creating” history from an ideal point of view,

hence his conception of “World War III” which we shall discuss later.

Horizontal Relationship

| have adopted a Buddhist interpretation of Saksiri’s poetry and
hope that | shall not be far off the mark, because the text does substantiate
it. Buddhists willingly accept the concept of “Sattaloka” (literally, the world
of living creatures or beings). Buddhism does not posit the superiority of
human beings over animals, and the Jatakas relate tales of several previous
births of Buddha in animal forms prior to his exemplary lives as a human
being. Human beings and animals are caught in impurities in the cycle of
birth and rebirth (Samsara), and only through self-betterment can one
attain Nirvana. This is the only privilege reserved for human beings: being
born a human being and leading a life governed by the Dhamma is the
only gateway to Nirvana. So the basic attitude of a poet who is ambitious
enough to engage in a didactic project is to foster a horizontal relationship

among living beings.
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The breath of the sylvian wilderness
Is the breath of the entire world,
The breath of all living creatures,
For human beings and their animal fellows
are equals.

(Meesomsueb, 2022, p. 232)

Transposed from the metaphysical to the social domain in the “Land
of Smiles”, the poet will have to seek allies in his efforts to subvert the old
hierarchical thinking. He shows no small measure of audacity in the poem
“Mother, a Genuine Fan of Suntharaporn”, referring to his mother’s love of
the modern Thai popular song, represented by its protagonist Suntharaporn,
a composer who has been recognized by UNESCO as a one of the world’s

important personalities.

The last tune of the day, “It’s late, My Dear”,
Time is up and | have to say good-bye.
Mother cast away her paint brush, Embracing

death that put an end to her earthly life.

Mother has since become a chef up in heaven.
“Dear Mother, are you close to Bhumipol?
Whatever dishes are to his liking, | am sure you
do your utmost to serve him”.

(Meesomsueb, 2022, p. 285)

A conservative among the Thai people could get jittery about the poet’s
addressing the late King Rama IX as “Bhumibol” without any honorific.
(The present appellation that the Thai officialdom has concocted for him after

his passing away is almost one line long and very difficult to memorize!)
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The late King is thus brought down to the same level as ordinary Thai people.
Is this disrespect? Some royalist diehards might even accuse the poet of
“lese-magjeste” in line with Article 112 of the Penal Code, which is now being
overused. Besides, what had the King to do with Suntharaporn? The answer
is very simple. King Bhumibol was a composer and needed a band to try out
his compositions, and the best band available at that time was the Public
Relations Department Big Band under the directorship of Suntharaporn
(Nagavajara, 1996, pp. 142-154).

In actual fact, the late King was during his long reign very close to his
people, especially to the rural underprivileged whom he helped to establish
themselves through “sufficiency economy”. A new research project on the

arts in contemporary Thailand reaches the following conclusion.

The King was the foundation of the native soil, not its summit. [...]
When the King passed away, that foundation did not disappear. [...]
The long reign strengthened that horizontal relationship. [...]
The common folk called him “Father”, an appellation that
he gladly accepted.

(Sumniengngam, 2022, p. 7)

In the context described above, we can never say that “familiarity
breeds contempt”. Saksiri is demonstrating how a “classless society” might
look like in spite of the persistence of traditional formalities. If the once
consecrated divine status of kingship has, of its own accord, become one with
its people, one may ask why it has fallen upon a poet to take a bold step to
demonstrate this “horizontal relationship” by way of a commoner having

almost the courage to “tutoyer” a constitutional monarch?
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The status of a poet in Thai society before the advent of the new
“prosaic” age had been high. | have dealt with this issue fairly extensively in
my plenary lecture at “The 5th Thai Studies Conference” of 1993 in London.
(Nagavajara, 2004, p. 142-157). Thai scholars have a tendency to ascribe cultural
issues of great import to Indic origin. The same applies to the notion of
“Ahankara” or egotism of poets. An explanation might be necessary when we
deal with traditional poets from the Ayutthya to the early Bangkok period.
But the late poet and painter Angkarn Kalayanaphong (1926-2012) has ushered
in a new trend inspired by the western conception of the apotheosis of the arts.
Face to face with the materialistic erosion of Thai society, Angkarn was intent
on proving the intellectual and spiritual power of the arts, and with regard
to the role of a poet, he did not retrain from the ambition of being a seer.
(Nagavajara, 1996, pp. 213-228) His younger colleagues have all been alerted to
a sense of mission, whether they individually succeed in fulfilling that
aspiration or not. Saksiri, for one, is deeply conscious of where he should

stand as a poet.

You asked for the price, or were you talking about desire?*
How did | answer you just now? The painting is worth as
much as the poem. Its value is measured by the number
of my breathings. Breathing in and breathing out costs one
bath each, no bargaining. Another way to reckon is the rate
of my pulse. Just add up my heart beats during my whole
life. That is the price | quote.

(Meesomsueb, 2022, p. 166)

4The word play exploits the phonetical richness of the Thai language to create a semantical ambiguity by way of varying the
tonal registers of “Raka”, one meaning “price or value”, the other, “desire or craving”. This unfortunately cannot be reflected

in the English translation, because English is not a tonal language.
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The bizarre arithmetic is symptomatic of the poet’s estimation of his
role in society. While the horizontal relationship among Sattaloka is postulated,
the path towards Nirvana is via enlightened individual human life. There can
be no collective entry. In the end, horizontal relationship does not preclude
leadership, a leadership that has to be earmned. The task of a poet becomes

all the more challenging.

Contemporary Society and the Native Soil

The word “native soil” might have, to some people, a conservative
ring in the sense of an attachment to traditional values, but Saksiri’s position
as a “contemporary poet” is quite secure. He is aware of the interrelationship

between past, present and future.

Slumbering and dreaming in the womb of the sky, Don’t
grumble that mother earth has not taught you to stand up. When
night is falling, don’t delay the passage of the setting sun. When
darkness envelops all things, don’t get angry at the evening hours.

At the edge of the horizon, the waxing moon hangs from the
stars. The fireflies pass by in parade. Soon dawn will light up the
purity of the soul, While the wind will freshen up the world,
adorned with morning dew.

Don’t tarry, but hasten to take your battle outside.
And don’t fail to carry your battle inside too. Outside and
inside are your battlegrounds. Your future waits for you in
the present.

(Meesomsueb, 2022, p. 142)
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Poetically, this is a virtuoso piece. The imageries drawn from the
human and the natural worlds conspire to concretise a basically philosophical
stance. Accept things as they are; start from here and now, for the future
is shaped by your Karma (to use a Buddhist terminology). The poet speaks
often of the battle outside, and the battle inside, implying that to make
conquest of the outside world — in whatever form — depends on one’s
conquest of the inner self, the subjugation of impurities. Is this is the way
to write didactic verse? Saksiri presumes much on his readers. | have
volunteered to write a fairly lengthy postscript (in Thai) to the collected
volume, History Without Killings, because | feel that in our intellectually
and spiritually impoverished age, a voice of conscience of this nature
should be heard, and the critic should help elucidate the merits of such

an enterprise.

Readers will notice another “fixation” on the part of the poet, namely
the relationship between the individual and society. Collective measures
or even legislation will fail, if individual conscience is not upheld. Saksiri
follows his elder colleague, Angkarn Kalayanaphong, in developing “green”
poetry and campaigning for environmental protection. Some of his poems
may stun his readers by their meticulous details. The poem, “Much More
Frightful than Death Itself”, is a catalogue of the pernicious damages
perpetrated against the natural world that make one gasp in disbelief in

the extent of human callousness. The poem concludes on a philosophic note

Small they are, as viruses are wont to be. They spread
out so far and wide that one can feel their presence.
Those that still hide inside are eager to surface.
(Much, much more frightful than death itself).

(Meesomsueb, 2022, p. 177)
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If outward measures to combat social ills are ineffective, the only way
out is to tumn to the Dhamma. The spiritual wealth of the world is so rich that
one should look beyond one’s own traditions. Combatting Kilesa (defilements
or impurities) requires infinite persistence. Saksiri radicalizes Buddhist iconography
by starting off with a standing Buddha with both hands up in the posture (Pang)
of forgiving, but he weaves a lesson from the Christian Bible into the Buddhist
original. The “forgiving Buddha”, once slapped on one cheek by the evildoer,
invites the latter to slap his other cheek (a reference to St. Luke 6: 29). The newly
created dramatic scene goes even further, for the evildoer hits him so hard
that his head falls off onto the ground, and the sinful man does not hesitate

to tread on it.

The headless body still stands upright. Buddha has
stopped but the evil man has not, His two hands
remain in the posture of forgiving, Totally unperturbed,
even when his head is trodden under the feet of the
evildoer.

(Meesomsueb, 2022, p. 90)

Acerbity almost to the point of grotesquerie, one might say!
The present age may have become so insensitive to improprieties of
various kinds that people have to be shaken out of their moral
numbness. Our poet is always ready to respond even to the call of
a barbaric society! Is there no more room for gentle persuasion?

The question remains to be answered.

Environmental deterioration of the physical and the human
worlds may be a slow process and not always easily noticeable.

In the poet’s opinion, war is an interminable feature of human
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history that cannot be easily rooted out. “History Without Killings”
is a plaidoyer for a new awakening, and the poet does not stop at
pleading for a better future, but identifies the root cause of wars

as militarism.

All soldiers in the world, do listen to me. [...]

If there is no enemy within yourself,
If there is no enemy, there is no need for soldiers.
Life will be blessed with incomparable purity.
We can kill without the help of soldiers. [...]

If the duty of soldiers is to kill,
You soldiers are just worthless. You are worthless
because you don’t see your enemy.Who remains
perpetually elusive.

Gadflies swarm over your eyes,
They swarm over your ears, but you can’t see them.
They swarm over your mind, so that it corrupts,
The mind that breeds worthless history called war.
Verily, worthless history is called war.

(Meesomsueb, 2022, p. 69)

This ethical project is extremely demanding. It is the sum total
of individual efforts. Saksiri is consistent in his appeal to individual
conscience. This is not elitist thinking that shuns the common run of
the rabble, but it is based, as we have seen, on Buddhist philosophy.
This volume of collected poems was published on January 1, 2022,
three months prior to the outbreak of the invasion of Ukraine. The
message has automatically gained in global validity. But who is going

to listen to this small man from the far, Far East? Yet he remains adamant.
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Whenever collective actions turn into chaos,
Then individual strength must prevail. When
false logic of the crowd threatens to dominate,
The free mind must stand undaunted in the midst.

(Meesomsueb, 2022, p. 268)

It cannot be denied that whatever universal tidings may emerge
from his writing, the poet’s reactions to the problems besetting his
own society often serve as a starting point. Political factionalism has
for the past few years eroded this otherwise cohesive society, with
young students and even school children taking to the streets in the
name of what they take to be “democracy”. The poet tries his best
to mediate and to provide clarity by offering a new interpretation of

the Buddhist concept of “the middle path”.

They become divisive, clinging to the Left or to
the Right. To which side does the river belong?
Black or white, good or bad, as people may
imagine, But the river continues to run its course.

(Meesomsueb, 2022, p. 246)

Saksiri never hestitates to attack those false prophets who

are corrupting the youth with facile indoctrination.

The enlightened ones can recognize who are enlightened.
It is the same with democracy, my dear fellows.
Have you really lived it, are you sure?

If you have, please enlighten us without prejudice.
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Do speak your mind with honesty.
Don’t just quote from this and that text,
Or parade quotations from this and that
thinker. That’s too easy. We won’t buy it.

(Meesomsueb, 2022, p. 234)

The poet reverts again to the Buddhist practice of individual
quest for knowledge and purity. Ordinary, rational individuals count
more than heroes. Echoing Bertolt Brecht, whose Life of Galilei was
staged in a Thai version in 1985 with much success, and especially
the Brechtian conception of a new society without heroes proved to

be very thought-provoking. The poet is unequivocal.

If society is in need of “heroes”,
It certainly degenerates beyond redemption,
Unable to stand on its own feet. That is a
society robbed of its own strength. Let us
create a new breed of heroes. Growing out
of the soil like mushrooms. Endowed with
strength from withoutAnd shining bright
from within.

(Meesomsueb, 2022, p. 107-108)

The lesson learned from Brecht (1988, p.93),
“Unhappy is the land that has need of heroes”, (Bertolt
Brecht, 1988: 93) is here carried a step further.
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If collective thinking is the hallmark of democracy, the poet
does not deny that. But one must begin with the individual, and the
cultivation of self-betterment guided by the Dhamma at the individual
level should contribute towards fostering a collective force. This may
be Utopian thinking, but it is based on a philosophy that has proven
its worth for the past 2000 years. Dhammic contemporaneity is what

the poet proposes.

Curator of Thai Life

History Without Killings is studded with word plays of all sorts
that demonstrate the richness of the Thai language which the poet
manipulates with great imagination and virtuosity. This is in consonance
with his professed “aesthetics of frivolity”, but as we shall see, such
playfulness does not merely serve the purpose of comic relief or
alleviating the gravity of the poet’s message. There is a philosophical
potential embedded in the Thai language itself that the poet wishes
to explore and bring to the fore. Although the improvisational nature
of Thai poetry that lies at the root of traditional Thai performing arts
is never abandoned, Saksiri is a protagonist of “close reading” and
even pleads with his readers to “read slowly”. (Meesomsueb, 2022,
p. 229) He deliberately writes in such a way as to make his readers
stop and think. He believes that the Thai language itself engenders a
certain degree of “critical literacy” that does not need to be propped
up by any academic discipline called “critical thinking”. He cites as an
example one line from the epic romance, Khun Chang Khun Phaen”,

followed by the following commentary.

5 Unfortunately. this subtle turn of phrase cannot be reflected in the English translation and can only be expressed via a double negative.
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“My reticence does not mean | don’t love you”
Our language is filled with more tricks than other languages.
Westerners cannot easily catch up with the Thai language.
That’s food for thought: how can an affirmation be expressed
by a negation?

(Meesomsueb, 2022, p. 157)

Yet our poet never proceeds dictatorially: he never presents
himself as “master” of the mother tongue. In the poem “Dejected”
(Slod), he demonstrates the uses of lexicography by acting as a good
student of the dictionary of the Thai language, examining the meanings
of those multifarious words whose sounds are akin to one another,
thereby evoking a series of associations of ideas that somehow point
to the fragility of both human and animal lives on earth. The poem,
though characterized often by frivolous word plays, in the end turns
out to be an illustration of Buddhist teaching on the impermanence
and transiency of all things. The work can be taken as a warning against
heedlessness (Pamada). It is quite an achievement to start off with
lexicography and then turn the act of haphazard search for meanings
into a coherent moral lesson. In this way, the Thai language can be
used in multifaceted ways to convey a serious message. Poetry works

implicitly to bring about edification.

To move from language to the Thai way of living, Saksiri has
been fortunate to be familiar with various facets of Thai life. A country
boy who went to train at the Arts and Crafts College (known as
“Poh Chang”) in Bangkok where he had the opportunity to study Thai
as well as Western art. Even more fortunate was his tutelage under

that great autodidact, the poet and painter Chang Sae Tang (1934-1990),
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who had his pupils living in his household and coaxed them into
independent-minded thinkers as well as practitioners. Saksiri finally
decided, after serving as an art teacher, to settle down as an independent
artist in the district of Chum Saeng in the province of Nakhon Sawan,
living modestly in an idyllic rural ambience, imbibing the natural
environment to the full, while maintaining contact with the modern
sector of society both directly and via the social media. This decision
has proved to be a boon to himself and to the literary and artistic
circles. His liberal voice represents both Thailand at a crossroads:
while we are looking forward and looking around, we must not forget
to look back. Saksiri also represents historical continuity in a highly
constructive sense of the word, because knowledge of traditional
Thai life is cultivated as a source of wisdom, not in a static but in a

dynamic manner.

The poet has a strategy of his own. As a first step, he amazes
you with the breadth and depth of his knowledge. The poem with
the English title, “Powder Power”, captures your attention right from
the start, as it offers an extensive catalogue of powder of multifarious
categories sub-categories, and brands, including medicinal powder,
in order to arrive at the most potent of all, “the white powder”,
namely heroin. The readers are suddenly hurled into the current
controversy in Thailand about a court ruling concerning a politician
who had been accused and jailed in a foreign country for drug trafficking,
which should disqualify him from any political appointment in Thailand.
In this case, the court verdict was that Thailand is a sovereign country
and does not recognize sentences passed by foreign courts of justice,
a judgement that seems to contravene prior sentences in Thailand
itself and would theoretically annul the viability of such international
bodies as the INTERPOL to which Thailand is a signatory.
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The politician further had the impertinence to claim that his case had
nothing to do with drug, but with culinary powdered ingredients,
hence the title of the poem that is meant to signify “the power of powder”,
on which present-day Thai polities thrives. This national ignominy,
though presented in a humorous garb, becomes a moral judgement

of grave and great import.

How come that this powder of utmost evil can willfully
Crush our justice system into infinite particles,
Such that the powder will spread far and wide, With its
infernal potency, penetrating into every human breath?

(Meesomsueb, 2022, p. 169)

Surely we cannot say that the poet is merely using his command
of the intricate encyclopedia of Thai life to dig at the enemy of the
people. Rather he “reads” contemporary phenomena in full consciousness
of the role of the poet, in his own words, as an entertainer who aspires
to become a voice of conscience to society. The more he is steeped
in traditional Thai life, the better he can “read” contemporary society.
In the reverse direction, Saksiri can run off an encyclopedic series of
objects of bad omen (according to traditional Thai beliefs) in order
to disarm them all in an unexpected coup de thédtre. The poem,
“Water Monitor’s Egg”, deals with animal superstitions, especially
those associated with reptiles: the poet again exhibits his erudition
in this very subject (which as he confesses, is drawn from Google).
While reptiles are believed to be bringers of bad luck, the water
monitor has to bear the brunt of the harshest invectives, and the

word water monitor (“Hia” in Thai) has become the most common
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swear word. The poet is highly critical of this bad habit of putting
the blame on others by calling them “Hia”. He reminds us that the
abject status of the water monitor is redeemed by our Thai culinary art,
for the most delicious Thai pastry originally happens to be called
“water monitor egg” (Kai Hia), which by and by has acquired a new

appellation of “swan egg”, as its tastiness elevates its ranking!.

Thus goes the saying that we eat the egg of the creature
we hate. We hate the eel but love to eat eel curry.
We hate the water monitor but love to eat Kai Hia.
Looking at the egg does give us pause.

(Meesomsueb, 2022, p. 174)

The poet picks up a Thai saying about “hating the animal but eating

its eggs” and elaborates it in his own way in order to make us stop and think.

So hypocricy is rampant, ubiquitous, ingrained in our daily life. The
curator of Thai life is not a blind celebrant of Thai values. His critique becomes

a call for self-criticism, hence self-betterment.

Epilogue: On the “Third World War”

Ideologies should feed on lofty ideals, Just like young
petals that grow from within a flower. Blossoming is
followed by withering only to blossom again.

That is a solid foundation for perpetual flowering
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Let us purify our rebellious soul, Carrying our fight
beyond all malediction and all derision. Let us begin
giving a new meaning to wars. Let us make our Third
World War into a thing of beauty.

(Meesomsueb, 2022, p. 199, 201)

The poet proposes a dynamic process of self-betterment and
purification of the soul. He does not abandon the notion of being “rebellious”,
that is rebelling against “Kilesa” or defilement. The metaphors of this fight
against base instincts that manifest themselves in the form of war are clad
in fairly pugnacious terms. But deep down, History Without Killings is a kind
of “littérature engagee”, as that prevalent during the mid-20th century. As a
heir to the Stone Inscriptions of Wat Pho, initiated by King Rama Il in the
19th century, it has no qualms about poetry assuming a didactic role. But
it does not preach directly. It is contemporary in the sense of being aware
of what is going on in the world. It knows how to draw its strengths from
all sources of wisdom, of different ages and cultures, while acknowledging
the home-grown Buddhist thinking as the pillar of our philosophical and
ethical system. Coming on the eve of the Ukrainian War, its currency cannot
be denied. The ideal of a “history without killings” is now being challenged,
as daily reports in the media bear testimony to the unimaginable atrocities
of the war. But the charge of facile optimism cannot be levelled against
our poet, for he has made it clear that he is thinking long-term, setting his
hopes on future generations in very far distant temporal dimensions. He
speaks about a “new spirit growing out, more refined, of the old spirit”.
In this sense, it can be assumed that he does not subscribe to the orthodox
Buddhist preaching about the 4 categories of lotus flowers (familiar to most
Buddhists), the lowest being those under the mud that never will rise above

the water level, meaning those human beings who cannot be taught to
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better themselves at all. How this dogma came about is unclear, but it runs
counter to Buddha’s teaching about the possibility of self-betterment through
good Karma. Implicitly, our poet is rebellious also against conventional
Buddhist dogmas, and rightly so, if he takes his proposition about the Third

World War seriously and is not merely playing with big words.

In summary, we can perhaps identify certain leading principles that
account for the viability of the powerful message emanating from History
Without Killings.

First, it can be noticed that while Saksiri is open to experiences and

wisdom coming from multifarious sources, he is steeped in Buddhist thinking.

Second, he stands on firm ground because he can capitalize on the

cultural capital of the native sail.

Third, he knows how to benefit from the literary legacy of the Thai
nation, upon which he deeply reflects and whose richness enables him to

innovate all the time.

Fourth, he follows his ancestors in cultivating the principle of “mutual
illumination of the arts”. Verbal fluency is enhanced by sharpness of vision,
and being a musician, he enriches his poetry with rare musical qualities. It must
not be forgotten that his knowledge of Westemn and Easter art has contributed

much to his own creativity.

Fifth, he has been a teacher and is quite adept in communicating his

thoughts and artistic visions.

Sixth, he is alert to contemporary problems and does not remain passive,
but tries to offer his solutions. In the current conflicts in Thailand between the
self-anointed protagonists of democracy and those branded as “dictators”,
he steers the middle course, and his Buddhist-based sobriety sounds very much

like a voice of conscience.
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In the final analysis, his humility shines through. The poet does not

claim to have the final say on all issues brought forward in his poetry.

Let us ponder well the ten precepts of the Kalama Sutta.’
Do not trust the words of those superior speakers.

And | might add number eleven to the existing ten:

Do not trust the speaker because he is a poet.

(Meesomsueb, 2022, p. 252)

As a critic, I would like to reserve my right to contradict what the

poet says about poets.

6 The Kalama Sutta is Buddha’s discourse in support of the spirit of enquiry and in opposition to facile beliefs, whereby a reasoning individual
should subject directives, including those coming from people of superior status, to critical examination. The teaching does, however, counsel
giving a hearing to advice from wise men, and is not a propagation of absolute freedom of thought as some people simplistically make it out
to be.
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Abstract

On the 19th of November, 1994, an official excavation was
launched by a Thai-Franch paleontological exploration team under
the Department of Mineral Resources, after a dinosaur bone discovery
was reported at Phu Kum Khao, Wat Sakkawan, Sahasakhan District,
Kalasin Province. The year-long excavation revealed over 800 dinosaur
bones. Most belonged to at least 7 individual sauropods. Included
was an almost complete skeleton of a single sauropod, 3 kinds of
sauropod skulls and teeth, 2 kinds of theropod teeth, as well as
crocodiles, turtles, fish, and bivalve shells. Because this excavation
source was the best-preserved in Thailand and all of Southeast Asia,
it received funding for further development, and finally became
Sirindhorn Museum. The museum houses an exhibition that narrates
the story of the world from the beginning to the emergence of humans.
Real fossils and replica of creatures in each particular age are exhibited
with the objective of being a key site in Thailand for learning about
fossils. Moreover, there is also a large laboratory and a storage space
with a modern cataloging system. Located in the heart of Isan
(Northeast Thailand), the museum is easily accessible from many
other provinces. As such, it is well-suited for its role as a research
center, learning space, and a tourist attraction for both Thai and

foreign visitors.

Keywords: Sirindhorn Museum; dinosaur museum; Palaeontology;

Learning space
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Abstract

Developing a learning city is one way to create lifelong learning.
But there is still a lack of a practical framework that enables cities and
communities to effectively promote lifelong learning. This article presents
a framework for developing learning cities to promote lifelong learning. It
reviews literature on the learning city concept, methods for building and
developing a learning city, and on important factors in operating a learning
city. It also presents a comparative analysis on the operations of 13 learning
cities (9 abroad, 4 in Thailand). Finally, it summarizes the above information
and presents the framework for operating learning cities to promote lifelong
learning. The framework consists of three key components: lifelong learning
goals, learning city operations, and related conditions. The framework extends
the knowledge of learing city development and cities and communities
can use it as a guideline to develop learning cities to promote lifelong

learning.

Keywords: Lifelong learning; Learning city; Framework; Conditioning
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fileadmin/keydocuments/Lifelonglearning/learning-cities/en-unesco-

global-network-of-learning-cities-guiding-documents.pdf). CC-BY-SA 3.0 IGO.
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Abstract

The objectives of this study were to survey and gather
knowledge of learning facilitation types at science museums
in Greater Bangkok. The qualitative research methodology
consisted of non-participant observation of activities and in-
depth interviews with 6 museum educators at 3 museums,
followed by thematic analysis of the interviews. Three types
of learning facilitation were found, categorized following
Posrithong (2006) into 1) formal, 2) self-directed, and 3) informal
learning facilitation. Three factors influenced learning facilitation
at the museums: 1) the Thai Ministry of Education curriculum,
2) the expertise of the learning facilitator, and 3) the budget.
These findings are aligned with those of previous studies, and
highlight the importance of learning facilitators, who play a vital
role in arranging learning processes at museums, and also

merit further research.

Keywords: Science museums; Informal learning; Science education;

Museum learning
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Abstract

This qualitative research examined the process and outcomes
of ethics development through intergenerational learning. Lanna Wisdom
School in Chiang Mai, Thailand, was used as a case study to explore
how children develop ethical perceptions and behaviors through lessons
taught by older teachers. Data were obtained from classroom observations,
individual interviews, and focus group interviews of multiple stakeholders,
including the founder of Lanna Wisdom School, older teachers, children
who attended the program, their parents, and locals in the community.
Findings showed that children and youth who participated in the program
developed ethical perceptions and behaviors through a learing-by-doing
process. There were two themes of ethics that children learned from

attending the program, which were empathy and multicultural toleration.

Keywords: Ethics Development; Intergenerational Learning;

Lanna Wisdom School
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Introduction

Intergenerational learning is a process in which people from all
ages acquire skills, knowledge, attitudes, and values through various
experiences and resources. It involves an interaction and cooperation
of two or more generations, often older adults and children or youths.
Discussions regarding intergenerational learning often pertain to aging
society, which is a phenomenon resulting from the rising median age of
the population due to declining fertility rates and/or increased life
expectancy. It was first experienced in developed countries, where life
expectancy has increased as a result of a combination of higher standard
of living, better quality of life, and improvements in medical technology
and treatment (United Nations, 2015). Thailand became an aging society
in 2005, and in 20 years, it will become an aged society (National Statistical
Office, 2014). A country is considered an aging society when 10 percent
of its population is aged 60 years or over, or 7 percent is aged 65 years
or over. When 20 percent of the population comprises people aged 60
or over, the country is considered an aged society. It is predicted that in
2031 Thailand will become a “super-aged” society, with those aged 60
and over accounting for 28 percent of the population (Foundation of

Thai Gerontology Research and Development Institute, 2017).

One of the social implications of this phenomenon is integration
of older persons with the rest of society. A general impression among
younger people on older adults is that they are obsolescent and
unproductive. They are viewed as a burden to society, because of the
perception that they cannot contribute to the productivity of a country's
economy. A survey in Thailand that compared attitudes of people aged
18-59 years towards older people revealed that from 2007 to 2011, there

was an increase in negative attitudes among the young towards the old
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(Foundation of Thai Gerontology Research and Development Institute, 2013).
This generational gap will only be widened if people from different
generations are not given opportunities to appreciate each other as

valuable members of society.

Intergenerational learning between older adults and children

Intergenerational learning is defined as the process in which
people of different ages (or generations) interact with each other in
order to exchange experiences and expertise. As such, intergenerational
learning provides a platform for people to learn from each other and
contribute their expertise to their community at large (Dantzer et al,,
2012; UNESCO Institute for Education & Beth Johnson Foundation,
2000). It is regarded as a common practice in families where knowledge
is shared down the generations. Children learn about family values,
attitudes, and behaviors from family members of different age groups.
The socialization process carried out naturally within a family provides
youth with the opportunity to learn about the world vicariously
through the life experiences of their older family members (Newman
& Hatton-Yeo, 2008).

Intergenerational learning has evolved from an informal familial
affair to a learning initiative. There are intergenerational programs (IP)
in which older persons, children, and youth are gathered together to
participate in activities organized in schools and outside schools. In
the US, intergenerational programs were first initiated in the 1970s,
with the aim of minimizing the gap between generations and
exemplifying the notion that different generations could benefit from
each other (National Council on Aging, 1981). Intergenerational programs
primarily focus on enabling interaction between older and young
people who differ in terms of skills, life experiences, and health

conditions. With these differences, people from different generations
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are equipped with resources that are advantageous to them. Younger
generations might lack life experiences and crystallized knowledge,
urging them to be trained by those who are more experienced and
worldly. In contrast, older adults, while skilled in their professions,
need to develop technological skills to survive the constant flux of
innovation. Therefore, intergenerational learning programs have
expanded from the younger generation receiving knowledge and skills
from the older generation, to both parties contributing to each other’s
learning and growth (Cabanillas, 2011; Fischer et al., 2014; Sajjasophon
et al,, 2015; So & Shek, 2011).

The driving force for intergenerational learning is linked to aging
society (Sanchez & Kaplan, 2014). Benefits of intergenerational learning
are at least twofold: reducing the loss of knowledge, skills, and values,
and promoting social interactions between members of a given community.
As the aging of society intensifies, there has been an urgent call for
meaningful collaboration between the old and the young to ignite the
sense of belonging between the generations (Newman & Hatton-Yeo,
2008). In order to ensure the success of intergenerational learning, there
has been an urge to formulate policy dedicated to intergenerational
learning given that it is a tool for sustaining a lifelong-learning society.
Such policy would be beneficial for people of all ages, not only those

who belong to younger generations (Bostrom, 2014).

Intergenerational programs are carried out in various forms,
ranging from a short session on an hourly basis to a long-term course
in the span of a year or so. Studies on intergenerational programs
have recommended that learning resources in the community be
the main location, given the ease of access and the sense of
community. Schools, universities, community learning centers,

as well as other private and public organizations are examples of

® 116 NMsanTIinenseniuasfnumans U 1 adudgugny (nsngnau - SunAx 2565)



viable sites where such programs can be carried out (Alcock et al,,
2011). In terms of curriculum, four types are currently practiced:
(1) older adults serving children and youth; (2) children and youth
serving older adults; (3) older adults and youth serving each other
collaboratively and (4) shared staff serving both children and older
adults. Each type has its unique functionality. Type one, for example,
is used in activities that promote cultural learning among young
people, whereas type two is designed for children and youth to

teach older persons technological skills.

Previous studies conducted on intergenerational learning
programs have focused on the effect of such programs on
participating children or youth as well as older persons. For children
and youth, joining intergenerational learning programs has resulted
in them having a better understanding of older persons, which
has then influenced changes in their attitudes towards their older
counterparts (Chowdhary et al., 2000). Using the "photovoice"
technique, in which adolescent and older-adult participants were
shown pictures of people from different generations, Alcock et al.
(2011) found that generational stereotypes were reduced. Prior to
the treatment, younger participants perceived older persons as
being conservative and resistant to change; and older participants
viewed youngsters as being self-absorbed and egotistic. However,
after intergenerational learning activities, the older-adult participants
and teenagers showed positive attitudes towards each other.
Adolescent participants perceived that they could contribute to
the well-being of older persons on such areas as introducing
contemporary issues and assisting with daily tasks. Other studies
(Femia et al., 2008; Kaplan et al., 2005; Newman & Hatton-Yeo,

2008) have also shown that exposure to the lives of older people
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contributed to an in-depth understanding of the physical and
mental challenges they faced, which encouraged them to be
empathetic and proactive in helping older people. In a study
by Femia et al. (2008), young participants were divided in two
groups. One group participated in a joint learning program between
children and older persons; and the other participated in a learning
program designed for children exclusively. It was revealed that
children in the former group showed more empathetic behaviors

towards older persons than those in the latter. They were willing
to help older persons without a request. Similarly, Hayes (2003)
observed children who participated in an intergenerational learning
program and found an increased expression of empathetic behaviors.
Children participating in the program voluntarily approached older
persons and promptly asked if they needed assistance. In addition,
when asked to gather in groups, children were willing to mingle
with older persons without hesitation or reservation. Data from

these studies echoed the importance of exposure to intergenerational
learning programs among the young as it created and promoted
positive characteristics, such as kindness, openness to human
differences, and cooperativeness. All these are traits necessary

for an inclusive society.

Positive outcomes of intergenerational learning are also
evident among older persons. Previous research has portrayed
similar areas in which older persons have benefited from
intergenerational learning. These include physical, mental, and
social well-being. As many older persons are housebound, feelings
of loneliness and obsolescence are common. These feelings are
counterproductive to the health and well-being of older people,

especially those who are physically and mentally active.
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Sakurai et al. (2016) conducted a follow-up study after a group of
retirees participated in a longitudinal project called REPRINT (Research
of Productivity by Intergenerational Sympathy). The program was
designed to have older persons and kindergarten or elementary
school children in the community join various activities together.
Once a week, the older persons and children gathered to play games
and read picture books, with the older persons caring for the younsg.
Overall, the results showed an increase in liveliness among the older
persons. Their mental and physical health was improved and their
sense of belonging soared. As the older persons had a chance to
socialize, their social well-being was revitalized through meeting with
people and being needed as a member of their community (Ellis,
2004; Hatton-Yeo, 2007; Stanton & Tench, 2003). The implementation
of such programs decreased the sense of alienation and increased
the sense of belonging, because the participants perceived
themselves as valuable when they gave back to their community
(Whitworth, 2007). There have also been intergenerational learning
programs aimed at equipping older persons with skills necessary in
the current world. In a study organized for university students to
teach older persons modern skills, Pstross et al. (2016) carried out two
“Age Friendly University” programs that aimed to deliver lessons on
how to use technology in daily life. Results revealed that the older
persons who joined the lessons were enthusiastic about acquiring
technology skills and eager to continuously develop new skills to
improve their quality of life.

Apart from individual gains, intergenerational learning has been
found to yield a positive impact on communities and societies. One of
these benefits is an increased level of community solidarity (Springate

et al,, 2008). As older adults interact with children in a community,
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it is likely that they develop relationships and get to understand each
other better (Jarrott et al., 2011). Pstross et al. (2016) reported that upon
participating in an intergenerational learning program, older adults were
initially worried about language and culture barriers; however, they became
more comfortable with working alongside young people and developed
a fondness towards them, as though they were family members. A study
by Springate et al. (2008) found that the majority of the older persons
who taught in intergenerational learning courses continued to volunteer
after the course had ended. This continuous participation by older
persons contributes to the growth of a community in terms of expanding
its human resources to include people from diverse demographical
backgrounds (Stanton & Tench, 2003). Therefore, a sense of community
is strengthened because spaces are created that accept all members
regardless of their age to be involved in working for their community
(Granville, 2002). As previous research has demonstrated the positive
impact of intergenerational learning on children and youth, older adults,
and communities, it can be said that this process strengthens the social
capital of those involved, which in turn leads to sustainable community
development. By providing learning spaces for people of different
generations, intergenerational learning alleviates social problems (Granville,
2002). Therefore, a curriculum for intergenerational learning is a viable
tool to create social capital as it builds and bonds people from different

generations in the same community (Jarrott et al., 2011).

Intergenerational learning and ethics development

Ethics is considered a core value in Thailand. The topic is
included in Thailand’s Basic Education Core Curriculum (Ministry
of Education, 2008) under a learning standard called Social Studies,

Religion, and Culture. It covers “Morality, ethics, desirable values,
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self-esteem, self-discipline, observance of Buddhist teachings or those
of one’s faith, and guiding principles of Sufficiency Economy Philosophy”
(Ministry of Education, 2008, p. 5). Schools have been the primary space
to instill ethical values and behaviors. However, what is generally practiced
has been far from successful. The Thai Health Survey Report for 2008
-2009 documented deterioration of the emotional, social, and moral
development of children in comparison to the 2006 survey. A sharp
decline in empathy was evident among children aged 1-5 years and in
compassion and emotional control among children aged 6-9 years
(National Health Examination Survey Office, 2009). Moreover, data from
the Department of Juvenile Observation and Protection (2014) indicated
a steady increase in recidivism cases among Thais aged 7-18 years
between 2004 and 2014. In 2004, there were 4,607 recidivism cases by
juvenile offenders, which accounted for 13.83 percent of all criminal cases.
The number increased to 6,849 cases (19.98%) in 2012 and 6,401 cases
(17.52%) in 2014 (Department of Juvenile Observation and Protection, 2014).

In order to comprehend the challenges, it is important to
examine Thailand’s current state of ethics development policy
and practices. Considering policy aimed at preventing ethics-related
problems, ethics learning and teaching by formal organizations
and educational institutions, such as schools, universities, and
temples has been promoted. These organizations operate as agents
that provide activities specifically designed to instill and promote
ethical values and behaviors. Common practices include teaching
ethics through the Buddhism subject in schools, giving lectures
on ethics and morality as a part of university courses, and organizing
activities for children and youth to volunteer in their local communities.
As for reactive policy, it primarily focuses on correction and punishment

of young offenders. Upon conviction, they are sent to youth detention
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institutes (formally known as juvenile observation and protection centers)
to be retrained in morality and ethics so as to re-enter society. Current
policy and practice have some pitfalls. The two major stakeholders,
namely children and youth (i.e., students and juvenile offenders) on one
hand, and people in positions of authority (i.e., teachers and police) on
the other, have a considerable difference in their social status, causing
ethical values to be didactically instructed rather than instilled. In addition,
ethics teaching that involves coerced interaction between the parties
and is detached from the community in which children and youth are

raised might not be relevant to the lives of young people.

In an attempt to promote ethics development among children
and youth, a recommendation has been made to involve smaller and
more intimate units of human interaction. Such units can be either the
family or a community where members share similar beliefs, cultures,
and ways of life. They also share traditions and ethical values that are
passed down from one generation to others. Given the social and cultural
connections of the members, community-based ethics learning is an
effective means to develop and promote ethical values and behaviors
that connects the old and the new generations. Intergenerational learning,
an approach to minimize the effect of the generation gap, is a process
to promote a productive connection between the young and the old
(Newman & Hatton-Yeo, 2008). One benefit reported in past research is
that members of both generations involved in such learning gain ethical
insight on empathy and respect for diversity. Therefore, apart from bridging
the generation gap, ethics development through intergenerational learning
can be regarded as an initiative to promote ethical awareness among
children and youth through participating in activities with older people

in their community.
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Lanna Wisdom School: An intergenerational learning space for ethics
development

Through the Asian financial crisis of the late 1990s, Thai people
learned about the importance of cherishing their heritage. Thai
society has accumulated knowledge, wisdom, and culture that can
be considered social capital. This realization encouraged ongoing
exploration of Thai wisdom, as is evident from private and public
sector players introducing initiatives that foster local wisdom and
cultural heritage. Lanna Wisdom School, located in Chiang Mai province,
Thailand, is one such initiative. Founded in 2000, Lanna Wisdom
School was established as a space for collecting, managing, and
transferring Lanna (Northern Thai) knowledge and wisdom to local
communities and to others who are interested (Lanna Wisdom
School, n.d.). It operates as a private, independent learning center
managed by Seubsarn Lanna Foundation with the goal to sustainably
perpetuate northern Thai wisdom. A number of art and craft courses
are provided by older adults who are local community members.
There are six subject areas available at the school, including music
and musical instruments, northern Thai dancing, Buddhist offer making,
arts and crafts, Lanna language and folklore, and other skills (e.g.,
cooking, weaving, etc.). The school operates a local wisdom network
that gathers participation from children, parents, schools, older
adults (as wisdom teachers), local villagers and organizations, in
order to carry on such wisdom to the next generation. The Lanna
Wisdom School curriculum adheres to certain principles, such as
respect for nature, kindness and compassion, self-reliance, acceptance
of diversity, and appreciation of multiculturality. The school offers
three levels of its wisdom learning programs: (1) foundation of wisdom

learning, (2) wisdom learning for career development, and
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(3) wisdom learning for teachers. There are several modes of delivery,
such as school-based activities, outreach programs for local schools and
other educational institutions, children and youth camps, courses provided
at each wisdom teachers’ residence, training courses for adult volunteers,

and learning materials on Lanna wisdom (Lanna Wisdom School, n.d.).

The focus of this research was on ethics development through
intergenerational learning between older persons and children. Lanna
Wisdom School was selected as a case study because it continuously
provides intergenerational learning programs that connect local wisdom
with ethical values, such as responsibility, respect for diversity, and
empathy. Specifically, this research aimed to analyze intergenerational
learning processes in developing ethical perceptions and behaviors and
to examine the effects of intergenerational learning programs provided

by Lanna Wisdom School on participating children and youth.

Methodology

This research used the case study method, in which data
were collected from multiple stakeholders at Lanna Wisdom School.
Participants included the founder of Lanna Wisdom School, older
people who taught at the school (called wisdom teachers), children
who attended the program, parents of the children, and people in
the community. A two-hour focus group interview was conducted
with six wisdom teachers. A series of semi-structured, individual
interviews was carried out to gain insights from three older teachers,
five children and youth, and three parents and community members.
Each interview lasted approximately 60-90 minutes. Data collection
tools comprised the semi-structured interview questions and the
focus group interview questions. Participants were informed about
their rights and responsibilities as research participants and informed

consent was obtained. Thematic analysis was used for data analysis.
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Results and Discussion

Data obtained from classroom observations and interviews
were analyzed on the basis of two research objectives: (1) elucidating
the process of ethics development through intergenerational learning
and (2) exploring the outcomes on children and youth who participated
in the program. It was found that two main processes were applied
by Lanna Wisdom School to instill ethics-related values and behaviors.
The outcomes were evident in terms of both ethical development

and intergenerational interaction.

a. Cultivating ethics in children through local wisdom

A principle of the school is that ethical development is to be
cultivated at a young age: “...if we raise ethical awareness since childhood,
it will be absorbed unconsciously. When children grow up, they will live
by it naturally” (1st wisdom teacher, November 25, 2016). Prior to
participating in the program, children and youth are selected on the basis
of Lanna Wisdom School’s criteria. Specifically, the children and youth
must (1) be interested and determined to learn; (2) be well-behaved;
(3) find the time to learn; (4) assist with basic preparation for the classes;

and (5) be responsible for their learning.

Several processes are used to develop ethics among children and
youth. One involves paying respect to teachers. Based on our observation,
before starting any class, each student brought a cone-shaped receptacle
made from banana leaves containing local flowers, incense, and a candle
(called “suay dok”) to offer to their teachers as a gesture of respect and
humility. Inspired by Buddhism, the tradition was originated as a practice
to worship Lord Buddha and to make merit in Buddhist temples. Later,
the receptacle adormed with beautiful flowers and accompanying assortments
was used in Teacher’s Day observation (called “wai kru”) to express
gratitude to teachers (Chaodee, 2002).At Lanna Wisdom School,
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the concept of respect through the use of “suay dok” is implemented
in every course in order to foster the sense of gratitude to older
teachers who dedicate their lives to conserving the local wisdom.
In addition, it conveys an important message that local wisdom is
to be appreciated, respected and protected, and that it needs to

be carried on from one generation to the next.

Another process to cultivate ethics in students is the use of folktales.
One of the wisdom teachers expressed that “...in teaching ethics...tales
and stories are attractive to children. Being explicit about what to do
and what not to do is not how children learn to behave” (2nd wisdom
teacher, July 14, 2017). A number of Lanna folktales have been produced
and published by Lanna Wisdom School. The first project, Lanna Folk
Tales Series 1, resulted in a book with 28 oral folktales recounted by
older people. The story book is used as a tool to convey ethics, ideals,
and beliefs from previous generations to children and youth. It covers
a range of themes, for example gratitude, honesty, kindness, courage,
and respect for nature. As children and youth are receptive to creative
media, folktales with interesting characters, such as animals, ghosts,
and people from all walks of life, are both entertaining and educational.
In intergenerational learning courses, these tales are used in activities
where wisdom teachers tell stories to children and then lead a discussion.
Another series of folktales, Old Tales Retold, was created by a group of
students from Lanna Wisdom School. Unlike Lanna Folk Tales Series 1,
this collection was an adaptation of old local tales by children and youth.
It contains 11 stories in which children and youth adapted folktales using
their imagination. Young writers worked on their stories by collecting
socio-cultural data from their communities and incorporating it with a
modern interpretation. These stories were accompanied by hand-drawn

illustrations by children and youth.
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It contains 11 stories in which children and youth adapted folktales using
their imagination. Young writers worked on their stories by collecting
socio-cultural data from their communities and incorporating it with a
modern interpretation. These stories were accompanied by hand-drawn
illustrations by children and youth. The results are stories that contain
local morals, teachings, values, and beliefs with a contemporary and
creative flare. The use of folktales helps students to understand abstract
concepts through concrete media. It eases the learning of abstract
concepts of morality and ethics by creating fictional stories that capture
the attention of young students. Stories also work as tools to convey
moral lessons and motivate children to live by them. Folktales for
children are typically about a character facing obstacles and later
succeeding because of perseverance or intelligence to overcome those
hardships. In most cases, the stories are concluded by a short statement
that sums the moral of the story for young readers to conceptualize
(Bhanthumnavin, 2008).

b. Teaching compassion through real-life experiences

Compassion and empathy are characteristics that can be taught
in many ways. Lanna Wisdom School believes that compassion is to be
instilled naturally through daily life activities. The school asked for
cooperation from students to take responsibility for basic preparation for
each class. Based on class observation, it was evident that in classes
taught by older wisdom teachers, young students were eager to assist
the older teachers. Students helped with organizing learning materials
before class, cleaning, and storing learning materials after class, as well
as tidying up the classroom for the next day. By being with older people,
children and young people witnessed their physical limitations in tasks

such as walking, speaking, and listening.
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They learned first-hand the effect of their small gestures on the well-
being of the older teachers. Some students reported a shift in their
attitudes towards older people after taking courses at Lanna Wisdom
School. They were initially uncomfortable in the presence of older
persons and felt frustrated with their slow movement and clumsiness.
However, as the curriculum required ongoing involvement between
the older wisdom teachers and young students, the students gained
a better understanding of the conditions experienced by older persons
and also gained empathy towards their own grandparents. A teenaged

student reflected in an interview:

After studying here many times, | grew familiar
with older people. I've helped a wisdom teacher
and she’s very kind to me. It reminded me of
my grandmother to whom | wasn’t very nice.

| have more understanding of her now.
(1st youth, July 14, 2017)

Another interview session with an adolescent who voluntarily
enrolled in courses at Lanna Wisdom School revealed that she
experienced a perspective change. Even though she personally chose
to join learning activities with older teachers, she hesitated at first
because she never had interactions with older people before.
Nevertheless, as she enjoyed novel learning experiences, her major

revelation was on intergenerational connectedness:

When | first came here, | was afraid of not knowing
and wondering about older people. But after studying

continuously, | got to know the characters of the
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older people and it made me realize that they always

have good wishes for children.
(2nd youth, July 15, 2017).

Perspective changes were also reported by parents.
One parent said that she saw changes in her son’s
manner and motivation in learning: "He asked to join
the course by himself. | couldn’t say no to his request.
Since studying here, | feel that he’s become more
responsible and more focused. His communication

skills have improved too.”
(Mother of 3rd youth, July 15, 2017)

c. Themes of ethics development: Empathy and respect for

cultural diversity

Data analysis showed that the ethical cultivation process for children
and youth at Lanna Wisdom School comprises two major themes, which
are empathy and respect for cultural diversity. Empathy is defined as the
ability to perceive other people’s feelings and respond with unbiased
opinions. It acts as a medium to recognize other people’s distress as well
as encourage altruistic behaviors (Batson et al,, 1991, as cited in Schroeder
et al., 1995; Eisenberg & Shell, 1986; Hoffran, 2000). The intergenerational
learning program offered by Lanna Wisdom School promotes empathy in
children and youth through interaction with older persons. As discussed
earlier, the school cultivates empathy in children and youths through
real-life activities, such as having them assist wisdom teachers to prepare

materials and showing respect to them in the beginning of every class.
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Results from interviews showed that young students gained a better
understanding of the lives of older people and better communication
skills, and were able to carry out meaningful interactions with people
from different generations. Therefore, the interactions between the
two generations implicitly encouraged empathy. Empathy functions
as a building block for creating a peaceful society as it centralizes

perspective taking and altruistic behaviors (Goleman, 1995).

Respect for cultural diversity has been emphasized by Lanna
Wisdom School because the school has members belonging to various
ethnic groups, for example Tai Lue, Tai Khen, Tai Yai, and Hmong. Cultural
diversity is celebrated in the community as a component for societal growth.
Initially, immigration might contribute to the cultural conflict and exploitation;
however, it can also be regarded as social capital that enriches people’s
livelihoods in the community (Wongyannava, 2009). Kenneth et al. (2010,
as cited in Nantaburom & Isarangkura Na Ayudhaya, 2015) have proposed
that multicultural schools possess such qualities as promoting social equity
through interactions and relationships between groups, fostering
self-acceptance, and self-esteem in spite of those involved belonging to
minorities, and encouraging compassion for others who might be of different
descent. Lanna Wisdom School nourishes multiculturalism through its
teaching philosophy and learning activities. Lanna is a region that has various
ethnic groups and each of them has its own unique identity, culture, and
beliefs. All of these ethnicities contribute to northern Thai heritage, as is
evident from its artistic traditions. Lanna Wisdom School provides courses
on Lanna arts and crafts unique to the region, such as festive flags, paper
lamps, and string instruments. Our findings indicated that immersion in
and celebration of cultural diversity by students led them to value
multiculturality as contributing to socio-cultural richness. In turn, teachers

acted as agents to pass on their cherished heritage.
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The overall results indicated that children and youth who
participated in intergenerational learning activities at Lanna Wisdom
School learned about ethical beliefs and behaviors through hands-on,
experience-based processes. They practiced ethical behaviors in
activities that required active interactions between people of different
generations. Although the school’s lessons are heavily influenced
by Northern Thai heritage, the ethical values transcend across cultures.
Paying respect to older people, helping people in need, embracing
cultural diversity, respecting people from different backgrounds,
and having empathy are qualities manifested by the students after
participating in the program. These outcomes were observed by

teachers, parents, and the locals alike.

Conclusion

This research concurred that Lanna Wisdom School is a learning
space for ethics development though intergenerational learning. It promotes
meaningful interaction between older and younger generations through
an informal culture-based curriculum. Data from observation, individual
interviews, and focus group interviews of major stakeholders pointed to
three processes that Lanna Wisdom School has implemented to promote
ethics development among young students. These include the use of local
wisdom to teach respect and gratitude; compassion training in daily activities;
and promotion of empathy and respect for cultural diversity. Overall,
effects of the intergenerational program on children included a better
understanding of older people, which led to empathy and compassion;
an intention to nurture local wisdom as a result of active participation in
cultural conservation activities; and multicultural awareness, which is the

key to the Lanna identity.
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wisdom as a result of active participation in cultural conservation
activities and a multicultural awareness and tolerance which is key to
the Lanna identity.

It is apparent that Lanna Wisdom School is not only a learning
space for young students to learn about ethics and cultural heritage,
but it is also the heart and soul of social capital in the community.
As a learning space, it allows for cultural preservation. As a community,
it brings people from different generations to converse, collaborate,
and connect, which leads to community vitality. Positive attitudes towards
people from different generations are fundamental to community vitality,
because they increase and strengthen mutual trust and respect among
community members. It also facilitates the development, exchange,
and transfer of values as well as encourages individual participation in
and contribution to one’s community. Therefore, Lanna Wisdom School
has fulfilled its role as a building block for intergenerational learning

and as a driving force to nurture local wisdom in a sustainable manner.
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