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Abstract 

English proficiency is vital for effective intercultural communication and 
the widespread dissemination of Buddhist pedagogy in a globalized world. 
However, Thai Buddhist monks face special challenges in English acquisition, 
including limited access to contextually relevant materials, a scarcity of qualified 
instructors within monastic communities, and competing religious works. This 
article proposes a holistic framework that integrates three theoretical 
perspectives: Vygotsky's sociocultural theory (Zone of Proximal Development 
and the More Knowledgeable Other), Dewey's experiential learning model 
(authentic experiences and reflection), and Buddhist pedagogical principles 
(mindfulness practices and ethical motivation). Practical strategies include 
curated e-learning modules with Buddhist content, mobile applications tailored 
to monastic routines, virtual classrooms with scaffolded support, temple 
interaction simulations, peer learning circles, and mindfulness-based study 
routines, all supported by mentorship programs and institutional incentives, such 
as internal proficiency certificates, to sustain ongoing engagement. This study 
assists Thai monks in developing their English proficiency, thereby increasing their 
capacity for religious outreach, interfaith conversations, and international 
engagement. It tackles issues concerning infrastructure and timing. By 
harmonizing theoretical frameworks with monastic principles and practical 
situations, it offers a viable approach to incorporating language education within 
monastic studies. 
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Introduction 
In today's globalized environment, English proficiency is an indispensable 

skill for effective intercultural communication and the international 
dissemination of Buddhist teachings. Thai Buddhist monks—who traditionally 
serve as spiritual mentors, community leaders, and educators—benefit from 
mastering English to share the Dhamma with diverse audiences, collaborate with 
global Sangha networks, and participate in interfaith dialogues. However, 
monastic communities in Thailand face multiple challenges in acquiring English, 
including limited access to contextually relevant learning materials, a scarcity of 
qualified instructors within the Sangha, and the demands of religious duties that 
constrain available study time. 

To address these challenges, this article proposes a holistic framework 
that integrates three complementary theoretical perspectives—Vygotsky's 
sociocultural theory (Vygotsky, 1978), Dewey's experiential learning model 
(Dewey, 1938), and foundational principles of Buddhist pedagogy (Rahula, 
1978)—to foster English language learning among Thai Buddhist monks. By 
synthesizing these theories, we identify practical strategies that align with 
monastic schedules, incorporate religious values, and utilize available resources. 
The framework aims to create a sustainable pathway for embedding English 
acquisition into monastic education, thereby enabling monks to strengthen their 
religious outreach and global engagement. 

This article proceeds in four main sections: (1) Theoretical Foundations, 
which reviews the chosen theories concerning language learning; (2) Practical 
Applications, which outlines contextually appropriate instructional approaches; 
(3) Conclusion, which summarizes key insights; and (4) References. 
 
Theoretical Foundations 

1 Vygotsky's Sociocultural Theory 
Lev Vygotsky (1978) argued that cognitive development, including 

second-language acquisition, occurs through social interaction and cultural 
mediation. Two central constructs, the Zone of Proximal Development (ZPD) and 
the More Knowledgeable Other (MKO), are particularly relevant to language 
learning. The ZPD is defined as the gap between what a learner can achieve 
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independently and what they can accomplish with guidance from a more 
knowledgeable other (MKO). An MKO may be a teacher, a more proficient peer, 
or any individual possessing greater skill in a given domain (Lantolf & Thorne, 
2006). 

In monastic settings—characterized by communal living, hierarchical 
mentorship, and cooperative study—a senior monk or lay practitioner with 
greater English proficiency can function as an MKO, guiding novice monks through 
collaborative activities. For example, during group recitation of English-translated 
sutras, proficient monks model pronunciation and correct peers in real-time, 
thereby extending novices' ZPD (Swain & Lapkin, 2000). Similarly, "English Learning 
Circles" within temples—where participants alternate roles of reader and 
listener—promote peer‐mediated scaffolding that accelerates vocabulary 
acquisition and grammatical awareness (Lee & Chen, 2019). 
Although Vygotsky's framework has been extensively applied to formal classroom 
environments, there is limited research examining its operation among religious 
practitioners. Lee and Chen's (2019) study of Taiwanese monastic reading circles 
suggests that communal reading practices, when combined with peer feedback, 
can significantly improve proficiency. However, the specific cultural and ritualistic 
dimensions of Thai temples remain underexplored, indicating a need to 
contextualize Vygotskyan principles within Thailand's Buddhist tradition, 
particularly within the context of the Sangha. 

2 Dewey's Experiential Learning Model 
John Dewey (1938) emphasized that meaningful learning arises from active 
engagement in real‐world experiences, followed by reflection, abstraction, and 
subsequent experimentation. This cyclical process—often summarized as 
Concrete Experience → Reflective Observation → Abstract Conceptualization 
→ Active Experimentation (Kolb, 1984)—ensures that learners internalize new 
concepts through both practice and critical thought. 

In the context of Thai monastic education, Dewey's model can be 
operationalized through authentic, experiential tasks. For instance, when monks 
frame an English conversation around guiding a foreign visitor through a 
meditation hall, they engage in a concrete experience that is both linguistically 
challenging and spiritually relevant. Following these guided interactions, 
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reflective debriefing sessions enable participants to analyze successes and 
challenges, identify linguistic gaps, and develop strategies for improvement. 

Similarly, chanting simple English‐language dharma verses provides a 
concrete experiential entry point. Monks recite, reflect on pronunciation and 
rhythm (reflective observation), infer grammatical or phonetic patterns (abstract 
conceptualization), and then re‐chant with adjustments (active experimentation). 
This cycle aligns with Dewey's emphasis on the interdependence of action and 
reflection in learning (Kember & Kwan, 2000). 

Despite the promise of experiential learning, empirical studies examining 
its application in Buddhist monastic contexts are scarce. Matsunaga's (2018) case 
study of a "Mindful English Day" among Japanese Zen monks reports enhanced 
fluency and deeper conceptual understanding. Nevertheless, longitudinal and 
large‐scale investigations into Dewey's model within Thai temples have yet to be 
conducted. 

3 Buddhist Pedagogical Principles 
Buddhist pedagogy is rooted in intertwining ethical intention, mindfulness (sati), 
and the Four Noble Truths (Rahula, 1978). Unlike purely secular approaches, 
Buddhist teaching emphasizes personal transformation alongside cognitive 
growth. Thich Nhat Hanh (2009) argues that mindfulness cultivates sustained 
attention, reduces mental agitation, and thus enhances the learner's capacity to 
absorb new information—skills essential for mastering a foreign language. 

The Four Noble Truths can be interpreted as follows in the context of 
language learning: 

1. Dukkha (Recognition of Difficulty): Acknowledge the intrinsic 
challenges of acquiring a non-native tongue, especially for monks whose 
traditional curriculum prioritizes Pāli, Sanskrit, or Thai. 

2. Samudaya (Origins of Suffering): Identify obstacles to progress—
time constraints, limited resources, fear of error—that constitute mental 
formations (saṅkhāra) requiring compassionate understanding. 

3. Nirodha (Cessation of Suffering): Recognize that deliberate, 
skillful means—such as community support and mindful practice—can alleviate 
these barriers. 
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4. Magga (The Path): Follow a systematic plan that integrates social 
scaffolding (Vygotsky), experiential engagement (Dewey), and mindfulness to 
achieve English proficiency. 

Empirical investigations into Buddhist pedagogical applications within 
language education remain limited. Suzuki (2016) documented a "Mindful English 
Retreat" in Sri Lanka, where monks engaged in daily mindfulness practice 
followed by language drills. Participants reported reduced speaking anxiety and 
improved pronunciation. Wongvatana (2017) found that Thai monks who 
combined short mindfulness sessions with English listening exercises exhibited 
greater focus and memory retention. Nonetheless, rigorous, large-scale research 
is needed to explore the long-term impact of Buddhist pedagogy on monastic 
language learning. 
 
Practical Applications 

To ensure these theoretical principles function effectively in Thai temple 
contexts, this section outlines practical strategies across three main domains: (1) 
Integration of Digital Technology, (2) Enhancement of Sociocultural 
Communicative Competence, and (3) Cultivation of Motivation and Support 
Systems within the Sangha. 

1 Integration of Digital Technology 
1.1 Curated E-Learning Resources 

1. Buddhist-Themed Modules: Develop or curate online courses 
that embed Buddhist content—such as Pāli sutra translations and dharma talks—
into standard English‐learning frameworks. For example, a module on "Daily Alms 
Practice" might introduce relevant vocabulary (e.g., "alms bowl," "lay devotee," 
"community service") alongside video clips of monks reciting English chants. By 
situating language input in religiously meaningful contexts, learners can draw on 
existing cognitive schemas and maintain intrinsic motivation (Dewey, 1938). 

2. Microlearning Clips: Produce short (3–5 minute) videos 
demonstrating typical temple interactions in English— such as greeting foreign 
visitors or explaining meditation instructions. Each clip should include subtitles, 
a brief glossary, and a follow‐up quiz. Microlearning respects monks' time 
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constraints by allowing brief, focused study sessions that align with their daily 
schedules (Kolb, 1984). 

1.2 Mobile Applications with Monastic Focus 
1. Customized Duolingo Path: Collaborate with language 

developers to create a Duolingo "Buddhism" path, wherein lessons incorporate 
terminology used in monastic daily routines. The app's gamified, scaffolded 
structure aligns with Vygotsky's Zone of Proximal Development (ZPD) concept by 
providing graduated difficulty levels and immediate corrective feedback (Lantolf 
& Thorne, 2006). 

2. Pronunciation Tools (e.g., ELSA Speak): Equip monks with 
pronunciation apps that utilize speech recognition technology. Each practice 
session can focus on reading short English translations of Buddhist verses aloud, 
with the app providing visual waveform feedback to guide pronunciation. This 
fosters self‐monitoring in line with Dewey's experiential cycle: monks produce a 
concrete utterance, reflect on automated feedback, abstract phonetic rules, and 
then re‐attempt (Dewey, 1938). 

1.3 Virtual Classrooms and Blended Learning 
1. Weekly Virtual Dharma Chats: Schedule weekly "Virtual Dharma 

Chats" where monks meet online with volunteer English tutors or international 
monastics. Each session should follow a predictable structure: (a) a brief mindful 
opening exercise (1–2 minutes), (b) a topic introduction (e.g., explaining a 
meditation technique in English), (c) breakout discussions in small groups, and (d) 
reflective debrief. The facilitator (MKO) rotates through breakout rooms, offering 
scaffolded support (Vygotsky, 1978). 

2. Asynchronous Discussion Forums: Establish a closed platform 
(e.g., Google Classroom or a dedicated Telegram group) where monks post short 
writing assignments—such as a reflective journal entry on a dharma topic in 
English—and receive peer comments. The asynchronous model enables learners 
to compose thoughtfully and review feedback at their own pace, thereby 
reinforcing Dewey's reflective observation stage. 

1.4 Resource Infrastructure and Access 
1. Language Corners in Temple Libraries: Set up a dedicated space 

in temple libraries stocked with graded readers (beginner to intermediate) that 
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feature Buddhist themes. Photocopies or digital PDFs of simplified English 
translations of familiar chants, suttas, and parables can be provided. By making 
these materials physically available, monks without reliable internet access can 
still engage in self‐paced study (Patel, 2020). 

2. Periodic Technology Workshops: Offer bi‐monthly "Digital 
Literacy" sessions for monks, covering the basics of using smartphones, installing 
language apps, and troubleshooting connectivity issues. Skilled laity volunteers 
or university‐affiliated IT students can serve as MKOs, ensuring that technology 
becomes an enabler rather than a barrier. 

2 Enhancement of Sociocultural Communicative Competence 
2.1 Role‐Play Simulations of Temple Scenarios 

1. Guiding Foreign Pilgrims: Design scripted role‐plays in which one 
monk acts as a temple host explaining daily routines (e.g., meditation schedule, 
mealtime practices) to a "foreign pilgrim" (role assigned to another monk or lay 
volunteer). Scripts should include politely phrased questions and culturally 
appropriate responses (e.g., "Excuse me, where can I meditate?" "Please follow 
me to the meditation hall"). After each role‐play, the group reflects on linguistic 
accuracy and cultural nuances, thereby engaging Dewey's experiential cycle 
(Dewey, 1938). 

2. Teaching Basic Dhamma Concepts: Monks practice delivering a 
three‐minute English explanation of a simple Buddhist concept (e.g., the Five 
Precepts). Peers and mentors observe, take notes on vocabulary usage and 
pronunciation, and then provide feedback. This exercise not only builds public 
speaking skills but also reinforces theoretical principles by applying them in a 
lived context. 

2.2 Interfaith and Cross‐Cultural Workshops 
1. Panel Discussions with International Monastics: Organize bi‐

annual workshops in which Thai monks and invited foreign monastics (Buddhist 
or otherwise) present on topics such as "Compassion in Action" or "Mindfulness 
Across Cultures." Thai monks prepare short presentations in English, engage in 
question‐and‐answer sessions, and participate in group reflections. Such 
intercultural exchanges exemplify Vygotsky's concept of the Zone of Proximal 



 712 | Journal of Mani Chettha Ram Wat Chommani Vol.8 No.5 (September - October 2025)  

Development (ZPD)—monks learn advanced language structures and cultural 
norms from more proficient peers (Vygotsky, 1978). 

2. Case Study Analysis of Cultural Misunderstandings: Small groups 
analyze brief narratives in which foreigners inadvertently violate temple protocol 
(e.g., entering the meditation hall without permission) and discuss appropriate 
English phrases for gently correcting, politely refusing, or educating visitors. This 
activity promotes pragmatic competence (knowing what to say in context) and 
deepens intercultural awareness. 

2.3 Peer Learning Communities ("English Sangha Circles") 
1. Formation and Structure: Establish weekly "English Sangha 

Circles" comprising four to six monks with varying proficiency levels in English. 
Each session begins with a five-minute guided mindfulness practice to cultivate 
present-moment focus. A rotating "facilitator monk" selects a theme (e.g., 
"Compassionate Listening") and leads discussion questions in English, such as 
"What does compassionate listening mean to you?" Following the discussion, 
each participant offers constructive feedback on peers' language use. 

2. Scaffolding within the ZPD: Novice monks start by listening and 
contributing single sentences, while more advanced monks model complex 
structures and registers. Over time, novices are drawn into more elaborate 
contributions as their confidence and linguistic skills grow. This organic, peer‐
mediated approach aligns with Lantolf and Thorne's (2006) description of social 
scaffolding in second‐language acquisition. 

3 Cultivation of Motivation and Support Systems 
3.1 Mindfulness‐Based Learning Routines 

1. Pre‐Lesson Breathing Exercises: Initiate each English lesson with 
a two‐minute "Breath Awareness" exercise to reduce anxiety and increase focus. 
Empirical studies (Suzuki, 2016; Wongvatana, 2017) suggest that brief mindfulness 
practice improves working memory and attentional control, which are essential 
for processing new linguistic input. 

2. Reflective Journaling: Encourage monks to keep a brief "English 
Learning Journal" in which they record their daily experiences—new vocabulary 
learned, communication challenges faced, and insights gained from reading or 
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listening. Journaling facilitates Dewey's reflective observation stage and can be 
conducted in Thai, English, or a combination of both, depending on proficiency. 

3.2 Mentorship and Incentive Structures 
1. Senior‐Novice Pairings: Pair less experienced monks with senior 

monks or lay practitioners who have demonstrated English proficiency (e.g., 
through international study). Mentors meet monthly with their mentees to review 
progress, set goals (e.g., "Deliver a five‐minute English Dhamma talk by the end 
of the quarter"), and model effective study habits. This dyadic relationship 
exemplifies Vygotsky's MKO, extending the mentee's ZPD over time (Vygotsky, 
1978). 

2. Certification and Recognition: Collaborate with temple 
administration to establish an internal "English Proficiency Certificate" awarded to 
monks who complete specified milestones, such as 100 hours of guided practice, 
submission of a reflective essay in English, or successful facilitation of a small 
English activity. Visible recognition (e.g., a certificate ceremony) taps into intrinsic 
Buddhist motivation (karuṇā—compassion), as language learning is framed as 
service to the Dhamma and lay communities. 

3.3 Institutional Coordination and Scheduling 
1. Integrating with Monastic Timetable: Collaborate with temple 

leadership to schedule 30‐ to 45‐minute English sessions two to three times per 
week at times that do not conflict with chanting, alms rounds, or communal 
rituals. Consistency helps monks form study habits, while brevity respects their 
numerous religious obligations. 

2. Resource Allocation: Advocate for a modest temple budget to 
purchase low‐cost tablets or secondhand laptops dedicated to language 
learning. Assign responsibility to a "Language Coordinator Monk" who ensures 
devices are charged, software is updated, and learning spaces are reserved. 
Institutionalizing these resources signals the Sangha's collective commitment to 
sustained language development. 
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Conclusion 

Thai Buddhist monks possess a unique combination of communal 
orientation, disciplined practice, and ethical motivation—qualities that can 
facilitate robust English language learning when theory and context are aligned. 
By integrating Vygotsky's sociocultural scaffolding (emphasizing guided peer 
interaction), Dewey's experiential learning cycle (prioritizing authentic, reflective 
tasks), and Buddhist pedagogical principles (fostering mindfulness and ethical 
intention), monastic educators can design programs that resonate both spiritually 
and cognitively. 

Practical applications—such as curated e-learning modules with Buddhist 
content, mobile apps tailored to monastic routines, role-play simulations of 
temple scenarios, peer learning circles, and mindfulness-based routines—provide 
monks with multiple avenues to practice English in meaningful ways. Mentorship 
programs and internal incentives further sustain engagement, while institutional 
coordination ensures that sessions fit within monastic schedules and available 
infrastructure. Although challenges remain—particularly around internet access 
and time constraints—a concerted, theory-informed approach can gradually 
transform monastic language education into a dynamic and sustainable 
endeavor. Ultimately, as monks enhance their English proficiency, they not only 
expand their horizons but also strengthen Thailand's presence in global Buddhist 
discourse and interfaith collaboration. 
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