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CAN uag CANNOT 11&ﬂ’li‘5"15\1ﬂ§]%‘ﬂ‘ﬁ143’1%’117|8
The Study of Conveying the Modal Auxiliary Verbs

‘Can’ and ‘Cannot’ in English into Thai

waA lnsgne waz Ysun dadnzuna
ARIZENYSAENT IWIAINTalINITNE1TE

unAnga

adfoisjsdnwinsdenonsluiimiiidedefinis,
PILAAWIAUNIE (Modal Auxiliary Verb) Can thag Cannot
nawdanguiiuniuwilng iefnuidedefidansey
AUNUIBVDIAINTYIYILUARNIAUNTIE Can TuNIW189ngY
Lagvinaisnisatemenunuvaniwilnefifiauyanin
(Equivalence) lag@nwi1ainadedoyaliguunvedeny
sunssussnguiaaiulne {idedufunasiinsziteya
WeadAn1uisnisvesnwimansadsdeya nan153denudn
Hadefitessyanumaneves Can Svavua 4 Jade fe 1)
Usglamvesdndeniusngdamiu Can 2) 2190 3) nnsal
Snvasz 4) Jadeduq un Jededuuiunuasadedusun
Tumsfnwwnnaisnisnevenunulatiu kansiseudsldiiu
3 g fo 1) N13tenennuvaEves Can  aedinnsudi
Trauuardauyanin iy 1in3eae <67 feusd Can 4
dorndululd mseunn uazANuaINgD 2) n1stievon
ArvIE70e Can  Inglifinsusddidnuundafiauyanm
Tnemsldduinnaznguailuusunyisuanaumneves Can
fdefsmnudululfuazanuansa 3n3swilsfo nsidsy
gﬂﬂid&lmﬂuﬂﬁﬂaﬂﬁﬁ’q Fawuidle Can ?iamiayzymmu
wuzihegaminiuy Uag 3) N13618M8AAINNNINYTBY Can
Tnglsifinisusdlag wazenafienuiniuvidonnauyanin u
nsdiiifesorduuiunlunisfinmuaumangves Can



ANFNALY: ANNSEITILUAAIIALATIE ANUVLEVD
can /cannot NM5uUa AdsdayaLisuun

Abstract

This study aims to explain methods used to convey
the English modal auxiliary verb can and cannot in Thai in
order to explore factors that help identify the meaning of
modal auxiliary verb can, and to find a means to produce
its equivalent translation in Thai by using the parallel
corpora of two English novels and their Thai versions. In
searching the texts and employing statistical analysis, a
corpus-based methodology has been used. The research
found that the four factors which help identify the
meaning of can are 1) verb types coexisting with can 2)
voice 3) aspect 4) other factors such as contextual factor
and textual factor. For the translation methods, the
methods used can be classified into three categories.
They are 1) the conveyance of the meaning of can by
using clear markings and having equivalence in translation
such as the use of auxiliary verb ddy in marking all three
meanings of can: possibility, permission and ability, 2) the
conveyance of the meanings of can without any marking
but having equivalence in translation by using idioms and
phrases in context to convey the meaning of possibility
and ability of can and using imperatives to convey the
meaning of permission of can which refers to strong
suggestion, and 3) the conveyance of the meanings of can
without any marking which may create an ambiguous
meaning of can or a non-equivalent translation. In this

case, context plays an important role in interpreting the

Are1UIvAaYd adudl 29(2557)
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meaning of can.

Keywords: modal auxiliary verb, can/cannot, meanings

of can/cannot, translation, parallel corpus

unin

Tun1wdanguAIn3eTIeLaniFun1Iz (Modal Auxiliary Verb)
) ﬁwﬂ%mﬂhsﬁﬁmﬁwﬁuamﬁﬂuﬂaLLavmmﬁmﬁummﬁwm (Biber et al.
1999, 483) IWEJLﬂEJ’quﬂUMIUVIﬂUWNG] lauA AuaINIse (Ability) g
aUg M (Permission) mmmuimwawummmWuuLLuﬁ] visedenduduiy
Wi (Necessity) wavusznifianusuiinseu (Obligation) ANTE1Y2E
wansvirunmzudnlunwsinguiiianan 9 A1 18w Can Could  May
Might Must Shall Should Will Would Wiifideidendnundiniside
wansviruny Can  AUsInglufumssunssy esanauiivsinglu
LSWE Corpus Tusuumnsetisuansiaunendniman Can firud
’Luﬂmﬁmquﬂué’uﬁu 3 599210 Will hag Would (Biber et al., 1999, 486)
wardidennunuiglivainvats sauseluuisaauniseliinnunune
Fudpunarinm

Tneilulunundange Can aglddefis 1) Auanunsn (Ability) 2)
NN30UY1A (Permission) 1130N15KUEU10E71933434 (Strong recommendation)
3) anudulula (Possibitity) winUasasit Can Iuawmiimmima
mmmmavl,mmLamwwmmmwmﬁmm mm“ﬂummamqw Can 1y
mamqumiaammwmam 3 lfgansudan dvsuanudlunisiinves
Can luusiagAnuvanetii Leech (2004, 74) na@1291 Can fide “A7u
Huldle” wuldunniign anumnefinusesasnfe “Anuamnsn” ua
Anavaneiinutiesninviansmunaede “nseugn” druniwilnedis
dosluimiivaneguuoy wu i 187wl “m” diededis
Awannnsn agndlsfinnu Wufiurdunedivesadeil can gauuadn
“gnansn” Taeviudl g @ Can tuenaarlilddefinuanunse wazusles

F909ANUANWNTD AN “A1UN5” UuFRaI LA uLnule

v
=1

mewniifidedaulafnuidvadelanasdisszyainuvuneves

AMw1UsviaYd adufl 29(2557)
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Can  fifiamdudounariniulidaauiuld fasdesnisinuinie
devnoauluiinisingg ves Can  uilusuiuuaiwivatomsudguuade
anumngldgndesasufumuduatunielal edumuuvnanisaneveon
uluiaifnananaundnguiunwilne fe1afinadsivannaouas
uenieluaniindrindreiu lunisfnwidedu §iseduiudesinuuay
yumuRauisTmaerang fuiolui

1. AN31YIBUEAITANATIE Can TuAT¥Dene e
fn3etisuansinun1ie Can  Midend@nwislsuusing fe 5u
agtiu leun Can waggUUfias Ae Cannot wde Can’t iileangy uaz
Could \HugUefin thnwiaansuaziifonaeviuiuiosiuin Can tuil
3 aumendn fe 1) Anudululd (Possibility) fie Jululdiiasiinds
199 2) nseygn (Permission) Ae lé¥uayaelivihadadmisld 3)
AMuENInTa (Ability) fle fianuanusefiegindddean fauanunsaiey
‘Wiﬁ’liiﬂ‘ﬁ‘ﬂgﬁ’] (Quirk et al., 1980, 97-98; Biber et al.,, 1999, 492-493;
Palmer, 1979, 22, 24-27, 71-75; Mohr, 1994, 37-38)
Mnse1tsuansimuny Can faedermudululddu Quirk et
al. (1980, 97) waz Mohr (1994, 37) wiudn Can dofsarudululéna
VL visenNaNAgIY (Theoretical possibility) #38n158LU (Inference)
dau Palmer (1979, 22, 24-27, 71-75) wue Can Tuprumneisnldly
Ustlonitlaiiugnsyiin videusssmuvesdselon 19u 14 Impersonal “You”
Andndslagiald wagluussloaifidqudny (Adjective) w3adn3en
Auval (Adverb) Suniiniedugegavidognueedae How Snvadany Can
figofsarundululy TunsUssdiuinisnssinduiiveumnuazoglussdud
andululdulog uagdanu Can  fiderunuieiluussloanssuanan

=

(Passive voice)

%97 Biber et al. (1999, 499) e3uneliin fwanensdifiinan
(Voice) uwaznsaldnuaiy (Aspect) danaseninuviineved Can uazlaeriily
Can Fseglugunssmanan (Active voice) Huualifudiazdofsnudululy
A3afufl Leech (2004, 74) naniliindnwaiznisiinues Can lugudsylon
nssunantunuldveslunsdetinnudululgsududnvarddyves

Are1UIvAaYd adudl 29(2557)
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Can Tuenuvinedl wasiauodn Can Aidorrundululdaslluguufias
Tngtaniy wenandduinsaufuusysrunelssloaidudddidin
(Inanimate subject) &sanadifedn Can Tupnumneinariiauanisiin
srufudses i uddsiidinuniian vaed Can luramungvesniny
anunsnuaznsoyyInzidonlesiulszsuvesussloaiidudelidin
(Animate subject) Ehrman (1966, 12) e19fislu Palmer (1979, 72) na1711

v
=

AravaneugIuIes Can e Aofansnsvvhuasinismdniiistulngll
flgUassa (NIL obstat) w3enisnsgsidananniudululd Fadfndd
Always 119618 Can Tasmneanuieudulldduiatueae

d1u Can fidefion1sayqyIntiu Palmer (1979, 74) 83u1ed1 Can
Himnumnesandnisiaueuus (Suggestion) nnsvedptuazidenies
(Request) n3&slsivi1 (Command) wagnsnsevindunguarseidousiieg
g8 Mohr (1994, 73) l@uain uanam%"a5@msaﬂézy’msﬁﬂuﬂssiaﬂﬁwmuﬁ
omazfufvesygmanyanaiiiduonds Can Sidefansuuriimie
Fnyau visen1slviAkugieg 1w (Strong recommendation) lngs
Afdrunaannninge

dw¥u Can MdefsAauaImnsatiu Quirk et al. (1980, 98) 14
Yodunnin Can dtvuanstanuadasla (Willingness) dae lagtanizlu
Awme @3 Palmer (1979, 73) Lauein diold can Tupmsned fnsen
wiwazifionnulutsslonazdatuuasifvadesiulsssuvoszlen
(Subject-oriented) 1y AuavTAvessEsu Inefiuszsrusinayfudsdivin
Mohr (1994, 38) nanaiilunsdififianusiniutiesiiaaty can awvsdias
AYINEAINUITONINGNY uaﬂmﬂﬁ Leech (2004, 74) @831 Can fidois
asEnsaTlirUTIneisuwiniu be capable of ElAuansauay
Uszavamilazsile) uaz know how to @enufinazvieeisls) Sededs
anuannsafildsunvdeiatumendninmadsuiuiefindy wadna
i Can Tumnumnedsnanaziidnvaznsindidiinegfuuszlen
339N

0614l3fd Tanensdlierumineves Can hidaaunazianm
fmu Unf Can aglimnaniledefisnnuansnsovienseynm uivaenssi

AMw1UsviaYd adufl 29(2557)
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Can Homumuglddmauimnedennunduldly anuauise wenis
AU 9 Palmer (1979, 74) Tsidodanndn e Can U519 3ufuAInTen
WARIN1ITUIWaEAUIAN (Perception) 19U see 9139 MUNLAlABTRTTAUN
1 Can fianumneifsadesiulszsiuvesUsyleans efauminenanse
(Neutral use) ﬁﬂéﬂﬁ\‘ims}mifﬂﬁlﬂﬂﬂﬁ WU He has marvelous eyes;
he can see the tiniest detail. Uiziaﬂﬁﬂéﬂaﬁd@mauﬁaLawwﬁwm
Us¥s1u Ao marvelous eyes st Can 3sdafernuananse uenand
Can fiUsngiududniedeludenndefiemudululdvionuannsn
l@wn n381 understand, remember, think, afford, stand, bear, face, be
bothered, see (understand) wag Mohr (1994, 38) Liu31 Can ﬁﬁaﬁﬂ
Anudululsusemnudululansnianin (Physical possibility) agausiu
AumIETidenuaIsa winnanenuezlalaefiansaunguuuulaseasne
MINNYFUNUS (Syntactic  Configuration)  ¥3eanwalN1@IIOANERNS
(Semantic feature) SaufuUNUINVBIhignsain1gn (Case  Grammar
Roles)
2. Aritdefsrrmananse anudulld waznseygrnluanulne
UIITIN WUTWET (2553, 47-48, 71-72 ) na1vi Alunwlnegd
Aofsmauanunsa Toun 1) Anseruansanimudesins toua d1sn <17
“fu” uaz “lm” 2) Mn3ewanseinisylinueniiemailailijauaninig
\Aeud Gedomnumnedn “a@nnsaviinieald” 1eu fin “ean” wu By
gon dusdidedianudululd liud dvenanudiu’ fkanseudiv
maa;ﬁvgm?{mﬁummLﬁulﬂiﬁmanﬂ%m Town A191 “Aea” “don” “Un”
“919” “A25” WAL “Ae” Auenanuiuman i ldiusIn “av”” dmsu
Aiilddoniseygin wuzi duazdnvauldun duedu’ Usziandiven
1181 eTiqszhsJLLamLammLLawhﬁsuaaﬁme WAZWARIANUALRUSTE ISR
ugils 1wu “3” uay “uz” Uudu

" Huileglumnadius Ussanduenenen shuihiluansanudiuresn

? “fromnil “ag” MuanammmsaligilfiAntu Juinaglitudiuansamandiuioans 1y wiiay

14 thufide mrﬂmsiﬁﬂfm ﬁﬂﬁiﬁlﬁm"ﬁuLm’l:flul,ﬁmmimmﬂmuﬁuanﬁwﬁ” (U300 Wuglusn, 2553, 67)

* fuasudl 3 Ussian Ao 1. duenanan 2. fuenMsn 3. AUBNANIUAIN (U3 MugLsn, 2553,

116)
6 AwUIVAaYd adudl 29(2557)
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Iwasaki and Ingkaphirom (2005, 349-357) a5u1871 Tua1wlney
14 Potential constructions 38 Uszlpafideanumuneisnnudululs
N159UQYIN AUAINITO WAZAIIUNTIUNTEAULTINNTWBIINNBUAS
Jnile Feflog 2 UszLammdn Ae 1) Auxiliary Potential F4azldAn3ete
“Ju war “lm” Wewansdrnuaunse adefuRIesUIEBIUIITT
UGG wAdn1seSurefiudnud “du” avianzasiinuaunsaanms
fAnely Wy Fndiauaunslnedu savaddoiveoms diw “lm” duldiile
wansissnmeazdnlasglunniziinanssumneg Aetuld wu Gusaln
Iy 2) Resultative Potential o ﬂiuiﬂﬂWﬁaimaﬂﬂiuaﬂwa ‘mmﬂm
‘Ui“’I‘t’Jﬂ‘WLLEJﬂL‘VWm’]iELm‘LN@E]ﬂL‘U‘uﬁENﬁ’Ju Ao nsnseyiddunarnai
panisly Tneuszneudemniemanuasnienuenna wu 1978005l
i (9n Rensovdn / Tu Aendeuenna ) uenainiustlua Resultative
Potential fauansiiansldgudnualsneg (metaphors) Wi mauusnymly
9o M1 “een” fanuvaned1 “ladeusenain” uansgudnuaiin Ama
lslipdpufioanainian (Linanale) (Nadaudin 29des, 2547,41)

3. nqudjlaensaln1sn (Case Grammar Theory)
nguinInnguiusniiesuigleinsainiwdangy fe laeinsal
nsnvesiladues (Filmorean Case  Gramman)  wquiijesuteds
ANUduRUSTThensallagAmuFuRUSNIesTaMmansYasUslaalua
ey (Fillmore, 1968) Wi AN (Cook, 1989) na1I1liwInsalinien
avuneiaguiuuUsElenluriuvenIALan (Predicate) AUN1INANGY LY
Fvin (Agent) ffgnnszsi (Object) aanudl (Location) 1usiu uaz A (Cook)
fananfeguuutliensaimsniidaaudususssuind 7 wuudedu leun
Twnsainisnvesiladues (Fillmore) #iAndulud 1968 uazd 1971
Thennsainisnveaanl (Chafe) Adndulud 1970 hiensainsnveswernes
&u (Anderson) fidndulud 1971 hennsalnsn: anuduiusvedlaniny
WanvaenSULUDS (The Thematic Relations of Grubber) fidnAulul 1965
uazudalaunen (Jackendoff ) fidnAulud 1972 lennsainisn: nquinisn
lumsieszihieinsalunaiifia (Case Theory in Tagmemic Analysis) 904

¢ @Eﬁagal,ﬁm@mimﬂazl,ﬁaﬂiu (Iwasaki and Ingkaphirom, 2005, 239-242)

AMw1UsviaYd adufl 29(2557)
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Tniuazlng (Pike and Pike) fiRnaulud 1977 wazwuulaensainisn (The

Matrix Model) ¥83An (Cook) niAAA Aulut 1979
Tunsiaszvianudunusasnanlaenaniainesiinudnlaly

Sowielud

1) Tasead1amnenssnzinen (Logical Structure) vasUszlen Ao daud

o

EuaANIIBUesUTelen Tun1siAsIzinuRuns tus oL naIudAgy
vesUszleafaUszna (Proposition) NUsznoUMBAINTEN 1 A1 AU UINIA
UIn1sn 1 wndvsennnii sesnanduilddrfy@e virun1g Jedeaiu

na (Tense) N1sadanunie (Aspect) 1181 (Mood) n15UfLas (Negation)

A
A

X

¥azN13010 (Question)
2) 130 (Case) lATIATINNATINEINGIUAATUNUINNIN (Case Role)
muluvsgloaaggnimuaunuimlagmin3gn unuInnsnaee Iasil

#1579 1
UNUIMNIIANNAUALABAINTENUTZLANHN9)

190 Uszanansenininun f19819
. ANNSYLAAINITNTEYIN Mary shows Bob the
6n5zYn (Agent) !
(Action verb) book.
Wuszau ANNTYITUIHNIN Lucy appreciates good
(Experiencer) (Experiential verb) books.
Asulsglow Ansevihusylemd
. ) Sam owns two cars.
(Benefactive) (Benefactive verb)
HONNIEYin . e e o .
o WNASIMAUAINIEAUTELIAN Lucy hits her dosg.
(Object)
ANN3YILAAIADIUT "Il meet you in

d01udl (Locative)

(Locative verb) Khartoum.
nsninseikazgnnszsi fawdunisnudn (Primary case) Fsneliin
AnseUszavitugu vazinsndug ferlun1snses (Secondary case)

Y
o

3) YszLnnaasAnse (Verb Type) FadvisAumnusean

A9 2
Uszinnuesrnien (Verb Type)
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UseanAnzen winnIsal CPRLAN
1. uansnisnsevin | dfnseviiliusaidaedeulmuadlulsslon | kil cary
(Action verb) dla
2. uanenszurums | dnnslimds fimsiedeuiiuslsiignaevh grow,
(Process verb) (Non-agentive) warfinsaidnuazsoiios become
3.UAASAN T WAASANTN viSeANUEYBUMANITAL be, cost
(State verb)

4. JuFanm Tgmsnguszausaududngzsin wansensual tell, study

(Experiential verb) | anu¥dn wageuiindn u3e msndedoans

5. yiUselewil Tonsngsuuselevidsuiugnsgriuag held,

(Benefactive verb) | dgnnsgyin uanin1sAsoUATES visBNTAMOU | acquire
nIndau

6. wAnsEnIT I%ﬂﬁﬂamw‘/'ii"mﬁ'uémsﬁw warRNNTEY face, run,

(Locative verb) Aendosiufiemanazaniud put

AnserfiuguanUssinnusn (1-3) agldiiisanisngnazyiuag
annseih ddssinnamnieindeagldnisndug siudunsndnssyinuas
gnnseiin daunseunian (Case frame) 1udsfidmunn1sUsINgves

o e e

mnseuRazUssian Anseuisinazusnglunseunisnlaliismilainseu
Wihidu (Mohr, 1994)

4. mqwﬁ‘lqafmﬁniizuwﬁflﬁ (Systemic Functional Linguistics)
nénddyremguii fio nsvhanudilaviunaniunisal msld
AMwuileuntw (Register) Tulifves 1) veulunduiusans (Field) Ao
vdeiiyeds Inglianeilussiunnamneveninnssy wihiduaude
(Ideational) Aiuansanuiindnudouszaunisal 2) avwduiusuesdoans
(Tenor) MMgfs AUdNTUSTENINNA seauANatinauy Aueiyla
Ward1u1a 3) wuUIsduRLSaNs (Mode) wanefie dnwansedsnsild
foastunaritnsildmnzauiudnuazrioUssian (Genre) vowaun
agls Tinsesiluseiuanuminereamngsy Ae AuiFes (Textual) 3
\Hussiuszneuiinansnislinuiiieassassdnudeu vienswa (Esgins,

AMw1UsviaYd adufl 29(2557)
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2004, 90-112)

5. nufn1sulawuufnu (Interpretive theory) uaziuIn1en1suua
A1uNOB1TIUNTIU (Speech act theory)

nuimsuvanuuinuiifinnanuuiAnues Lederer (3senssed
yneifosh wazanz, fuua 2540, 1-43) Faauedn mIuvadenisaieven
aumnglillinisanenenntw dhudadesiaudiledaifideusesns
wdelusziunmnssudsimualnguiunuazihnumnessiuamnssud
dWhlanaeneamesusuunmwivatenis lunisaneneaanuvsnetnula
AranareanINFUuvuvesnwduatunas lddafindusuan  d1msu
wmaensananguifaunssuiudunsinudinaniviedossilu
sugiiunisnszvineganils lnessdnumiiivesdniendineliaanis
ngvh uagAnudisanuludmeiiu Bildjdnudssanvessylon ud
ssfnwmanssshumgnanfesdiudundn  nquidthuldlunisaeu
LLiJaLﬁaLLﬁ'ﬂz:wﬂumiLLUaﬁLﬁm%umﬂmiﬁQLLﬂﬁl@i%imuﬁnﬁmmﬁmén
wazdond dailunisuwla fulafsfomuassnarudladsdianuves
fualusuvlild fadsdesiilaietaunssudon Ao And1afigualsiuans
neenulagsss uinlaanuvesuly Tagldsunwmidafiodoniudn
pEMTe (155047 LESEIIISRY, 2552, 45-54)

6. MuASBiFas Modal Verbs: A Case Grammar Analysis

Mohr (1994) lg@nwinslélaennsainisnifiendsamnumneves
AN3eTBlEnviruNIZlun S INguLazNUIT Can thudeds 3 Aruming
wan Ao Anudululdnuanufgiu nseyain wazAmLENITe (Feazunu
@28 CAN 1, CAN 2 wae CAN 3 mudnsu) uavenaulanasstanumaned
fnauves Can Tdniulalneldlaonsainisniasiesimniomdndiie
S0 Can TnefiansanussinnAin3enwasnsaun1sn aeefn3en saufu

? ¢ A = Agent (M3ninszyin) O = Object (M3nEgnnsz¥i) Os = Object with state verb (N3N
Hgnnsevinfiiindudnieuansanw) E = Experiencer (MsngUszau) B = Benefactive (M3nf3u
Usglond) L= Locative (n13nan1uil) del = deleted role (n13nflauii) Lex = Lexicalized o fiuny
uagAn3efizuinilouniu 1wy to walk = do a walk

10 AruaUsIHad adudl 29(2557)
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Snwasmamneduius Tnserfonsianuainudunduselunsdidedy
waesliifismelunsiinsed nansidedsed

1) fMn3euansiauny Can lupnumanefildsinag’ Can fide
fannudululdnuamniign (CAND) SuasUsngsmfuinisniugiunsy
W 3 Usvanw 18uA Fn3eTuanIEnIn WaRINSEUILNS LASLARINISNTYIN
waztiniuduAnIensiuianin nsvinuselev waznIsuand@nIud
Yaue?i CAN2 Wag CAN3 98iinsaufudn3euaninisnseyinsing ORGR

1691 Can NIUIN3IAUAINTEILAAIANINUALAINTEHAAINTLUIUNITIL
U CANT wihilu Fslaifimnufnanfiesuunauvaieyes Can (Fhegia
Aeluliazlansn1siansan Can AUATOUNIINANS)

fnad1e CAN 1 Algnumnseuansgnin (State verb)
-CAN1 + OsOs  CAN1 AluAIN3euanianIniugIu (Basic State
Verb) NN3NEgANs¥i1 2 fiunida WU The fire ant ... can be a serious

health menace to human who are allergic to venom, Blasingame said.
[be = state v. / the fire ant = object / a serious human health
menace... = object] (Mohr, 1994, 39)

2) fn3euansiiruniagCan lumuvangdiming Can fivsinng
Jfufn3uanInsnsEiueriamneiifinag esen Can lu
ArIVINENNTH 3 axUsIngauiumnieuansnsnseyiiieau dalvg)
agdlanuininsenineanunineves CANL (Anandululs) uay CAN 3

(Auannn) fedulumssuundadosiisuTunuasdnuarmanneduiug
e maviunifgtesiudneniwmieruaiuisanisiiugnane Can
wdefanwaninga (CAN3) uwazyinuIuntsuenfeniseyg nuiouans
$1U19 (Authority) vesiwalviiiududs Can azdefisnisounyin (CAN2)
dalumanneduiusnuiinisaldnvagauysel (Perfective) azUsnglu
Usgloaiil CANT usliiusingludssloadisl CAN2 wag CAN3 wagUseloadiil
CAN2 Huagnanfavmnsallusunamivindu dau Can fusinglulassai

6 = 2 o ' a oo -

mmma;&auazmamﬂmaazLaaﬂlﬂ‘w Mohr, Robert William Augustus.(1994). Modal Verbs: A Case
Grammar Analysis. Ph.D. Dissertation. Georgetown University.
a o I3 o a 11
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n33UMAN (Passive Voice) a4l CANT vieitaglinu CAN2 luuszleanssy
TINNTIZNITVOBYYIN MIDUYIN hazn1suuzi Aesiinseyiniaye diu
can3  duldnulutssleanssuananguiu wmsznisldussleanssunan
Hunsanunumgnasyi dafudssleadifl CAN3 asiAndanfuiiniouans
msnseindumdn Aedidnsevinawe wu

- CAN + A*BO/A=B Can fiuAIn3aanini1snssvinluainunuieg
yoamsvszlend (Action Benefactive Verb) &sfinianilfuitagvinuas
ASuuseleviusznaudunisnggnnseyin Wy Matching funds can be
obtained for procurement of such items as radios, sirens and rescue
trucks, he said. [obtain = action benefactive v. / Q’ﬂ‘isﬁ’madﬂﬁm’nﬂmﬁ
gﬂaﬂ}i = agent, experiencer / matching funds = object] (Mohr, 1994,
46) Can luusgleaiiimnuinaszwing CANL fu CAN3 wiinisldnssy
Mandadunisanunumiyin vlstiunltufiesusdi Can dofs CANI

AMIfnwINaUAEITUAINT BB LR ALY Can Yud
anudfysenuisuifuegsBunsizdaslidilanunuieves Can lu
Mu1danguisianududou uaridrlannnuunndianidlasiadianiuw
sewianusanguiaznsinglunisdeanunmnefernudully ans
oy A wavawaunsaldes o dmsumiAteinguileinsainen
Dunquinilsiiddyds iesmnldihulilunsisinisnvesussloaite
SuunamIeves Can ssdai iUl lhianmudlalunisdnuiuas
numusAdedldlieansainisnduunanuvaneres Can 1389 Modal
Verbs: A Case Grammar Analysis 1ag Mohr (1994) Fehundunasinig
$ruunAIvingves Can lueideil wasdidosfinwmumunanugiu
aweans suldun seuubensalidaminidasilvldlunsingei
hennsalvesusglonnudnguintelieiumnegves Can duaudatuld
og1ls wenani lumeneidioudisudsyloauanwinefulsylon
Musanguiiinislimniondisuansimunnie Can Saesdnuuagnumu
nufinsuva Toun ngufaunssuuasvguinisudauvuinu elrnns
Ansgiiudussuuuaziieugnieosnniian

IUILEIAYRINITITY
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1. ilefnuniadesineg ftieszyamnumnevesdinieteuania
un1¥ Can Uay Cannot %30 Can’t Sedimnududounas il

2. ilefnwmuuamnsuagnaisnisaneneauluiimiidelae
ANTEITIBUEAITIAUNTIT Can WAz Cannot 139 Can’t Tun1w1dingwan
\Wunwilneidernuvaneldedisdauyanm
WetunIY

foyailidnuideiiundsoyaiflovunanndumssunssy 2
S04 e Harry Potter and the Chamber of Secrets (Rowling, J.K., 1999)
Fafvun 94,663 f1 WAz Harry Potter and the Prisoner of Azkaban
(Rowling, J.K., 1999) Fsflvuna 120,267 &1 Weulae JK. Rowling wazatiu
wanwwle fio ugss wesmesiuiousndway walny gund Urgeae
(5589, 1.0, 2543) uaz 4ass womma s uhlnwuissnIvy walne 23
NS vﬁa%'aqa (5989, 19.1A., 2503) Feiloun 23,613 Auas 30,193 M
mwddu §ATelimunitfuuanuazau ielinansidesinnumindede
warldfoyaiiumnsmainuans 9uidedliiEnsvesnvmansadsdoya
Tunsduduuasiiasgideyaieaddaelusunsuy ParaConc  dunoulu
MeAdefe 1) tedsdeyaiisuum (parallel Corpus) thesudadundsdoya
d5a3Uiilu plain text file (txt) warInaounIsdnFednasilimise
Usvlgavsaosniwvingy  2) ﬁuﬁu%@yjaimﬁﬁ’mawwﬂisismﬁﬁ Can,
Cannot uay Can’'t ¢aelUsunsy ParaConc  3) IATIENMATTILUN
ANvaneves Can Tunwndangu Tngldinausisne Avmnzan 4) dwselen
Can fiduunanuvseudniessiiouiisuiulssloauaniwineg
Wemnaisnistienenaunang  wieuAnwiauyaniwlunisua
ANIUIPILERTFUNTIE Can

NAN1538

1. Yaduildnsszyanuvanevasinisndlsuansirun1ag Can
nsAnwdadenieg AveszyaununsresfIndentisuand

faunne Can Sediffnuidoeliudr Humahiadomaniuanléluns

Anszhiiledmunarumineves Can fusnglusunildlunuided tae

wuiriafedsndngislunisseyaununsves Can Idaautuldase

. 4 13
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Padusineg Malunsieseiiiesuunaumineves Can wlseanidu 4
UsLAnnane suasuaudIfgy i

1.1 Yaduaruuszianainien (Verb Type) ﬁﬂsﬂngéauﬁu Can
Fafildiunaeinssuwuninsentdisnansinun1ie Can Iagldleinsal
130 (Case Grammar) ¥8d Mohr (1994) snUszgndldlunsiiasien
ANUINEYBY Can WUIUTELANYBIAINGEN (91979 2) AUsIngImfiu
Can tuduiladudfadaunsaldsuunmumneviesifanumane
w03 Can Wnavadluosduldedadiussansnm nanfelushununinaly
fMnfouanaiimuniz Can AUsIngImfudnIenansanniazdnien
wansnszUIunsardeteudululividuy Sinsdlderlifianuinaune
FUUNAINMNETB Can INS1EAINSERdnINTEUILN Sz llRdeaiu
nsnsghduinanfanssuvnastane uasduniendilifignseyih (Agent)
?thﬂuéjﬂssﬁﬁaﬂsiuﬂfu ﬁgqﬁﬁ’m%mﬁﬁmﬂgi'mﬁu Can Tuyne anumaneg
IifomnsenUssnnuaninisnszsi Sereudredudounasinay feduly
MITIUNATIUNNIETY Can Fudesendeadedun Saude agrslsin win
fMn3endssanuansnisnagyihiivsngsiwiu Can azuandlifiuindunis
nszviRanssunIesenigegnaute warlunsdld can  dhezdeds
AN

1.2 Jadefuanan (Voice) Fn3entnauansiaundg Can 9

&

Usnglunssuanan (Passive Voice) azdofsnrudululs 1losannisldy

=~ v

Usgleanssunanidunisidesiiazseyfednsevi Jelinu Can Tugunssy
Manluveuamumeiidefisniseyga WIENTYBaYANA NTEYAA
warn1suuzi AelignseyinAveauNIn KU InLAELUzINLAND
uonanidaliny Can Tugunssumanlunnumnefidefennuauisade
esnnussloanssunanfunisanunumnsgiin fufululsslead Can
fofsnnuanusaudednenmlunisnsyiunedunsedis Can  auifin
Fufumnseuaninisnszindunan 3 ludedignszvinaues nanifie @
Usysuiduasditin (wiedshifidiedlflumnumneiiouriiuaddin
1.3 Jadudunisaldneaz (Aspect) Can fillgunisaldnwas
auysal (Perfective) azdonnumnedaudululdvsavmnisel ddu
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P

Can dnunigiiassingluussleai Can Aofanrundululd udaglinu Can
Afsunisaldnuaranysallulszloaiidofaniseyginuazanuaiansa
wenaniustlendt Can domnuvingluvoulunyeanIse LN ILNE1R
wnnisailuounaaitdu 1esinnisvesygnkarnisuugindeds
wnnsaifezintuluowan wardnunngluuiuniiduniswe

1.4 Jaseduq Wun (1) Jadedruudun Tumsiinseginmumng
Y84 Can zfosfinrsanviunindonsudaiuniidugindwesFosiou
#e lunsdvesuTunuandeuarahldlaefinnsandennuluvssivauay
Uszloaseus Iilaruiisstiulszsiuvesusylen (Subject-oriented)
vionanfaunnnisaliinll mngdatuiifanssumesanenasdneaimaes
Usgsnu Can azdiuunltuindefisnnnuanunsnninnitAnamneduy uazds
19fArIuTUNTuY Faedeisenuminglaves Can Tnefinrsanainag
dwiiluuszlon 1wy winuuniidrfifeadestudnenn ﬁaﬁaﬁiiumq
31N18 AU power  camy waw hit Iuﬂsmumwwmaﬂuaa Can fidofs
Arwanssngiinmingndy mnmwuuaammiaumm ELIGIR
§1119 (Authority)  vesfyaliiiududs wazdiduansfesiung 1u
ministry senior authority tag allow AURUIEUBE Can ﬁﬁaﬁqmiawapm
wiAuTndy

Tuduesuiuniifugindsmesdestuinlimsudsaunduuni
p1fetestuamnuasnfiawiodnenwuesiiazas deoratiunidy
foyausznoun1siasizinnuvaneves Can  MABIFUNIIATEINTDS
Usgaludsgleals uasuSunginaedaisuanisnnuduiusvesiiazasiy
13981119 19U sEnIee19nsiuAud Wiunedugnies Wusu Juileth
UIFIUAIITUIAUNIIEYDY Can  kad InEyasiguamiendngile
ANMANEYRY Can  Tidedanseygmaziduiniy (2) Jadediudaun
(Text Type) tHudndadendefidmasrionnuvineves Can fasaindiun
thuddedushunndensunund lildmgnsaiiiAaluinese Jeinsly
ANTYILAAIANIN eﬁﬂﬂﬂaazﬂi’mgi’mﬁ’u Can #idefsnudululdivhdy
Tudselenit Can Tudedenruanunsa wu luusslen ‘Hearing voices no
one else can hear isn’t a good si¢n, even in the wizarding world.’

5 o a 15
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(Harry Potter and the Chamber of Secrets, p.145) finamdansléby
Feasunddan delally “n1sléBu” ausssuviAvesuywd hear Wudnen
uansanmilAeIfun1ssuy Seaziingauiu Can  Aidefennuduldle
dosnifuissaunssuuund hear luiidiadu “enumusafiay” fieu
3u7 (no one else) viouywdmlulaisl insglildanuannsovesauily
fiAntuowussIunf

2. HANT5IULTIUIUIL LAZNITIULUNAMURNIYVDIATINIYIYAUENS
NAUN1IZ Can
foyalunsne 3 wansliiiuissanvesdiniendudisuen
Anamneves Can teludesdu wietrsrinanumneliuavasld 1wy
N Can LANTUAINSILEANINTZUIUNISUIBLAASENIN Can adadeniny
Bulule! wagmnndinisngnseyindudsdi®in Can fnazdofannuannsa
19819 AINSENYIBLEATALATIE Can Tidedeanadululy

‘But I'm not Muggle — born - how can | be in danger from the
Chamber?’ (Harry Potter and the Chamber of Secrets, p. 178)

AT 3
UIUUTELNNAINZ ANV TULAAE AU TUIBVBIAINS L1V I WER
AN Can

. . AN3E
. - ANNTYILEAY | AINTYILENS
Ussnanzen . WEng ey
ANINTEN AN
AIZUIUNIT

Can 73 67 (48.9%) 59 (43.07%) | 11 (8.03%) 137

AU U

audululd
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Can il 88 (100%) - - 88
AURINEUE
N3N
Can fifi 123 (97.62%) | 3 (2.38%) - 126
AU
AMUAIUNTD
Can fifi 1 (100%) - - 1
AURNIEAININ
Can fiszy 4.(100%) - - 4
anuviungladld

34 283 (79.49%) 62 (17.41%) 11 (3.09%) 356

Can fidefsrmudululasumndeuansanin daldinig wse
ﬁwn?mﬁhjLﬁﬁasﬁQQﬁUﬁaﬂiﬁuwﬁaﬁmwsJLLaslaJ'ﬁmiﬂémsﬁw Fadualal
awaﬂmmﬁaﬁﬁmsaymmu,asmmmmsa Fudrdeatuionssung
$19me Tushegnadl be Wurn3euansaniw dsiinseunsn de Os Usystu |
fudunanggnnszsh () neuans Ao in danger .. dududnway
dn1unsal faupuvaneves Can 39iAalEd1 how it is possible that
. 3slaidudou

‘Harry Potter asks if he can help Dobby... (Harry Potter and the

Chamber of Secrets, p. 15)

Can fidodennudululafudinsoruaninisnszsia dnde
aumnedudeunazauiisiseninenundululduarauanunse help
Wunseuansnisnseviluanuvanevesnsinuselovd dnseunisn Ae
ABO (0=B) fiins¥in Ao he uazll Dobby Jugnnszviuazlsunayseleni
Tuanfienfu Can tuenaianulein “usdaildnenmitazdregeudls”
vide “ululdhuesiastefoudls” fidvazui can ddefsnrunduly
TGy 1) Uunwndeufilinanisnisnseriimisssmediaude 2) uun
givdseaiesvesarulidnladn foudgnidedlidumauazaslaildsy
msUanUdesaunidneazueudediily sufuduedsas “anuanunsn”
Tunsldmuuedmduldldléfesdiovanuaesiout

) y 17
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feg1e AN3entasuansiAuA1E Can fidafen1sayyn

UssLnwasmnsendisiniingauiu Can Tuaumsned fe fnsen
LAAINIINTEYIN

‘Kindly wait outside while | have a quick word with Miss Granger about

her timetable, then we can go down to the feast together.' (Harry
Potter and the Prisoner of Azkaban, p. 90)

Tushethstinnununeves Can enamuiieaszrinennudululy
LagnITauYN N9 go LudnIenansnansedin lueamanelieaty
an1uil finseunisn fe AOL 1§ We ugnszvhuazifuggnnsevinlunan
et uaz “down to the feast...” Wunisnaauil us Can Suwsliud
doflamseuanunnndn s 1) usesmu “We” (inclusive) yynsandanan
151 Affnaguonnisiausuuy wuzmietnviu Jesausgluveuiun
ANUMINEVDINITBUYN 2) dnwarMsidnwsEnImansnnsdianau
witakazuess Tuusuneag Jsvendeaniusdisniiveusssuaysuends
Srunavesyereenasdlumsinaulevhasingg thalenmnevesnis
away’m%mau%u

§29819 A1N3E1YIBUEANTALANIZ Can TidofAINaINSA

‘They can carry immensely heavy loads, their tears have healing

powers and they make highly faithful put.” (Harry Potter and the
Chamber of Secrets, p. 207)

ANEINIT0aEREITeINIINTEiLaNe TnsanizRanssuni
$19ne lushedhed carry WJuAINSELERINISATEYN HuaulnAuviung
voaf{fulssleond dnseuntsn Ae ABO uae Can fidefsarmanninagns
Farau s 1) cary wansnsnseyiidugusssuegnadudn wazidu
AanssuMesNMedansdnen nueauniidng 2) U3unId “immense
heavy loads” dUsueniinisuunvestudnummadesiisdneninyes
39M18 3) A9 “power” UsUBNTIANNAILTaRLAYIDIUNTTNG

0819 AIN3ENYBLEANTALATIE Can AifiAamnefinau
‘Right”, and George said briskly, ‘don’t forget to wipe it after you’ve
used it-* ‘-or anyone can read it.” Fred said warningly. (Harry Potter and
the Prisoner of Azkaban, p. 193)
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Tuusuniwsatuaesamdeaeunassidunufidaniu ‘or anyone

can read it’ ®1aRANIINENTIAMEANNTAlUNTEUALS ITEE1aU

Ry < ' 1 §=3 a ' =2 < Ya v

urunfalasy A “liannsa” uanenadanuinansisnuduldlants
WUt mszdnauukufiaudue A “ldfing euls

feg1 An3endasansirun1g Can fiszyaruvsnglaild

Can lunsdlilinTufumnsen imagine Fanustavun 4 Uselon 39
T¥n3edanainludnvazveinisuanseeniiiudnvaszianie (Fixed
Expression) 1 “Can you imagine...” Wag “you can imagine...” {Juns
mmLﬁaLLamaaﬂﬁnmmiﬁﬂLLasmmﬁmﬁumaaﬂmm LU

‘Can you imagine me taking exams with this?” he said to Harry, holding

up his wand, which had just started whistling loudly. (Harry Potter and
the Chamber of Secrets, p. 284)

Tuusunil seum§wusunessnldnedviveai waznisaey
14 lineandalnddnanud “Can you imagine...” Tutsslontimnaz ey
UsTRIANNENISD e SEUNNEIRINENSIvRIE I TTEne A mTiaE
Surunnismadiseuvenldvioly Alivresfululd wewnazuesinyed
anuduldls de souauindululdluaiiuesSasdunuinisauiiven Al
thosdululdwuiy fadu Can e1afimumnedudn uaverauladselond
1931 “ansiing...”

fIveuinsldhensalnmsniasizidiuunanumangves Can
Tuiiselenfludosty wazdresiinnnumuneves Can Iuavasld s
Lifigawoiagldduunladluyng Useloa Tnslamizidlo Can  1ingaufy
AN3ENUSLLANLERINITATEYI Gﬁqﬂﬁfmgslunﬂmwmmasum Can Fadasld
WUINNAINENITINAUNG B NNAIANEATTIIRY UagABINIITUIDTIUTUN
wndonuazuiuniiduniivdweszesineg

a 1

3. WANI5ILAIITINAISTNITaN8NAUTUNALNTDA8AINTNTILLEAIN A
UN1Y Can
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TudeliiTeinseinaisnisaneneauluiintiaediniende
waneimung Can Tuunulaniwilveluwdaznguainuming iiefnwiin
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Tnths wagnsdesluimiduiianyaninvield egils
3.1 nadsnisdrevenuluiiadiidedledin3endasuansinunins
Can Tnefinisusddmauuaziauyanin (Equivalence) 19
ANANIY
nadsmsdieneaulusimifdese Can  flanumainnanouas
demenldfefsiiag Tuolinmeiudmuinduadnualudimidde
$ Can Ifognsasuiuuasilauyanm il

fna819
auduldla

- fn3etae <187 (uidnsen’)

“He’s got dark powers the rest of us can only dream ofl” Pettigrew
shouted shrilly. (Harry Potter and the Prisoner of Azkaban, p. 368)
“animdssinfinuegrauslduiuia” ndingd aslnudeuvay uass wes
was AudnlnwwndsmIy, u. 438)

- AMUBNANULIY

A131 “ae” wanenisaianziuaulululdvewnnnisal A1
“g19” wanstemnudululdilenainty uazdin “ur” vie “urey”
uansmudululdlneiansanainaninnsal @ufan “fee” LanIny
Weshuimanisaifuinnudullle

“Can’t hurt to have a poke around,” said Harry, dropping his bag and

getting to his hands and knees so that he could crawl along, searching

for clues. (Harry Potter and the Chamber of Secrets, p. 154)

“adlaiifulstazgozlsdnmios” ussina wiansztinBeuas uaganiin

UL emSetTen (eSS nemmes FuiasuyiinIIIaY, . 189)

“Books can be misleading,” said Lockhart delicately. (Harry Potter and the
Chamber of Secrets, p. 297)

“yidopiidilafnduls” enendauenatsseinge s (uess wemmes Fu
VOWINAIINAY, 1. 356)

wudAdy iargfivaana uag ARun Suniuwssd (2553) nd1adn <187 Ausinguiindemanify
extensional intransitive verb fiamnuned “lilenna w3e flena” Ahullona1aiungnisel wie ms
nseiilae dlenavziindu deummneanudn “Ganuduldls” Haziadu
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“You can’t all have forgotten the password - excuse me, I’'m Head
Boy-" (Harry Potter and the Prisoner of Azkaban, p. 169)
“lithasfuswariuiunuannauiun - vemamies dududsysuiniSeu”

(w53 wommes Suhlnwuesa Uiy, u. 195)
“It can’t have been a death omen,” he told his reflection defiantly.

(Harry Potter and the Prisoner of Azkaban, p. 54)

“fugaslildansusaznsen” wmedulunsyanagafeds (4ass nemmwes
Aunlnwunaowe vy, U. 73)
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2. Mfuanauiiu: A3 819 U1 Aes 24

3. Mnguen: Guldld Adululdle Aaifinie 6

4. TgAn3e15e9: M-130 1
nmseygin | 1. ldnSentae: ‘I e 6 /W@ | 50 A8 /2 ()

Uﬁﬂgﬁy’wﬁmawé’aﬁwﬁm / “ay”

2. lgAesu UssinnAveninan: ug 8/

109% U1 !

3. I istianunve voaygn & 14

4. Td@n3en “Iw” 2
auangn | 1 ldn3emae: aunse / 18 Giusngst (14) s /

wihuazndsensen) / Wu / lwm / 919 anls /) du/

@'l / (2) 919
2. 1¥n3en3e: An-oan ven-gn was 9
- ﬂﬁiﬂﬂ%ﬁ’mﬂéuﬁ’]

8 co ay o as Ay . - My, & s a ¢ .
UUNVY LﬂﬂIBWWWuﬁQﬁ WAy NAUT BUNIUNTTE (2553) 95U 1@ Wun3enAwad UANUNNNEIN

“ansn Wl vide eygn”
9 a v ° ' ' o 1 { a v o e
afgy) aSeagnsn (2553) nanai1 A1 “az” fiusinglunnuSunmenneduiusasuansnanumanees
e 1 a X a a <1 P ' < < v &
anuzmgnsaiilifntuasduuinamisessamansaneg Taud anuiezdu arnudululd arudda

wazlIAY BuIAANIa wn1salkeuly wnnisaluansUszaunisal Mseyuy TgUIzadd N195U uay
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“You can’t know that, Potter,” said Professor McGonagall, quite kindly,
“not until you’ve flown it, at any rate, and I’'m afraid that is out of the
question until we’re certain that it has not been tempered with.”
(Harry Potter and the Prisoner of Azkaban, p. 232)

“isolifima3lévson wonnes” mansiansdinneuutayadietidesesn
azdoulouiifier “suninseardify lihdilfneraulilivheshsiuaunta
wazudlataulildasanenls” (ugss wommes fuihInwursswaIti, i,
280)

- wrsadendentes’’

“Sell them a key that keeps shrinking to nothing so they can never find
it when they need it...” (Harry Potter and the Chamber of Secrets, p.
38)

“ﬂquzyl,mlﬁﬁuwmﬁﬂlﬁa LLﬁaqzyLLaﬁmaaﬁaaﬂ qumeld wandniiad az
mq::mw@nmﬁﬁaqmﬁﬁum” (ass wommas AukoautiAIINaY, 1.
56)

- AN3YIYIY “9L”

“Know only that no harm can befall you whilst | am here.” (Harry
Potter and the Chamber of Secrets, p. 101)
“Ulinaghifiusseiadumnsensiuiniduetiit” wess wammes Ay
HouwAIINaY, Y. 127)

AU
- T 9

- Ansenae “16”

“You can go up to bed, dear” she added to Harry. (Harry Potter and
the Chamber of Secrets, p. 35)

“drusoliueuls” unviadduenuess wess wemmes furioaunianuay, 1.
53)

- AN3YIYIY “9L”

“Well, that fits in nicely, we can go and get all your things then, too,”
said Mrs. Weasley, starting to clear the table. (Harry Potter and the
Chamber of Secrets, p. 45)

10 ' P % o a o & ' o X a4 o 1o 4 ' o a
mhgasniiusznaumeniesuauiuws 2 Aduluisesiulaglifidweulay Usingszuinedinien
iy lnliglnsviad  uasdegumisde (Ranteyatl mmnigyawn, 2553, 66)
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“fJuura wisnzl1gann fagludevedlininisesiy” wadduan wans

SuAulRzenms wess wasmas AUaunIAIAY, Y. 64)

AU “A8” LAAIANUMINEYBINTEUNIAIUYBULIAAININY
vaansuugthuaginu

- fusdidudnatu UssiamAtuananan

“Excellent, you can lend me some.” (Harry Potter and the Prisoner of
Azkaban, p. 106)

“ganlUias Iruiiuthaus” usss wesmas Suthlnwuiswaity, 1. 132)

- msusigaednien “19”

“Listen, can | still have a go on it?” (Harry Potter and the Prisoner of
Azkaban, p. 249)

“Tuy Swenlisuassegviean” wess wemaas Auunlnwuriedsaivi,
4. 300)

Tudseleadadidnin “vean” Favenlidiniudmewarlidn iy

sy nlvileuday

AUEIUTTD
- Ansedae “la”
“Just because a wizard doesn’t use Dark Magic, doesn’t mean he can’t
(use), Miss Pennyfeather,” snapped Professor Binns. (Harry Potter and
the Chamber of Secrets, P. 152)
“Hlaug nsiineusldldmuunsie lldmnsausn wildlils e famu
Tlises”fans1a1ssOudlgndu (usss wemmes Aurouniniiuay, .
187)

o a 1 « .8 9
- AIN381YY “1du
“Sure you can manage that broom, Potter?” said a cold, drawling
voice. (Harry Potter and the Prisoner of Azkaban, p. 258)

o
o

“wilavsenuedlinnetiuludy wenwmes” deoadug enug flu (wess

Wammo s UlA e ssRIvY, W. 311)

" umssn Fuguus (2553, 116-125) e8U1edh Aadu fe Aiedudlulutsslen susnaamuay
niivesiyauazuansnwduiusszuinedyafudile (g “Auasu” Wi ussu fugws (2553,
116-138))
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- An3etae “a1a”’’

| cannot make you take Sirius Black seriously. (Harry Potter and the
Prisoner of Azkaban, p. 290)

aghimeezvihliiseriuFedizoa uudn Wudesddyld wass wemaes Ay
WnlnwunsdwaIvii, 1. 348)

- BdeEd19NSe5ee

ﬁ’aaﬂwn@n%mﬁmﬁwuﬁ An/dln — 990, M-138, Wkl - D9, Usn
-gn, U - oy Jusiu

“Can you think of anyone at school with a grudge against you?” (Harry

Potter and the Chamber of Secrets, p. 29)

“nedneniminilasfisSouiidSedvlatumne” wess nemmesiuiaum

AINIAY, Y. 45)

Uhdanadidi <l dornumineves Can Ik 3 mrvane fe
eudulule nseyan wazAuase WAty Can lunwdingy
dnilvg) I8 Fiinsauiumued “oz” dudermnunduldld vaed <6 7
Usnguien agderuannsn @i “az” damulunsued can fide
anuidulduarniseygeiidunisuugivtednaau di “az” dnuluns
Woiuanwmrumngldtansmansiuenudululy wesuansmnuddanse
AUIVBINA

32 navsmstevenuluriniiidedlefndentisuansinuniig

Can Taglsifinsustiudfiauyanmimnsninumang

’Luﬂifﬁﬁtﬁa@@m 91aLuIIANnRLIeT0s Can  lulsslen
mmlmaﬁy’uﬂqmﬂ%a Fastnnulu Can AAnswfuAn3suansanInLay
wamanszuunsudiilng udilledinsesiudmuinfuuasnuludiai
dolay Can Vlegrensutnilngldnadinisaneneaylusiedssil

#1519 5
nadsnsaenenuluviFindesis Can Mlaiin1suwslauyanImma
ALY

12 o o a ' o _a ! =3
wanynsuatuvdadieeaniu (2542) aumnglih “o1a” dudinsendiemneiisannse
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AN NAIBNIENENINANNNIY 1 /
Uszlon
anudulula 1. Whwuamwniiiufeudavesiula 8
2. Mnqudluuiundornumne 1wy 9349 .
Wi fe VnTluvay
N159UYIN 1. 1§Useluavaniiivi
AUENITA 1. Wduamniiutaudaivesiula
2. Mnduenluuiundonumne 1
729819
AuTulUls

- Uszleaitldduuneniiiduioudaivesua

“I can't believe this,” Harry muttered, running a hand along the

Firebolt, while Ron sank onto Harry's bed, laughing his head off at the

thought of Malfoy. (Harry Potter and the Prisoner of Azkaban, p. 224)

“llagnideias” wesifurih o gulumalsinnalusluadunsisouiio

auadlulufiuewvesuesivinzawemededinfulaves wess wemmes v

unlnwuieswaIy, W. 270)

d1uru “llesinide” dRmnsldhiyalaifaiumnisalfiiatuoy
Fululs wagnilu Can ivsingsmiungudnieuansanin liud Anden
believe uag be

- Uszleanldavseanguanluuiuntdledondnumaneg
“There can’t be any other reason.” (Harry Potter and the Chamber of
Secrets, p. 295)

“Lifimanadu wda” Wass wemwmes FuouInIWAY, 1. 354)
N13UIN

- Uszleaiiduuseleavanliivia

“He can go to Azkaban ... just don’t kil him.” (Harry Potter and the

Prisoner of Azkaban, p. 375)

“puludansvaniy. veogsinvasey” uass weawmas Ayl

dumy, 1. 447)
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- Useleadildduaumeniiduiaudaivesiuia
“Can't do nuffink underwater.” (Harry Potter and the Prisoner of Azkaban,
p. 34)

“outhiliifses “(wass wemees fuinlnwuaswmvi, 1. 50)

v

gudadentdini “dee” Fulunwyauazsiluniwiou msz

Y
£

a @ w1 ! A ' “«o9 My, @ '
muvsungadudesu waeviug mndenuwdadn “viherlslila” Aagld
WnudnuEiIaEATLALUINDTINTA

- Uszleanldavsanguanluuiundledondnumang

“l can’t work, | can’t concentrate,” she said nervously. There was a
great deal of noise. (Harry Potter and the Prisoner of Azkaban, p. 302)

“Furiomiadelaild Luiflauns” iownegrshuwiu ldeynnedsdenuinieus
(4855 wommas AUUAlnwUMIsTRIVY, Y. 362)

Frin aiftaun’’ duslsiinavosmsnssyimuauaninsniings
Qv lidnenmlunissivnuaunSanasuazsilile

uhdanaiinislédiuau wazdmvionguarluuuniisdeninu
wanetunuly Can #dedsnnudululduazamannse dudnnaiinis
TouA miLU?ﬂlEJu‘g‘UiJ'i%IEJﬂL‘ﬁugﬂﬂiﬂﬁﬂuaﬂlﬁﬁ’] wuly Can fidedianis
aqagmium’]wmwmmmusﬁ’]ﬁwﬁfﬂLLﬂiuLLazﬁﬁaLVhﬁgu

ANAITIATIZA {ﬁfﬁfaWuﬂiximﬁmwammiuﬁﬂﬂmaﬂ Can la
ogafanyaninlaeliguussleailndidssfuduatunvdengy Ae 19
AnsenteiNiuAInSeman wu “awnsa” “la” 1w “lu” way “ag”
vidgeldiasy Ausnanuiu wazwiheadiandendes vabilselonsiuau
wilsiifuuaidendronenlaeldsuusloailifingydamumednouas
Wasunatansaenenliuansetuduatu sideduddyiidmanons
Fonldguustlonfidnanduaty fe Jedusuduua lnegudaldfnuas
genganisfsuuazuUamuUsEloanundingy donaiaainay
WANANISEIININwTIdes Bnranwnelaiffiusiuansseduaumin
wuYBIANINgIMilauN1w8Ing e MnwlaniuguusEloanwdangy
anavilisslealddusssumfnudnvazaiwning Snusznisnils fe Yau
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danvesula Aemsnduuaidenldniuuaenisiaavanie g Su
a5 ldasadnusssuuatananazlaassasa neaniyeg1edeluniswua
UITIUNTTY

3.3 msaneneauluriadiidediedindentisudanssiduniaz Can lag
Lifinisued Feanafivielifiauyanmnisarumsnsuazens
Aaauldunninudsanumung
dlohinseiudanuinyssleawlanivilnesiuaundsldfnisusd

AUMNEYRs Can RdnauLaiinumInefnig ansdinurtassloadi

amﬂam‘wLLaﬁlzjﬁamﬁamwmqmwwm&’J

e

A1579 6
naIsMsanenenuluiALNFDM 8 Can NUTNSUTNTALIULALTIALALNE
Mmugeenaiiviselifiauyaninmisnnnuvang

AU N3ENBVIBAANNNINY R EALEICE
anudulula 1. Ysundedennuvineyilidauyanin 26
N139UYIN 1. USundrwdenuvaneyilvidauyann 9

2. MMYTEHINALUMNEYBINTOU N
wazaudulule

AN 1. U%‘Uwzi's8§aﬂawuwmwaﬁﬂﬁﬁamgaﬂﬁw 9
2. MMNTERINNANNEINTaTUNTOUY R
(wuzidn) 2
3. ldflauyanmmeanumaneg 1
79819
anudulula

- ‘UQi‘U‘VILﬂuﬁﬁﬁ‘lﬁﬂﬁaﬂﬁﬁﬂﬂﬂ’w‘daﬂ Can 15‘3&1!&]14%!14

Lockhart waved an arm for silence and called, ‘Gather round, gather
round! Can everyone see me? Can you all hear me? (Harry Potter and
the Chamber of Secrets, p. 189)
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fonansmlunielivnauieu udmadesdisdn “Fradun Frdhanl ynau
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Tulszlead@nnuanusunltadn nsladunazlafiudedaniny
Jululdvesdinien msiz 1) anwaiwnsavsaesdudafiauunifiogly
fie9 satumauiaddldnisanudenvanuisalunislasunazniswiu 2)
Pnusundiaenasasenlriniseudenandiunlnd Aanulaiinisiagle
BuvseliutiutuegfusmuniaiiinSeuguiilndwenseliinni
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matlilumidunnd Ussleaiilufiguuanauluiiaml Can Tuniw
Ingdnlngiunandseleaniwdingui Can Usingsidudinieinissus
Uszaunisaluazauidndnee (WU hear see believe feel smell hurt
understand  #9n@nw3deseld MalenaduinsignSenunaidiieadu
ANuaunsangluiiyana Welaiuaiuisafiinisnssinmaiigey
Jululd Faannununedenasiuegludiniendusgsdniaundaialy
Fndudoatinisus®dn
N158UIA
139U

n e 2. A ve X

- USuniludendnefienaununevae Can ladaaudu

Kindly wait outside while | have a quick word with Miss Granger about

her timetable, then we can go down to the feast together." (Harry

Potter and the Prisoner of Azkaban, p. 90)
Hweentusedauennou Juveneiuliansuaeiizemsasouinmios waa

wiresatlUAwdsanson AU (Ugss wemmes AuLnlnwuesnIvy, U.
1

~
&

nslUsEsU “151” ASIRUT uaTIRl Wuglusn (2553, 309) N
¥ Vsgloadnautuasivsesuvessslomdumuonyged 1 nywasd
yaneanadmadils (37)  uardseloantwlnedndugasddnie “lu”
Usngey uaﬂmﬂﬁé’qﬁmqmmaﬁuaamiayzymﬁ'L*fluﬂmmxﬁwashw%a%’a
vidamsuenlmiludseloanounth vilsdeanuiidunisuenliin uasiile
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- ﬂﬁgiﬂﬂﬁﬁ'}ﬂ’?l%li%‘l’i’j']\‘iﬂ’?’]ﬂvm']EJ?JE]\‘iﬂ'lia‘léiy"]ﬂLLaZﬂ’JWﬁJ
ululd

‘Excellent, Harry! That was definitely a start! ‘Can we have another
go?’ [.]

‘Not now,’” said Lupin firmly. (Harry Potter and the Prisoner of Azkaban,
p. 242)

“gomunn wess! WunsBuduiiaiifes” “srnzasdndnadiluues” [.]

“wenow” qUuwastainuUY (Ues5 wemmas AulnlnwuedemIvi, .
292)

U%Uwuawidaﬂf:ﬁmﬁaua%’?ﬂmaﬂﬁaﬁaﬂm%mﬁu@uLLaw‘h"Lé’
d159 FreanuilawnIesnazasuandnass Usyloaidadulddufinau
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iy nanAerIn ey 9efanuldIndumsainnziy viseeaRaNI Ny
nsouaaild de Wevihdusauds weiiesnaswindn Feweeyyinan
019158 awiuldenflauendeseumnenful@idiaun uiduualiy

IANUALNEVBINTOULY N TIUAUNI

ANUEIUTD
D R S v o £
- Usuniludendaedenruvaneuas Can lddaauiu
‘Dementors can’t see, you know ..” He swallowed. ‘They feel their
way towards people by sensing their emotions.... (Harry Potter and the
Prisoner of Azkaban, p. 371)
driggaaiazuadadiiu..” winnduhate “wintudilndeauiisnisau

¢ v o

pAuBTNL.. (e wWammes nuLnlywuwsTAIUY, Y. 442)

Tuﬁwﬁuuﬁﬂa%uwﬁaé’nwmzijqu%@mm’jWVLaJﬁmiuaqLﬁu
wileuauund vuniivenit lndaudienisaunduetsual’ FuilH
Arilsingauinanuseddanuansadulunssuiindauegiilu uas
ladunagAndudennuduld Jwesudufudsdneg dadunsiud
(Perception) stwLﬂiuﬁgu%LLamdwcﬁﬂzﬁzyapzuéfaqﬁmmmmaaiumi
woswiuwafiUadunieuenunvilivedliviu usanuiunlugiivdtensesuie
Wiﬂ;:i@m'iz:yaunmfuhjﬁmmmmaaﬁaﬂén
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- Ustleafifnauszndnsanuaunsaiuniseygyin
‘Then one of us can sneak into Snape’s office and take what we
need.” (Harry Potter and the Chamber of Secrets, p. 186)
“WEmnnsaunisfigeadiluluiewihnurentn uazienvesiiiadesnis

00NUN” (UF55 WaRMMDT AUNBINAIINAY, 1. 227)

Fregsreneuigeslilefuonlifsnvuanuaulavesauiiiie
wourhlunduveslufosineuvesen Can ludiddedninuaiunsa nin
Uszlpauvanwlnefuuilduitensdedinisuuzilaiiuieds dadu
Aneviesseuyn viomnAnuduraranuIunAtuunli
Tsuenauansals Aevenindndeavunuaulassildasnsages
WUl wimumnevesrnuasnsatulitmindesa

- Uszlenitliflauyanimnsarumang

Let’s match the powers of Lord Voldemore, heir of Salazar Slytherin,
against famous Harry Potter, and the best weapons Dumbledore can
give him.” (Harry Potter and the Chamber of Secrets, p. 317)

wmaAe Ui uvemeinlialneNe’ Memestaand adsulediu
wes3 nemmesiiideidvsivensiinnapidiudanedunlilasazsvus” (ugss

WOMLPDT AUVDIUINAIINEY, 1. 380)
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awasavessudanesiolidennuvinglag ves Can 1ag
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sufun3en read wardemumngldsrudululduazaiuannse ua
nadSenenenlulslenulaimnuuiy fe Tensee “l6” Jadunais
ﬁwﬂumsﬂa%vgm ANUVLNEVDY Can
'Right,' and George said briskly, 'don't forget to wipe it after you've used
it -' - or anyone can read it,' Fred said warningly. (Harry Potter and the
Prisoner of Azkaban, p. 193)
“gniies” vesuyaogunsviedodu welfiadaudiosBuauiisdy” - * - laifu
AuuY wanuld” wEaieu ess wemmes AulhlnvuesemIt, 1. 235-
236)

2. An3entieuaniAun1lg Can Nszyanumnelaild Tudsslen
Can fiszyanamanglillitu wu Can Usngsaududnien imagine 9117u 4
Usglon uarldludnuwagvesdungddliudinnumueiuidares Can wu

“can you imagine..?” Frzuans1an “can you think...?” fidunisuen
anuase Wesmnmsldngen think dudedenishndadunsnssyims
UT¥IUD399) WA “can you imagine...?” thu Wunslénen imagine Tums
uanseonifudnuaziams (Fixed Expression) e1autalsiin “aesiingin...”
witinuiiiussloaulanwilvenisssloaildnaitaneneniinaniy Ae 19
wieaten3enses demuiislunisdenlusieeives Can Aspnudululdues
ANNENTA LT

‘Can you imagine me taking exams with this?’ he asked Harry, holding
up this wand, which had just started whistling loudly. (Harry Potter and
the Chamber of Secrets, p. 284)

“wefnsenlyuiduazaouldlddiletudnd” soumuuesTnanslimedviues
N peuiuihdssiidesanisededediaun wess nemmes Fu

ROUINAINAY, 1. 341)

drutszleaniszynnununelilidnaiuussloatu Can  Using
sAuAINgen imagine Nldlunsuanseandildudnwuziang laun “you
can imagine...” Lwaamwwwmuammﬁaﬁam%ummmwwm lulmmaam
ANSNSEYIMIUSYIUY mamﬂiﬂaﬂuwaLﬂunwﬂmima%muaﬂmmmu
“A9” SfuAnIeranuaznIenses Jamadiduuadadulafiniig Can
] & 1% O 14 sy & o < o 9 I v
doanuuldla wsieanin “ae” Wumusnanuiiuwnetuanuduldle
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‘Well, you can imagine how it looked to old Armando Dippet.” (Harry
Potter and the Chamber of Secrets, p. 311)
weasgImanensiiula AnfinAndsle Lass wemees AuauinILaY,

1. 373)

G

NnMAdenuiinanetadefifiunumddglunisszynnumang
Taan3etiauansimun1ie Can delladdfgiivaeduunannumune
993 Can Idludesiu Ao Taduiulssinnuesinisniiusngsiudu can
witlnnanumanees Can  nsiuludesdududslidaaunasiinay
Mnusgwinenumnefsidudeiansanddadeduiug saude wu
130 MIalanway warusun sulaunn U%WLLmé’amLLasU%wﬁLﬁuQﬁ%é’a
ye30s Sadedladususaundas fuiulunsaenenaumeneves Can

N UaaeABIRAINLTEUAUNLNEUDY Can Tk utaldsnaulaeanilenstlady

Y 9
v

ML Humdn

AU ATeRE AL R masansirunmeiidedsaany
Jululd auanunse wazmseygy1n Medinsedisuansinuniiz Can
Tunwdsnquiu Wedeveaulunwlvednaisivainuats waguig
nadsTlddutsdeumneres Can Idunndwmidsarumane wu msued
Frefndendas “l8” Faistanudulld nseygm uagauausn
089l5RR fudafiansentnlidn nslddrdn <187 Tuvdundus de
ANavEneves Can lidaauiiusiuatunsdnguvielyl wasiinaisau
frniuasfusssununninviels fiteituinduuadesdileis “uiun’
frelumsfiaruaumateves Can upgmsmenengunutade fulali
AISAAINAINTUNIHIVEY “Can” IiE90E1LFE7 WAAITTHANTNNINUTUN
e

Tudosdumamsiui can ﬁLﬁméauﬁuﬁm%mUﬁxmmﬁ”’m finde
anuvsnelafeztisdndnanuvaneves Can Anuliuavasliiaziniig
AuvEewes Can  Iddetwiilofinnsandauiuuiun fuladsdos
AilaieTaudanvesiuatuuarunilade imnszuisaiaudinaisiliduas
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dnenenAunLNeYes Can  ladaau uwaenaldifusssumaluniwilneg

wagtiielinmuiisnaisnisdenenaumnges Can finannvaneniniiile

Aatfudnieluvisnguanuvneiinuluduaulindnlumuided

WU AN3EUsEAMRARIN ST UM STISinT iy Can fidennuduldly

Fwdumnseluuisnguanuvineg gideiidoauenuzininefnyilssnu

Fananlushunussiandug e Wy aised iiedinauUFeulfisuiuna
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wgad nsgnyd awns@nwseAudiyyes avnivnwdingy (Resitendudu
wily) nARIzIYBEAans s Anedeinunsaans (nenaunaay) uasaudiyan
n a1wnsula MNANEsNYIAEns Pansaluiinends danuaulaaulanu
Fnssnunisulasaznguinisuda snuntwimeans sauinssuninsTunnias
V3w weduenansdiiimsiiantiunwgnasnsalumingds Yagtudutnua
dasy

U3un dadnzund Wusesmansnansdusedinmainaiusngy augdnusaans
Pnasnsaiumineds Tnanuiildiunsifiuiugs wu midenisuvatunisaey
Mw1danqy unAuAfeides Thai Leamer’s Knowledge of English Collocations
naveanslindidoyanividinquanizduiifdonisulasznitnwidinguuas
Mwilng waznsfnvidSeuinanislddmunngsunivdinguresdiseusiing

uaziivesnwilaglindstoya
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ASWUSEUEUEINSAINA1ENBINHINHAASUUY
PSU-TEP igunu CU-TEP Tuiin@nwiseauladin@nen

UAINYIAYAIVATUASUNSNAFANTAINA1NDING AN
A Comparison Study of PSU-TEP and CU-TEP Scores in Graduate Students with
Low Proficiency at Prince of Songkla University

Ualwgn #igyand, Wadunil afnwus
Wamas Auasdg i wae gly wana
U NG IREAIVAIUATUNT

UNANED

VaNeIeNas UAMINYIAUEIUATUATUNS (U1.10.) Muuali
TNANYIMNAUABIHIUNITNABUANNTATNATBING BAUNAA
ﬁ%ﬁﬂqmﬁmumimﬂ%lwuwmaav Prince of Songkla University-
Test of English Proficiency (PSU-TEP) L@wul38n31 Prince of
Songkla University Graduate English Test (PSU-GET) undu
svazaNImesTe JaindAnwdnvgmnifunanzuuuasy
PSU-TEP fisfnazBunanzuun Chulalongkomn University-Test
of English Proficiency (CU-TEP) Vi%’maauimaquémaaumq
FINTWINPUIRINTAUNNINGIFY (CU-ATC) Wuunadau PSU-
TeP WJunuunaaeuiiadrsiulnennsAadamans fdnuvae
AR18AANy CU-TEP  wnuadsliirelasunisuseifiuay
Weuidsaiudeaeuuinsgiuainalag egraduninisineniy
nsiteiiussuu

miﬁﬂmm%ﬁéﬁﬂ%ﬂqumﬁé’wﬁzLm/l Cohort Study Wuu
Frwiedu (crossover design) 3eiingUszasdifioTaduiuTouiiioy
APUFUNUSITNINAININTFIUVRITRADU PSU-TEP wag CU-
TEP Tnifiudayasinuanziuun1susziliuinvenwidingy
PSU-TEP  way CU-TEP  weatinfnuiiidountwidingusie
LAENAY 91121 50 AU S3INeT WA, 2551 89U WA 2556 e



WENILATIZY 3 Wnwe lawA Minwenisite n1seuwazliennsal
uagvineen1sluu

NANNSANYINUINALLUUEDU PSU-TEP  Yinwen15enuuay
Thennsal samtaineznsifou fanuduiuglvlumadiosuiu
AvWUUABU CU-TEP agrsfifedfny vasfiilothavuuuinue
nseukarhegnsalnuINAUAUATLUUTINBEN15I 08U WUINd
auduRuS I Ldusedulsyansanuduiug 0.822 Tusssu
aandesiuferay 95 aiRIATIEYEI NaRzLuLaey CU-TEP 7
60 ATLUU @onAaBINUAZILUY PSU-TEP Se%I1999AZ LU 55 -
62 ATLUY aztun1sT va. we. ¥R nuaLn TR U YY
mwsanguamivinAnuinu Tudin 60 Aziu fedudies
weflazdnnsesuasUssiduiindnuniishuinaeia Tegatiesiian
UnAnwilinwenisldnivisangquaglusedu Intermediate
aunsadeansuaziievienssiauilumufiaudeangy Wiy
Adlalutssmmdmmsanuntdug 16

agnslsAmunanIse i duiioansidedodedy Taonis
AnseadadedunauaviJunaleduimsseninamanrwuLan
LUUVAABUADILU LI HY galilavsziiunudnuuezves
qumaauﬁﬁ@ugmmu Igud arudedio (reliability) A
Wiganss (validity) Anuwingaudunisinluld (practicality)
NANTENU (impact) AINAND3 (authenticity) LazAIINE1LDES

(item bias)

ArdAy: MIUsBlivalvisnmndangy, wuunagey CU-TEP,
wuuvedeu PSU-TEP, nisiisumsiuy CU-TEP way PSU-TEP,
UnAnwUndinfnw

Abstract
For over a decade, the Graduate School at the Prince of
Songkla University has required every graduate student to

take the Prince of Songkla University-Test of English

nw1UITiAY avuf 29(2557)
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Proficiency (PSU-TEP), formerly known as the Prince of
Songkla University-Graduate English Test (PSU-GET), to
fulfill a program-specific English proficiency requirement. It
has been found that in order to fulfill the English language
proficiency requirements, the majority of graduate students
preferred to submit proficiency scores of not only the PSU-
TEP but also scores achieved on the Chulalongkom
University-Test of English Proficiency (CU-TEP), administered
by the Chulalongkorn University Academic Testing Center
(CU-ATC). Unlike the CU-TEP, the PSU in-house test, which
is prepared by the Faculty of Liberal Arts, has never been
assessed or empirically equated with any standardized
English proficiency test.

This cohort study, using a crossover design, attempted
to determine the standard correlation between the PSU-
TEP and the CU-TEP. The PSU-TEP and CU-TEP scores were
obtained from 50 graduate students with low English
proficiency during the years 2008-2013. The scores from
both tests covering three areas (i.e., listening, reading and
structure, writing) were analyzed separately. It was
discovered that the PSU-TEP and CU-TEP scores in reading
and structure as well as writing were significantly
correlated. When combined, scores in the two areas were
also linearly correlated with a correlation coefficient of
0.822 at 95% confidence.

The statistical analysis reveals that the CU-TEP score of
60 falls in the equivalent PSU-TEP scores ranging from 55
to 62. This indicates that the minimum PSU-TEP score of
60, required for Ph.D. graduation by the Graduate School at
the Prince of Songkla University, is sufficient to identify
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students with at least an intermediate level of professional
communication skills. It should however be noted that the
results reported in the paper were based mainly on a
preliminary exploration using only observational statistics
and correlations between the scores obtained from the
two proficiency tests. Further studies to be conducted
should also consider assessing various characteristics of the
tests such as reliability, validity, practicality, impact,

authenticity, and item bias.

Keywords: English proficiency assessment, CU-TEP, PSU-TEP,
correlation between PSU-TEP and CU-TEP scores, graduate

students

umin

mwdsnguiunvianaililuadvinisifouynaiun ns
AUATIITE N15UEAUD LNELNINEITIUITIN151H31986789197 (oral
presentation) %3BUNAMU-UBLWEU (Manuscripts) WONANTINBEN
FNIsRNIEaIILE fauenanufediinveaudug awnsald
amwdangulunisdunimenad adruuardearsosdanuisnide
AUNUAILE) 31NN1TIIY v‘fﬂﬁﬂimmﬂu’miﬁmmiawmﬁuﬂ wavauii
Aerdeadlald iesnnamundnguiludendndmiunsifiuiaeuns
NAIIUATINTT WU (Curry & Lillis, 2010) Lazn15InUAUNII
31113 (academic ranking) suaawﬁ‘wawﬁﬁﬁsﬁuagﬁ’umamuaﬂmﬁizﬁu
UINYIARINA (Li & Flowerdew, 2009) 1iNeA1¥189905BUBILNANY
syautudindne Jelinasaanruznisdndudurssuniineaslulay
U3y é’aaﬂ’nﬁﬂmméwﬁlﬂuﬁwé’mé’ﬂiuﬂﬁmﬁmwamu%%’&flugmmu
Weinus azﬂy’mﬁaLﬂuwé’ﬂﬂizﬁ’u@mm”nwsuaq@’ﬁwﬁamiﬁﬂwﬂuizﬁu
Taudindnw) Jaudiningnas un1ine1deasvaruniuns 3anualn
thnwynauazdoshunasialviammmssnguiidmun lasendena
AzLULINMIVAae UinwEMwSinguillaiunisiusesannmdngns
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uinedeNidednasdnmsguanalulssimany fuan
ansgoisni dnaglduasnnismageunivdangudnsaguiandye
(commercial tests) 19u Yodoulniila TOEFL (Test of English as a
Foreign Language), %5eloLoad IELTS (Intemational English Language
Testing System) ifudu iuussiagrulunissuinAnusinssnadlalaly
mudanguiunwudidiiou luvaedivsemailildldnvdngudu
AW 19U United Arab Emirates way Malaysia Svaaeuinyinegnig
MYBINYITHUIA LA Common Educational Proficiency Assessment
(CEPA) Wag the Malaysian University English test (MUET) anud1au
TodeuiiiasléiIuN1 TN TINADUNIATFIUAN AR AKAA I
Wavungveanisnaaauwas (Coombe & Davidson, 2014 uag
Rethinasamy & Chuah, 2011) usidilifideaeuinvinyenianivisengy
a8 dunanisdmiulsemalng feomgiinisoenuuunaaoulas
U'%mi%’mmiaauﬁawﬁ’miiﬂmﬂLLaué\’aﬂ‘?j’w%’wmﬂiﬁmﬁmﬂﬁausﬁwmﬂ
(Kokhan, 2013) ﬂaUsnumsmaaummaﬁﬂqwmLs'«aim‘mwm‘uammu
finunainnsduaidfeiiiusruu fnsuiuusedainane uagi
AR HNUNTUTOIRNININATE AN AN UAMAN Y UDILUUVIAADUT
Aognetion 3 Usens lund Sanudedield audissnss uazaay
winzaudvsunisiluld (Bachman & Palmer, 1996) agnslsfnu
wwaAnnstdnansaeunnsgudnanundunusifiasanudmie
dnSansdnwiluviues “One test fits all” lugatunsinwiludszive
famafinnuimseguinlunel§Ua liifeaanizisostedifnsu
Alddreillumsaouvdonisdniumsinasy mauddieurazndngns
onafiilmunsuazaudsanisiungideasuuinsgiuainaliens
novaueslalauns
FHULONIINLUUNAADUA WIS INWAASIU 19U TOEFL uay
ELTS  wuvinendslutseinalaeiinly fhdalvdinisaeuinadindam
awangulaglduuunnasuiiadatuesneluanitiu (in-house English
proficiency tests) Lt 700U Chulalongkom University-Test of English
Proficiency  (CU-TEP)  fidmlaagudnnasumsdnnisuvisquiasnsal
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UNINYIRY 30 UodeU Prince of Songkla University-Test of English
Proficiency (PSU-TEP) 7 vr.ae. Wil In-house exam LileUszidiu
MinwenwdanguuestinAnwssaudadin Anw laglasuninueunsgy
nsoendedouazaiun1sdndeuananzAalmans

el Uaudieinends aninende awwaruaiuns WWldnanzuuu
PSU-TEP dhnifuszesinainin 10 U wieiduaIessiodnduininfnwius
arsediinuenianiv Singquiisameiivzinunaisedusudfinfnuld
wieldl egnalsfinumanmiiivhauls wavihaviiedudesqdnsu In-
house test of English proficiency i 1aun mmg’m%aamﬁ'mﬁauﬁ%
Foaoudusludnuuniontu ewindeaeu PSU-TEP diliimeiinisasy
Wisumzuwuu (Calibration) futeaauiinsgiulag d1aandeaeuininye
M9MW8aNgues1e CU-TEP Fauenaindgiaununui uagldfuany
fenegnaninwd daldsunsasuiisuiutogouunsgiuainastne
TOEFL vilsideasudnnuindede uaziduiiveusuluaotunisfing
#1499 Tnslanzegnedsdndinivendelunate aonduvesusyinelng
uhmminendeasaueiuniios l§Tusewasou CU-TEP vosinfinun
#e wasloFouifisulassadauazssayiBntoaausewing PSU-TEP
wag CU-TEP uin wunilanuadieadsiuluningiy @aaxuan) lag
forouiassaiwieTavinue 1iun mseruuarhiennsalnvdingy
(Reading and Structure) M3ils (Listening) wagn1sileu (Writing)

Fruundnfnwseiutaudfinfnviveuniine ds  awan
upSuns denaeu CU-TEP Wisldnansuuuniveifiouinasiiu PSU-TEP
Flvdaudninendoinanswunaeuvesindnwiseideatuiie PSU-TEP
way CU-TEP  aguinwefiagyiininiouifiould suideadedided
Inquszasd tiledsanwdiiuduesansinadvinmarmsngudig
Jodou PSU-TEP way CU-TEP veslin@nwUndinAnunseauuSyainug
Uudin uvnninegds avwaueiuniniseuntwdngy lngldadaingen
Huedestiosuiiiou InetdhAnwiudindnunszduliyynuidudn

a o a o =

NHATNTAINNNAWINY BAIMTDEOUN1WIBINGWnUEe UnAnwIN

o o = s P

MasfnwlundngnsUSYY LNV INGTRE asvaIuasuns waging

D.

46 AwUIHAY adud 29(2557)
NTANSAUNNTEIUNSAOUNYSINGBUAL N TWIFNERS N TS INg Y



nsaeuinvinven wsinguaIndedouii suseslneiudinivends walil
NN NN UMARINGSEA1UUA A PSU-TEP way CU-TEP 60 AzLuy
Wudu

1Y

F/atiun1539y
1398t Cohort study #ldkanziuuaaUYRNINANYNTZAU

a = ' i =

Fudin@nen naunseun wdingy (Aellenudnesiu) dawad w.e. 2551

'
=

Y WA, 2556 Faunisaous PSU-TEP s CU-TEP wnnniiwiienss
71U 50 518 19s189d@eu PSU-TEP nau wazaau CU-TEP Aau @Sy
Tuusiazsne lavinnsduiiuaziun PSU-TEP %58 CU-TEP autu-iou-U

fidounou udumsn1sduuAzuY CU-TEP %5 PSU-TEP msiu-

v

Wou-Uitaeuiingds Tuwuu randomized crossover MNYARLLLUANEYS
(Hesanindnvasunatsade) unuisuiisumeauduiusnieana
WU hnianuinueiideu Toun reading & structure, writing, waz
listening (ALMUWLANEMSU CU-TEP way PSU-TEP Ju 120 wag 110
ASLUUANLEIAY) BE19aY 50 ARZLUY

WineudeuTlsumeudiudssrinranswuwEodildain
nsnadsutnAnwIseLaeanu laviinsnageun1snssa1eUsevns
(population distribution) YeaATIULADUI PSU-TEP waz CU-TEP lu
wiazvinwelagldisveswiiils-3ad (Shapiro-Wilk method) %IANUIN
Foyafin15uaNUIMINN1TGNaINYTEYVINTATN15ATEBUUVUNA
(normal  distribution) ﬁgﬂfjl,ﬁsm%w Pearson product moment
correlation test uivndoyasgrsifosmniyn livsingnisnszateuuy
Unfgfana agld Spearman rank order correlation test wagviinag
Wisuifleupnuduiudidadu (linear regression) LileUsuidiuaiy
Undefiovnatfvesnnsiuinsguvesazuun PSU-TEP Tneifisuiu CU-
TEP

nsanseideya
ANALRALHNATEINITABULTIBUAzLUUdeUTAINYY
1899 LALuIAnINN1IATIvdUANUEIRUSNEDR SEnI1aNe
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AzuLLABUTY AunanzuuLAeUTesTeroufiiinmsg wluinueuTelaiy
Wefiu (Coombe & Davidson, 2014) Tagldmanudesunsadnlunis
MUEIZAUAINAINITAN NN DINGUHIUAMUFLNUSITUEY (linear
correlation) szinagileuiifunsgwilufid 16ud ezuuu CU-TEP uaze
\ieufideanisaeusiey (calibrating counterpart) léuf Azuwuw PSU-TEP
Femsiesgranuduiuidadul Ssnguannadinisiuesn
(parametric statistics) Inefiaunfgrudossumusssumnivesdoyaids
Usunauuusieiiles Jsesinnismaaeunisnszansuesdoyananzuuy
asuindudeyaiilduiaindszvinsiiinisnszarsuuuininiels
Usgrnsiidnisnszansuuuundfidnvasauuinsadiesedinil nns
avrvaoumaidoauy iwu Wlunslevamils (Skewness) wazdingeen
1y (Kurtosis) 381 Msvaaeu nomality 1144 ieusyneunsiiansanld
adfn1aseunduTiug (correlation test) vy au 1y 5w%’a;3a1?1y’a@:

[

dideulunisnszanewuutnd Aanunsaldnisasivaeuanuduiuide
unuy parametric 16 uwithidoyalateyaniwmiofsgliiiitouly A
Fodldn1snsredeunuduiudiaduuuy non-parametric  uide
Fenld Shapiro-Wilk method e uenaNaINsORTIIFU Skewness
wag Kurtosis  lunguiiegrsdruautesluseduliifu 50 fegn 3
aonndasfuuiunguinedislunuidedud felidsnisasaaey
(power of test) WiBNINITNAGDU normality 5145] LU Anderson-
Darling test, Lilliefors test, #3® Kolmogorov-Smirnov test (Razali &
Wah, 2011) flumse 1 Fauamamanisnaaeyu normality §7833 Shapiro-

Wilk method

NAN133Y

nnan1sItefiandumisns 1 azdiulddnazuuuines
listening v09 PSU-TEP laiiiunisnageu normality Famsnenanudn Tu
sedudoray 95 AuLdesiu avwuuaeUinYE Tl listening vos PSU-
TEP Wanunsaszyldilasaiiinisnsyatevesnzuuudanarnduuuy
Uniuseli agralsinuisdensaiunsansiaaeuanuduiusvesasuuy
aouludiuinue listening 5¥1i19 PSU-TEP wag CU-TEP 1@y non-
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parametric test LU Spearman rank order correlation test wenanil
dlesiunzuuwii 3 Mnwsdndeiy wuiiasuuy PSUTEP ladshunis
nedau normality #78 Wl e19ldsUBvENANI91InN1SAsEeTiliiunG
YasnzkuLnEY listening U89 PSU-TEP Hules

A1979 1
Han1sNAaay Normality (Shapiro-Wilk method) ¥8anausiieg1angiuy
CU-TEP uay PSU-TEP 7ltuUsziiiu

Test W-statistic Result
(p-value)
CU-TEP
Reading & Structure 0.988 (0.89) Passed
Writing 0.955 (0.06) Passed
Listening 0.963 (0.12) Passed
PSU-TEP
Reading & Structure 0.957 (0.07) Passed
Writing 0.981 (0.61) Passed
Listening 0.950 (0.04) Failed
CU-TEP total 0.983 (0.70) Passed
PSU-TEP total 0.926 (<0.01) Failed

e Jeyaagliaunsassylsifinsnseaeuuuindiselile pvalue fosnin 0.05
INNANITNAFBUNITNTEBTBYE (distribution test) Fauansly
A998 1 Mlrnesitaszinanuduiusdeld Tagvitnisiuiouiiisu
ANNFURUSIEWING CU-TEP wag PSU-TEP scores @ msuvinue listening
WAZAZWUUIIAIY non-parametric test (Spearrman rank order correlation)
Tuduves Reading & Structure Wag Writing scores laasgiinagy
parametric test (Pearson product moment correlation) #1519 2 WA
AFNUTEANSTURUSNTOUAIY p-values F1UTUAMUFUNUSTENING
AYWUL PSU-TEP way CU-TEP Wua1 Azliuuludiu Reading & Structure
way Writing finnuduiusiuegnafifeddissdupnuderiudosay 95
Turaefinzuuuludin Listening ldfianuduiusiueeafidodfy wax
Jufiurdanadn AzluuTINikuIlTuANdTusSAout9gefiesE Ay
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duUsEaNS 0.631 (non-parametric Spearman rank order correlation)

f1519 2
ANFUUSEANSAMUFUNUGTEMINIAZ WU CU-TEP wag PSU-TEP @Sy

iNwe reading & structure, writing, a listening

PSU-TEP vs. CU-TEP Correlation coefficient p-value
Reading & Structure *0.354 *0.01
Writing *0.317 *0.05
Listening 0.130 0.37
Total *0.631 *<0.01

o *Aguwn PSU-TEP uay CU-TEP fauduiusiuegraiideddaiissiuai

\WWeriusevay 95

LﬁaqmﬂﬂzLLuwuaﬂﬁi’IaaawjLﬁauﬁ”’daanﬁmmé’uﬁuﬁ‘ﬁ’uﬁqLLam
Tumns192  Falavinsiessimaunsaudunusidaduannee (linear
regression)  LAtipsannsiasginnuduiudiSaduanaesi Wunns
ATIFRULUU parametric %@yjaﬁﬂmﬁLﬂiwﬁﬁnﬁaﬁﬁmagﬁ%@;ﬂaﬁj
\Weuiitinisnszarenuuunddsluiid leun naasuuuluiinues Reading &
Structure  way Writing  wintiu ld@nunsamaunisanaeeidaduves
Azuuuslle faudhdieuianuduiusiuedilduddgy (correlation
coefficient = 0.631)

M99 3
adRnswiiisadestuaunisdaduanaey (Linear regression: aunis
i)
R R Standard Error (S.E.) of Estimate
0.822 0.672 4.811
Analysis of Variance:
daf. Sum Squares Mean Square F P
Regression 1 4809 4809 207.7 <0.01
Residual 10 2315 23.1
Total 0 7123 70.5
10
1
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Statistical Tests:
Normality Test (Shapiro-Wilk) Passed (P = 0.57)
W Statistic= 0.989  Significance Level = 0.05
Constant Variance Test Passed (P =0.13)

N8R R: correlation coefficient; d.f. : degrees of freedom; F: F-test parameter; P: p-
value dwsunisnageusneivsnglumsa

HANNTAATIZANNSIBUAUANBEYBITRYA HAAZUULADY
vosgiiouluiinuey reading & structure uag writing Tngtindioyati 2
drunuINInIeiu (pooling data) WuiiAzwuy PSU-TEP (fauwdsniu
Tuaunis; Y psy_tep ) HAudniusidaduiuaziug CU-TEP (Fudsau
Tuannns; Xcu—_tep) auaunsii 1 Iaed correlation coefficient 7
0.822 uagadAiaszviiirteauantlunisng 3 Tuvaeiisy 1 uans
ﬂi’mlL‘TNLé’uﬁuaﬁﬁgﬁ‘ﬁa;&aﬁuLLasmﬁmiwﬁéﬁﬂén

Y PSU-TEP = 2175 + 0882 x CU-TEP

50

40 4 -

w
o
g 30
w
o
i ¢ o0
LR e lo
D 204 Z e
n Pz 1
s : e _ I3
© o . ISs
lg G 152
10 4 :§ o :eo%
l 25§ g
’ £ 3 H
IS lo ©
; 1= S x @
0 < . s : '
0 10 20 30 40 50

CU-TEP scores

U 1 WaAININTEANBVDIATLUNADUNTISINGY CU-TEP (UAUUBY) Uay
PSU-TEP (unusia) vesusazgidnaeulusinue Reading & Structure (3snauiiv) uay
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Writing (23nauluss) wiauady regression (solid line) 95% confidence limits
(dash-dot-dash lines) wag 95% prediction limits (dash-dot-dot lines) lFa1nnis
Sinmvinzuuudemndfeiu (pooling data) druduussuansnasideuniy
i 2 WleRnAvuuusaui 3 Fwrld 60 Avuuy

aiUseNa

Fainanlilu Alderson et al. (1995) uuuvadeUIRTEAU
(placement tests) orawuslandu 2 Usziam laun wuunaaeuaiinsnin
WU WUUNAFRUATNSNINAIYIDINgY (English proficiency tests) uag
kuuNaaauNIwAlianIg (specific  technical — tests) N15NAgBU
Usztanusn 1Tun1smadeuaNaINIsan1Ien 1w dengueslindne
e laglidamdngmslandngminils muwvunsmaaeuidandyd
WalU 1wy Yooy TOEFL vide IELTS Wudu (udaudinuany, 2553) lu
yuneeIne1deidteldeaziunsguanalulszinany uan
Inquszassndndmiuuunaaeudasedulseiand 8 2 Usenns fo 14
dmdumssuidn (admission) uaglddanseaiieanduauindne ievi
T uinAnwdesfigaiidanudesiiazanseinunmein vield
annsaduianmsfinuld iesnnsdeuntsdangs (Fulcher, 1997) dhe
foaouazdsuifiufnuzuasiiuauivosidrasuildnrvdingudy
MwfigeswiFon1wdug Mawsadilauagldnnudainguldmunzan
wntesiitedls (Kokhan, 2013)

drunvunaaeuUszinnudsdadunvunaasuniaunaia
aaﬂLLUUmLﬁammaaummiﬁuiwmawwmq WU INWENTAUIN LA
ﬂfsmiﬁmmmamﬁ”’uﬁugm Wudu FednAnwifiatasdnioulu
uingrdeynau liiazduyanaildnwidingudunivusniely
9270980V LU GRE (Graduate Record Exam) Wwag GMAT (Graduate
Management Admission Test) Judu vt ilouszifiuanundonves
tnfnwiasdn@nuilundngns mavagevesnamdsililfidueiesdiodn
nseandndmiunsiuiin iesanlaeilundngnsiiszuunsiiounis
ADULUUUTURUgUTsTURgUA wazusanTuladosnisnans UL
UsEnaun1siansaiiay
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ofls uminerdeiiflnnsgruanalulszimaniang Suandinld
LUUNAZEUIATEAU 19U wuunaaevalidnnawdingy [Jueiesde
dansedunsliin@nuiameoudnglusunsunudnguiuniwni
@04 (ESL program) maaamﬁ’uLﬁaﬁu’aaﬁ@umQL%aueLﬁﬁmmw%aﬂumi
?‘iamiLLazmiUﬁé’uﬁuﬁ‘maé’ﬂﬂu (Savignon, 2002) TuvmuziAgaiudd
Tinwrnudanguianednuuunieiitndnw esL sududesilunisidd
Feulunminends Toun fhvenenunsnguiiodhvssasindans
(English for Academic Purposes/EAP) Tuusanntudsdnludlusings
AP sjailfunisiimundinwzuaznagninenwisanguiidndud vy
Whunensanwiluseuu (formal  education system) (Fox et al,
2014) uinuznsuazn1sdeasidsivinig Uordan, 2004) daianssu
LEEURUUIUNIIBINTT (academic work simulation) f90819%31 113
NUMULazUTELIUITIUNTTY (literature review and evaluation) n13
WHUIIBU-TOLIEUITY (research report essay) NFIAFNNUT LALNIT
Tnagnslunmsiiuyuanudlaazenuaansalunsidous Tasnseu
WUUNIAAT (scanning) NI5EIUKUUAIIY (skimming) wazn1sUTeLiiu
YoANUNIITING (Cheng et al, 2004) il ieliindnwn ESL annsa
3oy aou i daiiieineninudiagldnundanguld

dmsutaudindiny unIenduawaiuniuns Whudiwealddngs
NagaudAsTEAU  wandninAnwuSyainududindesameidouseu
oA dinguiitufininedeiusenanis aunseisl wa. 2545
Taunininendelasanlssnianuaineen1wdingudmsulind nw

=1

Sudindnutu uarlddnlvinmaaeuneluaaitu (n-house test) iite
Tovinyenanwgang wdmsulindnwidudindnw Ineyatunavinee
nsAeansuuuiieafufuwuunagevadninmaiwdngumimided
(commercial proficiency tests) Tnevialy WaiSendn PSU-GET (Prince of
Songkla University-Graduate English Test) ﬂwﬂ’ulﬁm?{au%mﬂu PSU-
TEP (Prince of Songkla University-Test of English Proficiency) G
uenanldiusesquandiuds Sdddanseaieliindnwiluamelou

SeuseIvInwseangulsuiiuguivunzanlunsannaazuuulifs
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\neual

dnsutnfneUTggrum vudia o1alduanisiseusieian
adnguuiuitugufnaniniuseseuantfvesindnuld luumed
AUy auivadindindenihmaseussduiioikiunasives
taudisinende SaudiaglfiumsGeuseivuiuiugunudnguudy
finnu agslsiiinguszasdndnvesdadininedelunisly  PSU-TEP
wAnAsIINMINAdeUaiinsamawSingulaiialuigy TOEFL wie
ELTS Taswihuszasdndnlunisiaiinuenisdanguie weliudladn
thinwiudindnw uinerdvawaruaiung amisadoasesdannmg
wardedunuienwaina livszaauivnsluavivesnunas
aiAedeadileld nanidndenisdetudinivends yardulsindnu
NAUNATVTA NN BINGUATIIYINT WAZIRNIZNI(EAP Lag ESP) Aag
uenanadvinmarmssnguinly luvueiigausasdvesnisly English
proficiency test @wlug ieanauidssvesindnuiazansiedsung
516391 vieliarunsadnsanisAnuldidesaindeuniu Sangu
(Fulcher, 1997)

oy narzuuuiildannisidessudseianiiléinainsam
Mwdinguiiilegns PSUTEP  o13aataindounazaovling
Inguszasdin faagiuldannsiddnAnudrununilsiiiunnsiide
warinauenanuluisuszmaildnndnguiunvimenisuuga
uwinduaou PSU-TEP Ténzuuusininnasiitadininendoimun Tums
UfuRenananlainfanssumsiteunisaeuvestunindnulaedilwgld
awlve n1stug uazlidusnulneenansdfiusnu nisfunimnaaes
nsdasio wazssgenssdmmilnanaiifedugrumunuvatures
Tudin@nwdedsadddnruinedundn viliszuunisoutudindnw
fmdudesidamantudinguitethuszasdmainng (EAP) Ul 3s
vilsinAnuiseunwisengquidsuldlagendoainuiianizaiviuay
svznslimuulddunmadundn desmnindnwunariflianise
HLNUSINISYIAaeU PSU-TEP sdrdosmmadenduieaiidloniali
FLBIHUNAINN T8N BUDI TR INENd Y
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madennilefiin@nwudindnu aninerdoasvaiuniuns
flow Aemisaou CU-TEP  Gesindunislneguévaaeuniaivinisums
Pasnsalming1ds Wesanidunisaeuninsgiuiiannsaulana
azuuuileUsziflududussiuinuea1widanguuesiitrasuld Tne
annsnUszlluiiguiuazLuLaRUIINLUUNARDULATEIY TOEFL Adld
wanslunnsng 4

M99 4
CU-TEP / TOEFL (Paper Based): Score Conversion and Comparison
(M1: AUENAFOUNITIVINITWNTN AN TN INE 1Y)

CU-TEP TOEFL (Paper Based) Evaluation
1-7 0-310 Beginner

8-17 310-343 Middle Beginner
18-32 347-393 Upper Beginner
33-44 397-433 Low Intermediate
45-56 437-473 Middle Intermediate
57-68 477-510 Intermediate
69-79 513-547 Low Advanced
80-91 550-587 Middle Advanced
92-106 590-637 Advanced

107-120 640-677 Upper Advanced

failsadining1ds uniinerdeaswaiuniun 18iinas
Wisuifigunanzuuuaey PSU-TEP uay CU-TEP laganaduuususiu
mely (intra-individual variation) feazuuueia 2 ¥a Foasuan
tihdnwgidhaey (subject) et aAnuulsusunelusuiesnain
Mjiiraeuisindrstuailevhnsdieuiiou egslsifdessouiui
n1sasuresiinfnmiuinndmisads munuvideiionadiend (bias)
esmnmisaeuadilnqensdsnasienisaeundafiniu (camy-over effect)
Tnonaluiiuywinuensvindeaeudioasuafsinlugszernansswing
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mnageuliisnuiunefiagiliuszaunsaianenely udeafdnann
p1vvibiantieeatlinienisdu (randomization) o8 carry-over effect
vindnafuesldannisigidraeuunsieaey PSU-TEP riou Tuvaigiiung
swasy CU-TEP riou usgidsliionafmunnisasuvesidrasuiitelsil
Arwaunald sgnsaeutuegiuauataslavesidiaouies vinls
Uszaun1salvesidraeusio PSU-TEP wag CU-TEP lalwindlendy  Haud
Tagvhmsduranzuuunadoyansuuui e aeuuiar e
Wiesesiuaniudriinny aadddlilenaaziind sldoueemumguivesiuy
73% randomized crossover study lﬁﬁuLﬂu%ﬁﬂﬁﬂﬁﬁamuwmﬂi”ﬂ.u
fid uazonazdeusanuiusngluaunisannosfuaigadaunui
(AzUWUUBARYINAITYIUIEAZILUY PSU-TEP ﬁaqﬁﬁmumiﬁﬂmuu CU-
TEP U 0 WA 2.174 azuuu)  usogslsiniu deanslunisns 3
199U aadnenanliidedAgynieads (p-value > 0.05) Jsoradanula
11 eaRdansliunwefidnansznuisnnuduiudidaduvesnzuuug
Wigy

PNADAIATIZA WUITodeU PSU-TEP wag CU-TEP dlmnuduius
FeUsEans (Famnsneil 2) Tnsanizegiedainusludiu Reading &
Structure Wag Writing fisnansadianeinnuduiudidaduanaesld (U
7l 1) fAitedsfsdodunauazoyunildi doaeu PSU-TEP enafigainin
ezl udeaeutsuduinuenanimdinguuesindnwisedu
Taudinfnyy uminendvasvaiuedunild uazainguil 1 vl
coordinates maa%agmmuﬁgwmagﬂu 95% predicting interval aziin
E)@jﬁ?ﬂﬂ’i’lmm‘ﬁ&im (passing criteria for reading and writing) ASUaAN
fedulsefisedu 30 war 15 Avuuuaudisu) ddiiudanta esann
Foyaiinninseilunansasuvesindnuiisouniusingueguda
(hAnuiunariudiezliinaaeuts 2 lusedeatu wsglifiany
Sulusfesaeunnnimisadoasu) agnslsinu waddedifuiomaan
nsdsansrasuludodu (exploratory results) iifosanldvinis
ApTzMTeUUVIAaeIdunnlABadA (empirical statistical test) laidl
WUUIIaBs (model) #50nT0UE1984 (frame of reference) 1n wazidu
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uadadunivg Selailfieunninuazvestoreuisassuuulumeyssiiu
wazélallduspidunmnimdoreudsduysaiifisunndnuusdoaeuiaes
wuUANaeN1sasuunaaeulag duduiiauelae Bachman and
Palmer (1996) uazaaitl (2535, 2549, 2552) Uusiu

Tudiningnas 4n13INg1d8aIvaIuasuns lanivuainue
AZLUUNIUYDINAEDY PSU-TEP ﬁmi"uﬁﬂﬁﬂmﬂ%ﬂgiy%aﬂaaﬁ 60
aziuy waglineinguuuvesiunadey CU-TEP wiriulngoylax e
ADINTUNNUINIU 60 ATUUUG S UTRaY CU-TEP 21nA1519 4 A
weilazUsziliuiinwemanwidinguussyanafiaeuldnsiuunainmsi
flananilaan asﬂu%u’u Intermediate English user dulU iodasiuidn
VDIAZLUY UAASTINYELYING AU AZLULIATNIUAING1I989 CU-TEP Tu
Ny Reading & Structure wag Writing m%%a&jﬁ 30 wag 15 AsLuY
AUy wardildaun1sfl 1 vinuneasuuy PSU-TEP anninmeinzuuy
CU-TEP  fananilaeidesiuiinanvuuy PSU-TEP  wag CU-TEP il
Auduusuegaiiduddy fisviuanudeiufisesay 95

L3ENLTOAAUANNLINTFIUATUUY PSU-TEP (339AZUUULS
wrluguil 1) 160 27-30 (Ananadl 29) uae 14-16 (Fnansil 15) Az
FulU dwdu Reading & Structure was Writing muansfu wienanlaan
Yonile ezuuutusvennasiiiulugin Reading & Structure uay
Writing agjﬁ 27 ua 14 Avuuy Auddu Wesntinue Listening &
AzLUUALIAUAUTInYe Writing Ao1aeyuuledn tnasikiuasivini
é’aﬁguﬂsLLuu%uﬁwﬁqmﬁsjmmm%ém%ﬁ’ﬂw Listening  Ad50E7 14
avnuuguiy waviosiuavuuuia 3 dheedhdeiy inaeud sy
PSU-TEP azogifl 55 avuuu (Lily 60 azuuudanamdildoglutlagiu)
Tunnsadfenslifinuuansisegefitodfy Wesnnuingasaany
Josluiiesay 95 vounaminuAzLLuTINTiaya (equivalent) U 60
AzIUUYDY CU-TEP d1m3u PSU-TEP ogfl 55-62 Azxuuu udlunsujdn
ué nfinwenalianansavhazuuufinan 55 Wy 60 avuuldiusiin
JzdeuINNI 2 ASafiey

GEIL

fw e e d 57
Arwy1USiAd avduy 29(2557)

MIAIUNTFIUNTARUN WIS UIAZAIMEANSN 1IN Y



A5 uLiBuaiingnImn19n18189ng vueln@nuiseeau

v a

Taudinfinunfiseuniusngulaenageu PSU-TEP Sauduiudluluni
Wenfuiukaaeu CU-TEP ag1alitledndgy (correlation coefficient =
0.631 911 non-parametric Spearman rank order correlation test) 910
mMsfidaudieinerds uminendvaswaiuaiuns Winuanasituinue
mmﬁmqwﬁm%’uﬂ%mmLaﬂasmﬂ’ﬁwﬂﬁ 60 AzLUY Tneilafisuny
mmmmmﬂiumulmw uﬂﬂﬂmwmumm%u i1 English proficiency Tu
U Intermediate  user ity usinasiRena? 1neuingUiy a9h
AudnvazvesTufindnulneiismeiozideiuin dnfnudisinunas
annsadeansuazdnevenesiaulumfimudevgivilrszaey
Fmsanvtiug Wilals egnalsfnng adiiasewidin 60 Azuuuves
CU-TEP o19auyaity 55 Azuunas PSU-TEP aztunisldinasiin 60
Avuuudviuteasu PSU-TEP envvzennindeldinasiniudetudu
CU-TEP dwsutindnuiitseunundangu

AnAnssuUsENA

AL WAaYBTBUNTEAN UNnIne1qeuving duasuauesuns
damsutioya Cohort fausl A, 2551 F9 WA, 2556 ToTOUNTEAMELINTS
Judiningndy 589fanI1anse a3, Ssena AsvUe J9efansnansg as.
0% TapLATUEoTIU LAY T09AIARTINTE A5, FsednA Tihgeans Tunns
Puurdanest uazdavin Manuscript veveuUNTZAN AYILAIARIIA58
a3, inuasdy uagiu dmsudeiausnugifindnlunsuiuussunaing
LazvevounsEANlaglaNIzeg1IBanIAITIN WAL IR S AL
Aavmans fadredeasuuarlianusmilediiunisdaaey PSU-TEP
WifuinAnwdudindnw uminerdvasvaiuasunslugisiar Cohort
AINAT

L@NE15D1999

Twdndinganiu. (2553, wWauynsuANNAWIAIERS (nwAEns
Usggnd). n3amme: s1Udfingan.
il anuadud. (2535). NTIATIERMAINELBYeddedey 3 T3,
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AMARNUIN

Ans1dSeuisuanenedagau PSU-TEP wag CU-TEP (Aura, n.d.)

Trennsau
Ny CU-TEP PSU-TEP
Wnwern1381u | unetu 1 Be (15 90) wiewdin | unetu 2 15es (eg19az10 o)
wazlensal # (Cloze Reading) lildaanu | wiaifiudn (Cloze Reading) 9
AsUTIUANYIlLAzgNden1e | ldaduasudauauysaiiag
Tensad gneieaniabiensal
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Abstract

The purposes of this experimental research were to
1) study the use of mixed strategies for learning English
vocabulary in order to improve vocabulary skills of
graduate students, 2) compare vocabulary development
levels between different strategies, and 3) investigate
graduate students’ attitudes towards the use of mixed
vocabulary learning strategies, including word analysis,
contextual clues, using the dictionary, and vocabulary
notes. The target group selected by a random sampling
technique included 28 graduate students who studied
Graduate English I. This experimental research study, using
one group pretest-posttest design, lasted ten weeks. The
research instruments used for data collection were as
follows: 1) six lesson plans for teaching vocabulary 2) pre
and post-tests 3) questionnaire regarding attitudes towards
using mixed strategies to improve vocabulary skills, and 4)

the observation forms for student’s learning behavior record.
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Data were analyzed using percentage, means, Dependent
t-test, and summarized by using a descriptive essay.

The results showed that 1) the participants
significantly enhanced their vocabulary skills in finding the
meaning of unfamiliar words, especially through word
analysis and contextual clues, the latter of which could
provide a meaningful context, 2) the participants’ learing
achievement in vocabulary skills significantly improved.
Twenty-eight students obtained the average post-test
score at 25.82 out of 60 points, being indicative of a
statistically significant difference at the 0.01 level, and 3)
students found both learning activities and mixed teaching
strategies useful and satisfactory for building vocabulary
skills at a more advanced level. The overall satisfaction

average was 4.18, which showed a good level of satisfaction.

Keywords: English Vocabulary Learning Strategies, Mixed

Strategies, Experimental Research
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Does Cheese Smell Like Plara?

Cognitive Stylistic Perspective on the World Englishes
Portrayed in “Farangs” and “At the Café Lovely”
visoTandunitowans?
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Napanant Montkhongtham

Language Institute, Chulalongkorn University

Abstract

When one learns an international language, it is
difficult to avoid cultural imperialism, the imitation of the
norms of those who speak English as their first language,
and struggles with identity negotiations in the global
language. This paper discusses the facets of World
Englishes and how the English language has affected L2
speakers. Two works of contact literatures, “Farangs” and
“At the Café Lovely” selected from “Sightseeing”, the
first short-story collection of Rattawut Lapcharoensap, a
Thai writer born in Chicago but raised in Bangkok, were
analyzed with the perspective of cognitive stylistics and
its cognitive metaphor theory.

It was discovered that the author employed the
key elements of an international language to exhibit how
communicators cannot understand each other successfully,
even with an international language, if they still possess
their particular prejudices against members of the other
culture and if local cultures are neglected. Moreover,
several metaphors were adopted to challenge how
readers of the English language conceptualize themselves

and the English-speaking world they live in. In the end,



the two texts leave readers with the conundrum, “Does
cheese (metaphor for Americanized force) smell like plara
(metaphor for localness)?” The answer may not have to
be precise in accordance with any particular rules, but
the answer can be internationally acceptable if the one
who replies has cogitated with cognitive stylistic
perspective and shown proper respect to the members of
any other culture.

The analysis underlines the concept that users of
English as an international language should consider
English as a medium, not as a means of Western thought
domination. Additionally, instructors of the English
language can help students become competent
communicators in the globalizing era should they raise
students’ awareness of the potential cultural imperialism

and the necessity to respect other cultures.

Keywords: world Englishes, cognitive stylistics, cognitive

metaphor theory
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Introduction
“The purpose of teaching an international language is to
facilitate communication of learners’ ideas and culture in an
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English medium,” according to Prof. Dr. Sandra Lee Mckay at a
seminar given in Thailand'. This statement most likely reminded
some of those present of the one significant area of discussion
within the field of World Englishes of the possibility of the English
language functioning as a tool for imperialist values (Phillipson,
1992 as cited in Canagarajah, 1999). If users, teachers, or learners of
English as an international language are not aware of potential
thought imperialism, the main purpose of teaching English as an
international language, which Prof. Dr. McKay emphasized, may fail
considerably. Therefore, using English as a medium to effectively
communicate the local self in international contexts should be
highligshted as an attempt to eliminate the inconsiderate imitation
of the norms of those who speak English as their first language.
Canagarajah (1999) is also concerned that the struggles and
negotiations with the global language that occur in developing
country communities are not effectively examined and that there
should be sufficient representation for the subtle forms of
resistance to English and for the productive processes of
appropriation inspired by local needs. Accordingly, it is a challenge
for contact literature’ writers to reflect the two-faces of the
language in contact: its own face and the face it obtains from the
language with which it has contact (Kachru, 1982, as cited in Smith,
1986). In the case of Rattawut Lapcharoensapa, a Thai writer who

was born in Chicago and raised in Bangkok, he chose to portray

! Prof. Dr. Sandra Lee McKay from San Francisco State University in the plenary session at the
Thammasat University Chulalongkorn University and Kasetsart University Academic Seminar on
May 21, 2012.
: Contact literatures refer to the literatures in English written by the users of English as a
second language to delineate contexts which generally do not form part of what may be
labeled the traditions of English literature (Smith, 1986)
® Rattawut Lapcharoensap was educated at Triumudomsuksa Pattanakarn high school in
Bangkok, Cornell University, and the University of Michigan, where he received an MFA in
creative writing.
120 AruUIHad adudl 29(2557)
IFENINUNMTTIUNITADUN I INGWUAZN T AEARSA YIS ING &



“raw and tangy stories in Thailand exploring with comic poignancy,
how the small country is absorbing waves of Westernization”
(Publishers Weekly Revievv)4 in his first collection of short stories,
Sightseeing. The voices of Lapcharoensap’s narrators, which portray
the duality of beauty and pain in similar circumstances such as
those involving intercultural conflict or being subordinate in one’s
own home, can be perceived as underlining the concept that users
of English as an international language should consider English as a
medium, not as a means of Western thought domination.

Farcmg55 and At the Café Lovelyé, two texts from Rattawut
Lapcharoensap’s short story collection, have been selected as the
materials for exploration. From the perspective of cognitive
stylistics, this paper analyzes the facets of World Englishes
portrayed in the two short stories to highlight Lapcharoensap’s
attempt to challenge L1 norms. The concepts of ‘interpretability,’
‘situation model,” and ‘cognitive metaphor theory’ have been
adopted to explore how Lapcharoensap’s two stories emphasize
significant identity and power issues in the realm of World

Englishes.

Cognitive Stylistic Perspective and World Englishes

Since the term World Englishes implies the use of the
same language (English) with different styles associated with the
various mindsets of language users from all over the world,

cognitive stylistics dealing with the study of language style and

* publishers Weekly Review on the back cover of Rattawut Lapcharoensap’s debut short story
collection, Sightseeing.

g Farangs is a story that deals with a teenage boy living on an island with his Thai mother, with
an absent American father. The narrator keeps falling in love with American tourists and having
his heart broken.

® The narrator of at the Café Lovely tells readers the time of when he was an eleven-year-old
boy. He lives with only his mother and 17-year-old brother since his father has just died in an
accident. The café lovely is a brothel where his brother takes him along one night.
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analysis of cognition (Jeffries & Mcintyre, 2010; Norgaard, Montoro,
& Busse, 2010) is a closely related discipline to be adopted for the
exploration of the impact World Englishes may have on the locals.
Cognitive stylisticians are interested in what happens or what
people do during the reading process and how this impacts
readers’ interpretations of the text they are reading. Whereas
traditional literary stylisticians focus on how linguistic forms and
functions affect readers’ interpretations, cognitive stylisticians
highlight the mental component of the meaning creation process
(Jeffries & Mclntyre, 2010; Norgaard, Montoro, & Busse, 2010).

Farangs and At the Café Lovely are contact literatures
designed to create certain effects on the reader’s psychology. As a
way of challenging admiration of inner-circle standards and their
imperialist values, Lapcharoensap has developed unconventional
linguistic forms which can make the reader stop to ponder the
values of L1 norms.

How can Lapcharoensap’s linguistic features create mental
components of the meaning creation process for international
readers when they are reading about the lives of the fictional
characters?

With the international-language characteristics Lapcharoen-
sap adopts in his writing, international readers can absorb the ideas
questioning the identity of English users. With no authoritative or
didactic voice in the texts, the author has his readers experience
the struggles of the characters in their own homes, and the non-
conforming linguistic features also draw readers’ attention to the
necessity to question the power of the inner circle’. The following

section considers how Lapcharoensap incorporates international-

7

According to Kachru’s model “Three Circles of English,” the inner circle refers to societies

where English is the primary language. The inner circle consists of Australia, Canada, New

Zealand, UK, and USA.
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language characteristics into his written works for specific dramatic

effects.

International-Language Characteristics Portrayed in Farangs and
At the Café Lovely

According to McKay (2012), an international language (1)
becomes denationalized (i.e. English is no longer British, American,
or etc.), (2) tends to establish itself alongside other local languages,
(3) unlike an elite lingua franca, is not confined to the economic
elite, and (4) shows no necessity for L2 speakers to internalize the
cultural norms of L1 speakers of that language. Lapcharoensap
employs all these elements of the English language mentioned
above in his work.

First, the terminology used in the stories exhibits some
unique elements of the local language. This furthers the notion
that the English language no longer belongs to any country in the
inner circle and that the international language is used alongside
Thai. The terms ma® and luk, for instance, are adopted instead of

)

‘mother/mom’ and ‘son,” respectively, in order to maintain the
sense of the particular kind of relationship between a mother and
her offspring in Thai families, such as the offspring’s obedience or
avoidance of confrontation with their mothers. This can be seen in

the following examples from Farang and At the café Lovely respectively.

“No cry, luk. No cry” (Lapcharoensap, 2005, p. 6)

¢ Thais usually call their mother Mae whereas Chinese Thais usually call their mother Mama.
Some Chinese Thais sometimes shorten the word Mama to be just Ma. In addition, some
westerners like Americans may also call their mother Ma, but what the writer emphasizes here
is the terminology used by the locals as seen through the pairing of Ma and Luk, not Ma and
another foreign word.
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“Ma’s cooking was also getting worse, but we couldn’t bring
ourselves to say anything about it” (Lapcharoensap, 2005, p.
29).

Some other words portraying certain cultural concepts
include, for example, farangs, Apae, sawasdee, and wai. In
Farangs, the narrator says that his Ma is “tired of farangs running
all over the island, tired of finding used condoms in the motel’s
rooms, tired of guests complaining to her in five languages”
(Lapcharoensap, 2005, p. 2). The term farangs here appears to
emphasize the sense of alienation or of the other. However,
without prior sociocultural knowledge, readers may not acquire the
sense that the term farangs can convey greater alienation or the
state of an outgroup to some people than the term foreigners. This
is how Lapcharoensap highlights the importance of the local
culture.

In order to fully understand the international language,
local elements cannot be ignored. Readers who comprehend the
possible notions accompanying the term farangs, therefore, can
relate the term to the appearance of those who look completely
different running all over the locals’ land, as farangs instantly
suggests the appearance of westerners unlike the term foreigners,
which can be associated with any other race including those that
look more similar to Thais.

Furthermore, in At the Café Lovely, “Apae’s convenience
store” is mentioned (Lapcharoensap, 2005, p. 27). If the term Apae
was eliminated and merely convenience store was used, then this
would convey a different image since a convenience store in the
West does not usually look like a local one in Thailand, the owner
of which is commonly an old Chinese man normally known as

Apae. The way the author maintains the local term in the local
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context emphasizes how global communication cannot overlook
local cultures. Additionally, consider the following item from

Farangs.

“ ‘Sawasdee, Uncle,” | said, greeting him with a wai, bending
my head extra low for the effect; but he slapped me on the
head with a forehand when | came up” (Lapcharoensap, 2005,
p. 10).

In Farangs, when the narrator wishes to get sympathy from
Uncle Mongkhon, he mentions the particular culture of Thai
greetings. This is another area where the significance of the local
culture is underlined. With no specific knowledge of Thai culture,
readers may not understand the common effect generated by
sawasdee and a wai. Moreover, besides local words, Lapcharoensap
also puts some English words together to portray a local meaning.
One example is ‘your mom.’

In At the Café Lovely when the narrator’s brother would
like to highlight his younger brother’s special skill of smelling, he
says, “my little brother can smell your ma taking a crap on the
other side of town,” (Lapcharoensap, 2005, p. 24) and when the
narrator’s brother teases the narrator about getting AIDS at the
Café Lovely—“The AIDS might eat your dick,” the narrator
immediately says, “not before it eats your mom’s though”
(Lapcharoensap, 2005, p. 35)

How the use of ‘your ma’ or ‘your mother/mom’
originated is somewhat a mystery even to Thai native speakers. A
great number of Thais tend to become irritated or even furious if
anyone mentions their mom without an appropriate reason. It
could be assumed, with the respect Thais pay to ancestors, that
Thais may not wish for anyone to tease them about their

ancestors, especially mothers, who may appear more fragile and in
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need of greater protection than fathers. This concept about
mothers may also be fairly normal in the West, but in Thailand, the
issue can be even more sensitive. In short, as evidenced by the
given examples, the English language used in the two short stories
is not American, British, or that of any other but it appears to
establish itself alongside with the local language and culture.

Second, the characters in the international language
context are not members of the economic elite, and both of
Lapcharoensap’s stories show no necessity for L2 speakers to
internalize the cultural norms of L1 speakers. For instance, at one
point, the narrator in Farangs says, “because of our plans to move
to California. Ma was learning English at the time. She hasn’t
spoken a word of English to me since” (Lapcharoensap, 2005, p. 6).
The excerpt reveals that what matters is not the English language
itself but the situations that are attached to it. When her love with
an American seems to be promising, the Thai mother is willing to
learn English, but when the love turns sour, it can be seen that the
English language or culture were never elements that she actually
internalized.

Additionally, instead of internalizing the L1 cultural norms,
the characters do not seem to willingly accept the cultural norms
of the L1 speakers. The two stories even emphasize particular
attitudes revealing potential obstacles to communication.
According to Stening (1979), researchers have attempted to cope
with the issue of cultural distance from the basis that most
problems in intercultural interconnectedness arise from the
different interpretations placed on certain conduct or the
environment by the parties concerned (i.e. from their different
conceptions of reality). In Farangs, Lapcharoensap portrays the

problematic issues of communication via cultural prejudices. In the

126 arwaUsVaY adudl 29(2557)

FATAUNMTTHUNTADUNISINOWUAZAIFNERTN TN Y



story, each group has hostile outlooks towards those whom they
consider to be members of the out-group. Consider the following
example.

“You irritate me. Tell that girl to put on some clothes. You

know damn well | don’t let bikinis ride. This is a respectable
establishment. We have rules” (Lapcharoensap, 2005, p. 9).

The elephant owner, Uncle Mongkon, gets irritated with
the narrator since the narrator’s farang friend is wearing a bikini for
an elephant ride, which is not deemed polite in accordance with
Thai traditional rules. In this excerpt, the reader experiences the
difficulties of communication across cultures. According to Stening
(1979), the accomplishment of an adequate level of understanding
between those who come from different cultural backgrounds can
be significantly linked to their overall attitudes with respect to
members of the other culture. Nevertheless, without adequate
prior knowledge about a specific culture, the foreign girlfriend
seems to disrespect a particular aspect of the other culture. At the
same time, Uncle Mongkon, in the story, does not seem to show
much respect to the narrator’s American girlfriend, either.
Obviously, Lapcharoensap portrays the issues of cultural respect
through the use of the English medium in his work of literature.

In addition, consider the particular prejudices from the

attitudes of the older locals.

“Sometimes | think your stubborn farang half keeps you from

understanding this. You should be ashamed of yourself. | would tell your ma
if it wouldn’t break her heart” (Lapcharoensap, 2005, pp. 10-11).

The narrator is half-Thai half-American, and when he does
something the local adult does not consider appropriate, the

American half of the narrator from his father is held to blame and
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not his Thai blood.

Moreover, there is the consideration of how each group
can view those from another culture as acting ‘inappropriately.” For
instance, in Farangs, the narrator’s mother says, “I saw you, luk. |
saw you on your motorcycle with that farang slut in her bikini”
(Lapcharoensap, 2005, p. 13). According to Graburn (1983, p. 438),

Asian societies have “the deeply rooted patriarchal attitude toward

sexuality which casts in the role of either “madonna/virgin” or
“whore”. When the narrator’s mother sees the American girl wear
a bikini—not usually worn by a girl that fits the concept of
madonna/virgin—the difference in the culture of appropriate attire
means the American girl is instantly perceived as a slut from the
perspective of the Thai mother.

In short, the main characters in the two stories are not
members of the elite group, and the examples discussed above
emphasize the problems of communication rather than the
willingness to accept the cultural standards of the L1 speakers.
Even with an international language, communicators cannot
understand each other successfully if they still possess their
particular prejudices against members of the other culture.

Conspicuously, with the characteristics of the international
language portrayed in Farangs and At the Café Lovely, international
readers can experience the issues of identity and power through
the ways the locals look at the world. The unconventional
linguistic features and the implementation of the local terminology
invite the reader into these characters’ worlds, ones that clearly

differ from that created by the inner circle.

Metaphorically Speaking: Issues and Possible Solutions

Cognitive stylisticians do not view a metaphor as a
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linguistic tool simply enhancing the beauty of the language but as
a matter of thought, which is central to how we conceptualize or
make sense of ourselves and the world we live in (Semino, 2002;
Jeffries & Mcintyre, 2010; Norgaard, Montoro, & Busse, 2010). In
Lapcharoensap’s short stories, several metaphors are adopted to
portray certain messages challenging how readers of the English
language conceptualize themselves and the English-speaking world
they live in.

The metaphors portrayed in the two stories reveal specific
world-views concerning the particular roles and consequences of
globalization—one aspect of communication in the field of World
Englishes. In accordance with how readers may interpret the texts,
Lapcharoensap’s metaphors can be divided into two categories: (1)
the problematic images of power/subordinates and (2) the glimpse

of solutions.

Where Power Stays

In Farangs and At the Café Lovely, it is possible to
interpret the author as employing specific metaphors to suggest
the images of those in power and the subordinate locals, and the
images of the gap between different cultures. Consider the
following excerpt from Farangs.

The narrator’s mother considers that Thais can give farangs
“history, temples, pagodas, traditional dance, floating markets,
seafood curry, tapioca desserts, silk-weaving cooperatives, but all
they really want is to ride some hulking gray beast like a bunch
of wildmen and to pant over girls and to lie there half-dead
getting skin cancer on the beach during the time in between”
(Lapcharoensap, 2005, p. 2).

The metaphor of farangs riding elephants can convey the

concept of westerners lording their power over the local Thais. The
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action of riding here does not capture the sense of real civilization
since the author chose the word wildmen. Also, the attitudes of
some farangs seeing themselves as superior through their fluent
use of the English language are portrayed when the American girl’s
boyfriend, Hunter, condescendingly asks the narrator, “Speak
English? Talk American?” (Lapcharoensap, 2005, p. 16). Obviously,
Hunter suggests that he considers English to be ‘American,” which
is the same as his nationality. However, in the story, Hunter’s
bullying behavior does not portray accepted civilized behavior at
all.

Moreover, consider the following excerpt from Farangs.

“When we were kids, Surachai and | used to run around
the beach advertising ourselves as the Island’s
Miraculous Monkey Boys...For a small fee, we’d climb
up trees and fetch coconuts for farangs, who would
both ooh and aah at how nimble we were...For added
effect, we’d make monkey noises when we climbed,
which always made them laugh. They would often be
impressed too, by my facility with the English language.
In one version of the speech | gave before every
performance, | played the part of an American boy
shipwrecked on the Island as an infant. With both parents
dead, | was raised in the jungle by a family of gibbons”
(Lapcharoensap, 2005, pp. 18-19).

The narrator’s description shows how the locals are
viewed as being more barbaric through the metaphor of Monkey
Boys. Westerners are surprised when one of the Monkey Boys (the
narrator) can fluently speak the English language.

However, it is interesting to see that the author does not
portray the negative side of the rural life. Specific consequences of

turning nature into business are depicted in Farangs while nature
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itself is portrayed as something beautiful. For example, the narrator
in Farangs says, “I’'m reminded of how pleasurable this used to
be—hoisting myself up by my bare feet and fingertips—and I'm
surprised by how easy it still is” (Lapcharoensap, 2005, p. 19). The
pleasant feeling of going back to nature somehow compensates for
the narrator’s previous pain of being left by an American girl.
Interestingly, returning to nature here can heal the pain of one’s
loss caused by others whose culture one does not understand.

Moreover, economic power is vividly depicted in both
short stories. Apparently, economic status seems to be an essential
element that cannot be overlooked in the contexts of international
communication. Consider the following examples. First, in Farangs,
Monkhon’s Jungle Safari is put out of the elephant riding business
because of a monopoly underpricing the competition. Foreign
controlled companies with their greater financial power have come
to put the locals out of business and take over. The appearance of
Uncle Mongkhon’s elephants, Yai and Noi, accordingly, can be
metaphors perceived as subordinate locals. The two elephants are
described as “aging bulls with ulcered bellies and flaccid trunks
that hung limply between their crusty forelegs” (Lapcharoensap,
2005, p. 8). This serves to emphasize how local business does not
have the adequate power to compete against more powerful
foreign ones.

Other illustrations can be found in the story At the Café
Lovely. First, the Café Lovely is a brothel, which is not portrayed as
an appropriate place for the young generation. However, the
brothel can also highlight the status of subordinate locals the great
number of whom are not financially secured. Graburn (1983)
asserts that prostitution is associated with the capitalist system and

Cohen (1982) also argues that commercial sex has dramatically
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increased since foreign demand for it soared in the mid 1960s. The
Café Lovely, therefore, can be perceived as a metaphor of locals
who are always financially dependent on those with greater power.
Even though there are no farangs portrayed in this brothel, the
place can still be seen as a metaphor of local poverty of finances
and thoughts.

Next, the metaphors of the mall, hamburgers, cheese, and
plara portrayed in the story At the Café Lovely are significant
examples emphasizing the concepts of economic power and

subordinate locals. Consider the following excerpt.

“A month before my birthday, Anek had taken me to the
new American fast-food place at Sogo Mall. | was happy

that day. | had dreamed all week of hamburgers and
French fries and a nice cold soda and the air-conditioning
of the place..The place was packed, full of students and
families clamoring for a taste of American fast food. All
around us, people hungrily devoured their meals...We had
our best clothes on that day..but even then | knew our
clothes couldn’t compare with the other kids’ clothes. Their
clothes had been bought in the mall; ours had been bought
at the weekend bazaar and were cheap imitations of what
they wore” (Lapcharoensap, 2005, pp. 25-26).

The products of Americanization, such as the mall and
hamburgers, are metaphors of the arrival of western economic
power combined with cultural globalization and the English L1
speakers’ ways of life. The air-conditioner also implies a comfortable
life associated with superior technology. The narrator and his
brother are the representative of the less powerful locals who tend
to think they need and want to follow the American or capitalist
path—they view the clothes in the mall and the new fast food

superior than what they usually have. However, the author’s
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choices of words like ‘hungrily devoured’ (consuming without
careful consideration) and ‘cheap imitation’ (copying without
careful thought) do not suggest any healthy sets of actions.
Apparently, Lapcharoensap uses the voice of his narrator to portray
the issues of imitating the L1 speakers’ cultural norms.

Next, look what happens when the narrator eventually

gets a burger.

“The place smelled strange—a scent [I'd never
encountered before—a bit rancid, like QO[CJQg fish left too
long in the sun. Later, | would find out it was cheese...!
chewed and | chewed and | chewed and | finally
swallowed, the thick mass inching slowly down my throat.
Then | felt my stomach shoot up to my throat...I threw up
all_over that shiny American linoleum floor”

(Lapcharoensap, 2005, p. 27).

Even though the narrator previously thought he
desperately needed a burger, when he gets a chance to get one,
the situation does not turn out to be desirable at all. He compares
the smell of cheese representing the Americanization to that of
plara referring to a well-known unpleasant smell among the locals.
This can suggest the undesirable elements or outcome of merely
looking up to Americanized ways with intention to just imitate.
Ironically, the narrator destroys the beautiful view of the shiny
American floor with what he previously considered to be the great
American food. With the consideration of cognitive metaphor
theory, readers can interpret this piece of contact literature as a
way to warn people against imitation or blind reception of the

norms of economically powerful English communicators.

9

According to the transliteration rules of the Royal Institute of Thailand, the word is written as
‘plara’” whereas ‘palaa’ is how the author based the spelling on certain pronunciation.
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Besides the power and subordinate aspects, the gap
between different cultures is also depicted through certain
metaphors. For instance, in Farangs, Uncle Mongkhon yells to his
sister following the scene of the uncle’s areument with the narrator
over the bikini: “It’s nothing Maew... Though | wouldn’t come out

here unless you like nudie shows. The mongrel’s here with

another member of his international harem” (Lapcharoensap,
2005, P. 9). Uncle Mongkhon, the representative voice of the local
older generation does not view the farang girl or the narrator
positively. He chooses the terms ‘nudie shows’ and ‘mongrel’ to
describe the two of them. Also, he uses the term ‘international
harem’ to emphasize how it is impossible for him to consider the
conduct of the members of the other culture to be good or
morally acceptable according to his standards.

Also, when Uncle Mongkhon insists with the narrator that the
American girl must put on some more clothes, he mentions that
the elephant is the national symbol of Thailand and says, “what if |
went to her country and rode a bald eagle in my underwear, huh?
How would she like it?” (Lapcharoensap, 2005, p. 11). Without the
specific knowledge concerning Thailand’s past, one may not know
that elephants were used in sacred battles between kings. To this
day, a great number of Thai people, therefore, still respect
elephants. The metaphors of elephant and eagle can represent
Thailand and the United States, the powerful inner circle. The use
of such metaphors can imply that the locals and the L1 speakers
can communicate effectively as long as they have some respect for
each other and some knowledge concerning each other’s culture

or effective ways of interpretation.

2 A Glimpse of Solutions

Going back to nature or adapting to the acceleration of
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change offers glimpses of the solutions portrayed in Lapcharoensap’s
works. According to all the metaphorical examples elaborated
above, it can be seen that Lapcharoensap emphasizes the issues of
how local people cope with globalization, or particularly
Americanization through the use of English as an international
communicative medium. In the stories, the author chose to portray
industrial or commercial elements negatively whereas nature or
particular aspects of traditional art are described positively. For
example, in Farangs, the feeling of contentment associated with
the mango tree and the sea is repeatedly highlighted. In the end
the narrator’s pet silently escapes the force of the bullying
American boys by swimming back into the sea.

Also, the narrator in At the Café Lovely highlights the
nostalgia for the union of father and mother through the scent of
natural elements, namely sea and jasmine. Although at that
moment the concepts of hamburgers and the new mall seem to
occupy the narrator’s thoughts, the narrator in At the Café Lovely
recalls the time when his family were still all together and says
that he remembers his father smelled like the sea and his mother
like jasmine. Nostalgia for the past here is portrayed through his
yearning for natural elements associated with the concept of his
beloved ancestors.

The illustrations depicted above can lead to this question:
Did Lapcharoensap intentionally portray globalization in a negative
tone and localization or the natural ways in a positive tone? One
possible answer is ‘Probably not.” Even though Lapcharoensap
seems to be negative about the imitation of Americanized ways
and positive about natural elements, the stories do not simply end
so.

Possible answers may lie somewhere among the metaphors
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of the swimming pig in Farangs and the motorcycle in At the Café
Lovely. In Farangs the pig escapes the bullying by the American
boys by swimming into the sea. One solution of creating some
distance from the negative force is to return to the impenetrable
nature. This is in accordance with one point of the story when the

narrator says, “the sea rippled before us like a giant blue

bedspread... | pointed to Ma’s motel below, the twelve bungalows

like tiny insects on a golden shoreline” (Lapcharoensap, 2005, p.

12). With that statement, the author emphasizes the real power of
nature. The industrialized business of selling nature cannot be
compatible with the real nature.

However, the author might not suggest simply leaving all
the new westernized aspects behind and completely going back to
the same old ways since the author chose to portray the action of
swimming with a pig in the sea, which is not a common image. The
peculiarity of the case can leave some elements for further
interpretation that the locals may need to ponder on some
creative or innovative ways to subtly dwell within nature and the
globalizing force while at the same time they should not just
blindly accept the bullying or fight aimlessly against the globalizing
force. Without adapting appropriately, the pig may not be able to
swim very long in the sea.

Additionally, the end of At the Café Lovely suggests a
certain kind of adjustment but also shows a glimpse of
questionable adaptation. In the story, at first the narrator’s brother
did not allow the narrator to ride on his motorcycle, the only
tangible object he has inherited from his dead father. However, in
the final scene, the older brother has to rely on his younger
brother to take them both back home. He allows the narrator to
control the motorcycle and even tells the little brother to go faster
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and move up gears.

“I didn’t argue this time. | just twisted the accelerator
some more, popped the bike into fourth, sliding smoothly
off the seat then quickly back on. This time, to my
surprise, our course didn’t even waver. It was an easy
transition. We were cruising comfortably now at sixty,
sixty-five, seventy, seventy-five, faster and faster and
faster still, the engine singing a high note beneath us as
we flew along that straight and empty speedway. We
didn’t say a word to each other the rest of the way. And
nothing seemed lovelier to me than that hot wind howling
in my ears, the night blurring around us, the smell of the
engine furiously burning gasoline” (Lapcharoensap, 2005,
pp. 50-51).

Eventually, the narrator portrayed as a local boy seemingly
unable to handle social globalization very well gets to be the one
who controls the technology—usually representative of the modern
world. The older brother who owns the motorcycle has to trust the
narrator. Even though on the surface when the narrator believes
they have an easy transition, the engine beneath them does not
seem to completely blend well with the scene. It is singing “a high
note,” and “furiously burning gasoline.” Moreover, a young boy
riding a motorcycle, with his barely conscious brother at the back,
on an “empty” speedway very late at night can experience
seriously dangerous circumstances at any moment. There is no one
in sight to rescue them, either.

Interestingly, at that moment, the narrator only has the
motorcycle to rely on. He has no other choice but to do what he
does not know well. In short, it can be interpreted that the local
has to adjust in some way to go with the flow, but simultaneously,

there is no easy serene juxtaposition to just pop up in no time. The
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metaphor of the motorcycle may suggest that one possible safe
way to commute on the globalizing path is to go with the flow but

with great diligence and caution.

Conclusion

In order to effectively understand the phenomena of
World Englishes, English users cannot neglect certain significant
issues concerning the communication between L1 speakers who
may possess greater economic power, etc., and the locals who
have to inevitably experience certain new ways of life. Through
cognitive stylistic perspective and cognitive metaphor theory, it can
be seen that the contact literature writer adopts the characteristics
of the international language and particular analogies in his short
stories to enhance certain mental components for the meaning
creation process.

Eventually, how Lapcharoensap uses English as a medium
to portray the significance of local cultures and resistance against
the blind imitation of L1 speakers’ cultural norms may lead the
reader of World Englishes to a conundrum for further consideration:
Does cheese smell like plara? Of course, cheese can be a
metaphor for the force of Americanization whereas the plara can
stand as a metaphor for the local Thai self. Can these two be
perceived in the same way?

The individual’s answer may not need to be absolute in its
correctness in accordance with any one’s exact standards, but the
answer can be internationally acceptable if one carefully considers
how international communicators may interpret the answer and
show the appropriate respect to the members of any other culture.
As for further implication for the field of English teaching,
instructors of the international language can raise students’

awareness of the potential cultural imperialism and the necessity
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to respect others’ cultures through the use of the sampled analysis
or other works of contact literatures and help them become

competent communicators in the globalizing era.”
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Enhancing Students’ Vocabulary Learning and

Retention through Drama Activities
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Abstract

This study was conducted with a sample group of
36 non-English major undergraduate students. The
experiment was carried out for eight weeks. Data were
collected using a vocabulary test administered before
and after the implementation of the treatment. The
scores the students obtained from the pre-test and the
post-test were compared using paired sample t-test and
Hedges’ g effect sizes to measure the effects and the
magnitudes of the effects caused by drama activities. Five
months after the end of the experiment, the vocabulary
test was administered again to measure students’ learning
retention.

Findings revealed that there was a statistically
significant difference between the mean scores students
obtained from the pre-test and post-test of vocabulary
achievement test at a significance level of 0.05. The
effect sizes vyielded the value of 4.69, which was
considered very large. The results of the delayed post-
test showed that the students lost 36.90 per cent of their
vocabulary knowledge. The data obtained from the
students’ self-evaluation checklists and students’ logs
indicated that the students had positive attitudes towards

drama activities.
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Introduction
As a fundamental element of a language, vocabulary plays
a significant role in language learning development. Basically, the
ability to exercise any language skills depends on one’s knowledge
of vocabulary. Therefore, limited vocabulary is considered one of
the major obstacles preventing learners from successfully mastering
important language arts skills such as reading comprehension and

written expression (Alber & Foil, 2003). Vocabulary knowledge,
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according to Harmon and Wood (2008), may be regarded as an
indicator of general language development as well as success in
foreign language acquisition. Based on these assumptions, it could
be said that exploring ways to enhance students’ vocabulary
acquisition should be considered as the first priority in teaching the
target language.

Despite scholarly recognition of the influential determinant
role vocabulary knowledge plays in language acquisition, direct
vocabulary instruction in most, if not all, English classes appears to
be inadequate to foster students’ vocabulary knowledge (Oxford &
Crookall, 1990). Simply put, vocabulary is not sufficiently emphasized
in English classes. This holds true to the current practice in the
researcher’s context. Students’ vocabulary learning seems to be
incidental learning from reading or through teachers’ presentation
of words and meanings as directed by a course book. With such a
teaching method, students are assumed to acquire vocabulary
through their accidental encounter with the words, instead of
through facilitation by direct instructional processes. Therefore, it
was found ineffective in nourishing students’ vocabulary learning.

As Nation (2005) suggests, meeting with a word repeatedly
is needed in order to ensure that it is learned. Hence, incidental
learning or indirect teaching is probably insufficient to help students
promote their vocabulary learning, for they actually require both
time and effort to master vocabulary knowledge. They additionally
need memorable learning experiences and repeated exposure to
the word to help enhance their vocabulary learning retention
(Martin, 1993 cited in Alber & Foil, 2003; Laufer, Meara, & Nation,
2005). Based on this, students require explicit instruction in
vocabulary to help them learn. It is persuasively confirmed by

Sonbul and Schmitt (2010) that explicit instruction is an effective
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approach and is worth the teacher’s time and effort. Therefore, to
ultimately enhance students’ English proficiency, ways to foster
students’ vocabulary knowledge should be extensively explored.
With recognition of the benefits students can gain from
their vocabulary learning, a study was conducted to enhance
students’ vocabulary learning through specifically designed drama
activities. This paper, therefore, aims to share experiences and
report findings from the study which examined effects of teaching
English through drama activities on students’ vocabulary learning

and retention.

Review of Literature

The key influence of vocabulary on achievement in other
language skills seems to be generally acknowledged. Linguist David
Wilkins’s observation that “without grammar very little can be
conveyed; without vocabulary, nothing can be conveyed” (quoted
in Thornbury, 2002, 13) expresses the underlying assumption. This
assumption has led to extensive attempts among scholars to
illustrate the significance of vocabulary knowledge and to explore
the way to enhance vocabulary acquisition.

Since vocabulary knowledge consists of many subcomponents,
learning vocabulary is considered to be more complicated than it
might at first seem. Various views have been presented by scholars
in the field concerning the components of vocabulary and what it
means to know a word. Thornbury (2002), for example, proposes
that to know a word involves at least knowing both its form and its
meaning. Schneider, Healy, and Bourn (2002) divide vocabulary
components into four subcomponents: the ability to pronounce or
spell, the ability to differentiate one word from another, the ability
to connect L2 words with their L1, and the ability to perceive the

equivalence of L2 and L1. Based on these views, vocabulary
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components can be broadly divided into two parts, namely form
and meaning.

Vocabulary components may look simple. However, to
enable learners to acquire those components is unexpectedly tough,
whereas to enhance the retention of the vocabulary knowledge is
even more difficult. For this reason, vocabulary instruction is more
demanding than it may seem. Various techniques to promote
vocabulary learmning have been recommended, such as an application
of SMS vocabulary lessons (Lu, 2008), self-directed learning through
educational posters (Cetin & Flamand, 2013) or games (Sukkrong,
2010; Chaeye, Jantharangkul, & Aunmuang, 2012). Drama activities
have become another prominent method.

In fact, drama has been considered a valuable and effective
tool for education and language instruction for decades. Dougill
(1987) suggested that drama can foster the social, intellectual, and
linguistic development of a child. Heathcote (1984, quoted in
Dougill, 1987, p. 4) likewise argued that “drama is a unique
teaching tool, vital for language development”. Dougill (1987) adds
that drama can satisfy primary needs of language learning. That is,
drama can create motivation, confidence, and context in learning a
language. Taylor (2000) points out that drama is useful to language
learners and teachers, for it provides enjoyment and enhances
motivation.

The benefits of drama activities specifically for vocabulary
learning have also been widely acknowledged. According to
Demircioglu (2010, 442), “drama as a teaching technique promotes
long-term retention of vocabulary.” Janudom (2009) states that
drama activities consist of various types, each of which serves
different teaching purposes. With these different types, drama
activities lend themselves well to the enhancement of students’
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mastery of vocabulary. That is, vocabulary learning retention
requires memorable events, meaningful contexts (Martin, 1993
cited in Alber & Foil, 2003) as well as repeated exposure to the
word (Laufer, Meara, & Nation, 2005; Stivick, 1982). The variety of

drama activities can serve precisely these needs.

A similar idea is shared by Sam (1990, quoted in Heldenbrand,
2003, p. 30) who claims that “drama helps to extend, retain, and
reinforce vocabulary through role-play and communication games.”
Empirical support has been provided through the concept of Cone
of Learning presented by Dale (1969). Testing based on this concept
found that after two weeks, individuals tended to remember 90% of
what they say and do. This implies that providing students with active
experience in learning such as doing a dramatic presentation,
simulating the real experience, and carrying out a real task, can
effectively help enhance students’ learning retention. Based on
this, an application of drama activities can undoubtedly benefit
students’ leamning retention as they can provide students with
active learning environment where they learn through an active
involvement with repeated exposure to the targeted words as
suggested in Dale’s Cone of Learning.

An assumption of the advantages of drama activities on
vocabulary enhancement can also be made based on the findings
from a certain number of studies. El-Nady (2000) and Demircioglu
(2010), for example, achieved similar results from their studies,
though conducted in different periods, suggesting that drama activities
can better foster students’ vocabulary than giving instruction by
following a course book. Sukkrong (2010) and Chaeye, Jantharangkul,
and Aunmuang (2012) have reported identical findings from
utilization of games, considered as one form of drama activity, to
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improve students’ vocabulary.

With these benefits of drama activities, educators have
claimed it is worthwhile bringing the activities into language classrooms
to enhance students’ vocabulary. As a teaching technique, drama
activities mainly gain strong support from the learning theory of
cognitive constructivism postulated by Piaget in 1961. Piaget proposes
four broadly articulated factors that are related to all cognitive
development: maturation and heredity, active experience, social
interaction, and equilibrium. Active experiences engender assimilation
and accommodation; social interaction brings in disequilibrium, which
is necessary for initiating the cognitive movement towards equilibrium.

He points out that it is through actions such as movement
in space, searching with eyes and ears, or thinking that a child gains
raw ingredients to be assimilated and accommodated which
subsequently lead to a construction of knowledge. In terms of
language learning, this theory suggests that children acquire language
in an identical way to how they acquire all other knowledge. That is,
they construct the knowledge through interaction with their social
environment, which provokes adaptation processes (Wadsworth,
1996).

The implications of this theory for pedagogical practice
underpin the application of drama activities in teaching. That is,
drama activities provide learners with active experience, which
Piaget considers one of the four factors related to all cognitive
development. Drama activities require learners’ active involvement,
not only physically but also intellectually and emotionally. Hamilton
and MclLead (1993) state that drama involves the intellectual,
physical, and emotional development of the individual. Through
drama activities, learners are required to be active participants
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rather than observers. They do not observe a feeling but experience
the feeling, nor do they observe how people interact, but rather
carry out the interaction themselves. It is this active experience that
leads them to gain insights into what they are learning, according to
Piaget’s theory. With this theoretical support, drama activities are
considered one of the most effective teaching techniques, and one
which should be applied in the context of vocabulary instruction.
Research Questions
The present study aimed to seek answers to the following
research questions:
1. To what extent can drama activities enhance students’
vocabulary learning?
2. To what extent can drama activities affect students’
vocabulary learning retention?
3. What are students’ attitudes towards their learning

experiences?

Research Methodology

As the main research objective was to evaluate the
difference drama activities, had on one group of subjects before
and after exposure to it, the design of the research was a one-
group pretest-posttest design.

Participants

The study was conducted with an intact group of 36
second-year non-English majored undergraduate students, 32
females and four males enrolled in an elective course offered by
the Prince of Songkla University called “English through Drama.”

Research Instruments

The instruments used in this study included lesson plans,
vocabulary pre- and post-tests, students’ self-evaluation checklists,

and students’ logs. The quality of the instruments was ensured
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through validation by a panel of experts in the field. The research
instruments were also tested to further confirm their quality before
their utilization in the main study.

Lesson Plans:

In this study, ten lesson plans were designed based on
drama activities to facilitate students’ acquisition of the target
vocabulary. It is worth noting that only three types of drama
activities—games, mime, and role play—were applied to support
and reinforce students’ vocabulary acquisition and retention in the
present study. The three types were chosen based on the main
vocabulary pedagosgical principles, which considered providing
repeated exposures to the targeted words and establishing
memorable events to be crucial factors in improving vocabulary
learning and retention. The implementation of the lesson plans
was carried out in the first ten weeks of the semester. Each lesson
plan was used in every first hour of the course which lasted three
hours. Students were required to learn five words for each lesson
plan. Shown in the table below is a summary of a plan of one hour

lessons over ten weeks.

Table 1

Summary of ten-week one hour lesson plan

Teaching steps Time activities
spending
(minutes)
Introduction 10 Games: correct spelling, guessing the meaning,

listening and spelling, matching words with
pictures, flashing and writing, mixing up, and
hangman

Mime: miming personalities
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Making 20 Games: picking a word and telling of one’s
connection experience, watching and guessing, and describing
and matching

Role play/Mime: mime or role play to show
experiences relating to the word

Practice 20 Games: listening and telling, describing and
reasoning, matching and describing, listening
and matching, and passing a ball

Mime: miming and describing

Role play: writing a short script of conversation
and role playing

Reinforcement 10 Games: passing a ball, listening and matching,
mixing up, and drawing and guessing

Games and Mime: looking-miming-imitating,
miming and matching, and miming-saying-
writing

Role play: role playing according to the contexts

given

As shown in the table, in each lesson plan, the three types
of drama activities were integrated into vocabulary instruction
which was divided into four teaching steps:

(1) introduction

This step involved the introduction of both form and
meaning of the targeted words to students. The targeted words
included the words students needed to use when they discussed
the characters in the play such as those indicating a character’s
personality, feeling, or background. The type of drama activities
mainly employed in this step were games. Each week, various
types of games such as listening and spelling, matching words with
pictures, or hangman were used in the first step in order to
promote students’ active participation and to familiarize the

students with the words. The students were assigned to work in
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pair, in groups, or individually to compete with others to display
their ability to identify the words, spell the words, or guess the
meaning of the words being introduced through the clues siven.
The main reason of the competition was to foster enjoyment and
to foster active participation.
(2) making connections

After being familiarized with the targeted words (for
instance, words for the first lesson plan included exhausted, thirsty,
hungry, disappointed, and furious) students were required to make
a connection between the words they had learned and their prior
experience to enhance the level of their comprehension. The three
types of drama activities were regularly applied in this step. Games
were used in some lessons to motivate students to narrate their
previous experience relating to the word. Occasionally, the students
were assigned to role play, in other words, to play the role of other
people in different situations based on their everyday life experiences
and demonstrate how they would react to such situations. Mime,
which refers to non-verbal language such as gestures, facial
expressions, or movement, was also sometimes introduced when
the involvement of all students was required or when students
seemed to be uncomfortable in expressing themselves verbally.

(3) Practice

In this step, students were provided with opportunities to
practice applying the learned vocabulary in the context of sentences.
Games, mime and role play were extensively utilized to support
students’ learning engagement. For instance, they were allowed to
play games such as a competition in forming sentences using the
words given. Examples of how the words could be used in sentences
were first provided. Also, they were assigned to write a script using

the words they had learned and to deliver their script in class.
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(4) Reinforcement

The last step was designed with the aim of reinforcing
students’ internalization of the knowledge through both mime and
games. Each group of students was assigned to do mime or role
play in different situations to express the meanings of the five
targeted words. Different games such as drawing and guessing or
miming and matching were also implemented to encourage the
students’ repeated use of the words, which subsequently helped
them acquire and retain the vocabulary.

It should be noted that after the first week, a revising
session was added to all lesson plans. That is, before introducing
new words, the words students had learned in the previous lessons
were reviewed.

Vocabulary Test:

A vocabulary test consisting of 85 items was constructed
to measure students’ vocabulary knowledge concerning feelings,
personalities, and personal background, respectively. The test was
divided into three parts. Each part was composed of two sections.
In the first section of each part of the test, students were asked to
state their knowledge of the target vocabulary, that is, whether
they knew the meaning of each word or not, or whether they were
not sure. If they stated that they did, they were required to write
the meaning of the given vocabulary in Thai. This section of the
test consisted of 60 items. It was used to elicit students’ ability to
attribute meaning.

In the second section, which included 25 items, students
were required to choose the words to fill in the blanks. In part one
and part three of the second section, ten choices of words were
given for students to choose and fill in the blanks to complete

sentences. In part two, which was a multiple choice test, each item
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contained four choices for them to choose and fill in the gaps
provided in order to show their ability to apply those words in
contexts. By doing so, the level of students’ knowledge of the
target words could be ascertained and the effectiveness of the
activities implemented could subsequently be more reliably

determined.

Self-evaluation checklist:

Self-evaluation checklists were used to investigate students’
assessment of their vocabulary learning experiences through drama
activities. The students’ attitudes were examined in three major
areas, consisting of (a) effectiveness of learning vocabulary through
drama activities, (b) students’ motivation in learning vocabulary,
and () students’ satisfaction with learning vocabulary through
drama activities. Students were asked to fill in the form according
to whether they agreed or disagreed with given statements. Each
item of the statements was written in their L1 to ensure that
students clearly understood the questions.

Students’ logs:

Student logs were used to elicit students’ attitudes towards
drama activities. After finishing each lesson, students were asked to
record in the provided logs what they thought about the drama
activities implemented. In their logs, there were five questions used
as guidelines for their responses: (1) ‘To what extent could drama
activities implemented today enhance your vocabulary acquisition?
Why?,” (2) ‘What kinds of activities did you like and dislike today?
Why?,” (3) ‘Did the activities today help you understand and
remember the meanings of the vocabulary better? Why or why
not?,” (4) ‘Did the activities today help you understand the
meanings and to remember all words? Why or Why not?,” and (5)
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‘Do you want to learn vocabulary through these types of activities

again? Why or Why not?’

Data Analysis

In order to determine the effectiveness of drama activities
on students’” vocabulary knowledge, the dependent t-test was
used to compare the mean scores of the pre-test and post-test.
The dependent t-test was later used to measure the differences
between students’ immediate post-test scores and their delayed
post-test scores to measure students’ vocabulary learning
retention. Moreover, Hedges’ ¢ effect size (Becker, 2000) was used
to measure the extent of the effect produced by the experimental
treatment. As for students’ responses to self-evaluation checklists,
they were analyzed using descriptive statistics of percentages and
means. The data obtained from students’ responses to the

questions in the logs were analyzed by using content analysis.

Findings

The research findings were divided into three major areas
consisting of students’ vocabulary knowledge improvement,
students’ vocabulary learning retention, and students’ attitudes
towards their learning experiences through drama activities.

Students’ vocabulary knowledge improvement

The findings regarding students’ vocabulary knowledge
improvement are displayed in two parts. The first part exhibits the
findings in terms of the vocabulary test scores, while the second
part presents the findings with a focus on the numbers of students
who gave the correct meaning to each individual word.

Following the experiment, the effectiveness of drama
activities employed to enhance students’ vocabulary knowledge

attainment was examined through students’ scores in the
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vocabulary pre-test and post-test. The results of the t-test are

illustrated in the following table.

Table 2
Comparison of vocabulary pre-test and post-test scores
N | Total Score Mean Std. t- Sig.
Deviation statistics | (2-
tailed)
Pre- 36 85 9.22 4.86
test - 0.000
Post- | 36 85 61.36 14.93 21.088**
test

** s significant at the 0.05 level (2-tailed).

As presented in the table, with the total score of 85, the
mean score of the vocabulary pre-test was 9.22 while that of the
post-test was 61.36. The mean score of the post-test was
statistically significantly higher than that of the pre-test at the 0.05
level. Further measurement of the effect utilizing Hedges’g formula
indicated that the effect size was really large (¢ = 4.69). Based on
this evidence, the conclusion could be drawn that the students
achieved significant improvement in learning vocabulary through
drama activities.

As each part of the test was divided into two sections,
students’ ability to give meaning in the first section and their ability
to apply the learmed vocabulary in sentences in the second
section, a comparison of pre-test and post-test mean scores of
those two sections of the test was additionally made to shed more
light on students’ performance.

Table 3
Comparison of vocabulary pre-test and post-test scores (ability to

give meaning)
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N Total Mean Std. Deviation | t-statistics | Sig.
Score (2-
tailed)
Pre-test 36 60 4.39 3.80
(giving
meaning) -24.127** 0.000
Post-test 36 60 47.30 11.03
(giving
meaning)

** s significant at the 0.05 level (2-tailed).

As presented in the table 3 above, the mean score of the
vocabulary post-test gained from the first section, ability to give
meaning, was higher than that of the pre-test at the significance
level of 0.05. It could be concluded that the students showed
improvement in their ability to give meaning after the treatment

was given.

Table 4
Comparison of vocabulary pre-test and post-test scores (ability to
apply the words in contexts)

N | Total | Mean Std. t- Sig. (2-
Score Deviation | statistic | tailed)
Pre- 36 25 4.83 2.50
test
(using) -8.942%* 0.000
Post- | 36 25 14.05 5.39
test
(using)

** is significant at the 0.05 level (2-tailed).

In terms of students’ ability to apply the learned
vocabulary in sentences, as shown in table 4, the post-test mean
score was higher than the pre-test mean score, meaning that
students’ gains in terms of their ability to apply the learned

vocabulary in the context of sentences was also exhibited after the

132 arwaUsVaY adudl 29(2557)

FATAUNMTTHUNTADUNISINOWUAZAIFNERTN TN Y




instruction was given through drama activities.

Apart from comparing the mean scores of the pre-test and
post-test to examine the difference before and after the experiment,
the number of students who gave a correct meaning to each
individual word was also tallied to investigate whether all words
were learned by more students after the implementation of the
treatment. Findings revealed that before giving the treatment, there
was only one word for which more than 50% of the students knew
the meaning. Also, of all 50 words, there were only 17 words that
some students showed their knowledge of the words. None of the
students knew the meanings of the other 33 words. However, after
the treatment, all words were learned by the students. Almost
every word was acquired by more than 80% of the students. There
were only two words, embarrassed and diligent, that were learned
by fewer than 50% of the students and only seven words to which
fewer than 80% of the students were able to give correct
meanings. Such evidence yielded further support to the previous
conclusion that drama activities helped enhance students’

vocabulary knowledge.

Students’ vocabulary learning retention

Students’ vocabulary learning retention was examined five
months after the administration of the immediate post-test. As the
same test was utilized, students’ memory about the test might
more or less have affected the test results. However, given the
length of time between the immediate post-test and the delayed
post-test, it could be claimed that such interference was
diminished.

As shown in the table 5, compared to the mean score of
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the immediate post-test, the mean score the students obtained
from the delayed post-test decreased, both in terms of giving
meaning and in usage, resulting in a decrease in the total delayed
post-test mean score. In other words, the total mean score of the
delayed post-test declined significantly. However, when multiplying
the total mean score of the delayed post-test by 100 and dividing
it by the total mean score of the post-test in order to find the
percentage of the loss of students’ vocabulary knowledge, it was
found that over the five months the students lost only 36.93% of
their vocabulary knowledge. According to Dale’s Cone of learning
(1969), after two weeks individuals tend to lose 10% of what they
say and do. Therefore, to lose 36.93% within five months could be
considered low. Based on this, it could be interpreted that drama
activities created positive effects on students’ vocabulary learning
retention.

Table 5

Comparison of vocabulary post-test scores and delayed post-test
scores using a paired sample t-test

N Mean Std. t-statistics Sig. (2-
Deviation tailed)
Post-test 22 49.73 9.02
(giving meaning) -9.373** 0.000
Delayed post-test | 22 30.23 12.75
(giving meaning)
Post-test 22 15.32 5.48
(using) -5.378** 0.000
Delayed post-test | 22 10.82 4.55
(using)
Total 22 65.05 13.70
Post-test
134
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Total 22 41.05 16.42 9.666** 0.000
Delayed Post-test

**is significant at the 0.05 level (2-tailed).

Students’ attitudes towards their learning experiences

To substantially confirm the quantitative findings from the
test, the data obtained from students’ reflections were also
utilized to determine the effectiveness of drama activities on
students’ vocabulary learning in terms of students’ attitudes
towards their learning experiences through drama activities.

At the end of each class, self-evaluation checklists and
students’ logs were distributed to investigate students’ attitudes
towards their vocabulary learning experiences through drama
activities. Students’ attitudes were examined in three major areas:
(a) effectiveness of learning vocabulary through drama activities, (b)
students’ motivation in learning vocabulary, and (c) students’
satisfaction in learning vocabulary through drama activities. The
findings were as follows:

Most students evaluated their vocabulary learning
experiences through the drama activities as effective and most
students agreed that drama activities were effective in helping
them learn vocabulary. According to their responses, drama
activities effectively enhanced their ability to understand and
remember the meanings of the vocabulary. Four main reasons
were given by the students to support their comments. First, drama
activities provided them with enjoyable and relaxing learning
experiences which subsequently helped them learn much more
effectively. For instance, some students remarked that “/ learn
much better because | enjoy learning. | am happy when studying.
This enables me to remember the vocabulary better.”

Second, opportunities to be actively involved in the
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activities provided fostered their vocabulary leamning, as they
reflected: “We learn through our own performance. So, we
understand and remember the vocabulary better.” Third, the
drama activities effectively drew their attention to what they were
learning and therein fostered their vocabulary learning. For
example, they remarked in their logs that “Enjoyable activities
draw our attention to the lesson. So, we learn the vocabulary
better.”

Finally, learning through the drama activities provided
them with a variety of activities and memorable learning experiences
resulting in their learning improvement. They expressed the
sentiments, for example, that “We learn vocabulary much better
because there are various kinds of activities which help us learn”
or “We learn new vocabulary through new memorable techniques
which help us remember words better.”

Despite highly positive responses concerning the
effectiveness of drama activities, some students remarked that
their ability to spell the words was not improved. However, the
blame was not put on the implemented method. Instead,
students reasoned that (1) “The vocabulary is too difficult. | am
not familiar with it. | need more time.” or (2) “Some words are
very long. It is really difficult to remember the spelling. | need to
practice more.” Students’ clarification of their problem in spelling
words clearly reflects the limitation of time in the learning. As
Blachowicz and Fisher (2006) posit, word learning is a point in a
continuum. Learners need time to gradually move from not
knowing the word to mastering the word in both form and
meaning. Therefore, students’ inability to spell words was probably
due to the time constraint in learning the words rather than the

inefficiency of the instructional technique implemented.
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In terms of the students’ motivation in learmning vocabulary, it
was found that almost all students (98.55%) agreed that learning
vocabulary through drama activities motivated them to improve
their knowledge by the end of each class. All of them reported
they would like to learn vocabulary through drama activities again.
Their reflection in the logs clearly explained why drama activities
could enhance their learning motivation. They expressed such
views towards the implemented activities as: (1) “The activities
motivate us well to learn. We want to learn and we want to know
more vocabulary” or (2) “I have good fun. It’s not boring. This
encourages me to learn English. It makes me feel more interested
in English.” Hence, it could be assumed from such evidence that
drama activities provided students with enjoyment and a relaxing
learning atmosphere which subsequently could improve their
learning motivation.

As for the students’ satisfaction with learning vocabulary
through the drama activities, it was found that almost all students
were satisfied with their learning experiences through the drama
activities resulting in a very high percentage of positive responses
on all items and a high mean value (99.00%). The result also
demonstrated that 99.65% of the students liked leaming vocabulary
through drama activities, 98.85% enjoyed their learning, and
99.65% considered their learning through these activities as new
and exciting learning experiences. As reflected by 98.01% of the
students, learning through these activities also made them feel
more confident in their learning.

Very high positive responses (99.65%) in terms of their
satisfaction with the effectiveness of drama activities which helped
them acquire vocabulary could also be perceived. They additionally
expressed their satisfaction in their logs, as in: “/ know very few
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English words. After learning through these activities, | feel they
helped me know more and remember the vocabulary better.” Or
“We learn vocabulary much better because there are various
different kinds of activities which help us learn.” Such a high level
of satisfaction could be due to the experience of success they
acquired from the learning activities provided. Simply put, their
ability to understand and remember the vocabulary after learning

made them feel they were successful in their learning.

Discussion

Based on the results of the study which have shown
students’ statistically significant improvement after the exposure to
the treatment, it could be claimed that drama activities can
effectively enhance students’ vocabulary learning and retention.
Four main reasons for the improvement may be tentatively
posited.

First, learning vocabulary through drama activities provided
students with active learning experiences. Through these activities,
the students operated not as observers but as active participants
who were required to actively engage in activities. They were not
observing what the words were, what those words mean, or how
those words were used. After the target words were provided, they
were motivated to physically and emotionally engage in various
kinds of activities to experience those words. They were not only
learning the meaning but they were expressing the meaning in
contexts as they usually do in their daily life. It could be that
through this active experience the students internalized the
vocabulary resulting in the significantly higher mean scores after
the exposure to the treatment and minimal loss of their
vocabulary knowledge as shown in their delayed post-test. This

claim is clearly supported by Stevick (1982) who postulates that
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intensity promotes long-term memory. According to Stevick,
intensity refers to different aspects of learners’ experiences.
Physical and emotional responses in their learning experiences are
considered one aspect of the term ‘intensity.” Based on this, it
could be claimed that learning through drama activities promoted
intensity and subsequently resulted in students’ vocabulary
retention or long-term memory.

Second, drama activities provided the students with
memorable learning experience which is one of the crucial factors
of vocabulary learning. According to Martin (1993, cited in Alber &
Foil, 2003), memorable events can help activate learners’ memory
of the word. This is consistent with the students’ reflection in their
logs. The students claimed that learning through drama activities
provided them with memorable experience which subsequently
enabled them to understand and remember the vocabulary better.
Based on this, memorable learning experience could be another
factor underlying the students’ improvement in their vocabulary
knowledge.

Third, giving instruction through drama activities allowed
the teacher to present the words to the students repeatedly
without boring the students. Being exposed to the words
repeatedly could be another factor which promoted students’
vocabulary mastery. This justification is supported by a claim
proposed by Laufer, Meara, and Nation (2005) who remark that the
repeated exposure to the word is vital to vocabulary learning.
Additional support is granted by Stevick. According to Stevick
(1982), frequency and intensity have an effect on long-term
memory. He states that repeated exposure to the learned item
provides learners with more chance to transmit the item to the

long-term memory.

e e A 139
AryrUTAAd adun 29(2557)

FATAUNMTTHUNITAOUNYIINOWUATAYIFNERTN TN Y



Finally, an enjoyable, relaxing, and friendly learning
atmosphere could be another crucial factor which benefits
students’ vocabulary achievement. According to Via (1987) and
Browne (2007), learning tension, fear, or anxiety are common
language learning obstacles for students. With a similar view,
Krashen and Terrell (1983) propose that learning with lower anxiety
effectively supports language acquisition. These claims are in
accordance with the students’ reflections in their logs. After
learning through drama activities, the students commented that
they enjoyed themselves and felt relaxed when learning. This
made them pay more attention to what they were learning and to
actively engage in the activities. For this reason, they understood
and remembered the vocabulary better. With all these claims, it
could be concluded that the effectiveness of drama activities in
enhancing students’ vocabulary learning and retention was due to

their capacity to create a positive learning atmosphere.

Conclusion

The evidence from the findings of the study yielded
concrete support for the idea that drama activities are effective for
the enhancement of students’ vocabulary learning and retention.
The significant difference between the mean scores on the
vocabulary pre-test and post-test, a substantial effect size, as well
as diminished loss of students’ vocabulary knowledge determined
by the delayed post-test seem to reflect the effectiveness of the
treatment on students’ learning achievement. The students’
positive attitudes towards the treatment additionally provided
more concrete support for the effectiveness of drama activities.
Based on such findings, it could be assumed that it is worthwhile to
introduce drama activities to actual EFL classes to enhance

students’ vocabulary learning and their vocabulary learning
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retention.

Implications of the study

The implications of the findings for vocabulary instruction
are as follows:

1. English teachers should provide direct instruction of
vocabulary items to students. That is, items of words students
need to know from a particular course should be brought into
focus and taught directly and explicitly in order to help them
acquire the words and enlarge their vocabulary repertoire, which
will subsequently result in their success in other language skills, the
ultimate goal of language teaching.

2. It is advisable to arrange a variety of activities in each
step of teaching vocabulary so that students have a chance to
work with the words repeatedly and in different ways. Such
learning experiences will help increase the depth of their word
knowledge without boring them. A variety of activities can also
serve students’ different learning preferences, which will better
promote their learning capacity.

3. Drama activities utilized to teach vocabulary should be
designed to promote active engagement both physically and
emotionally as it is active engagement that enables students to
internalize the words they are learning. It is noteworthy that active
engagement is more effectively promoted in a relaxing, enjoyable
and friendly atmosphere. Most, if not all, students feel anxious in
their English class. They basically feel uncertain and lack confidence
when being asked to participate in activities. Therefore, a relaxing
and pleasurable learning atmosphere must be established to foster
their active engagement.

4. Students normally feel more confident and tend to

participate in activities more actively when they are allowed to
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work in groups. Working in groups also helps diminish students’
tension and anxiety. Hence, activities arranged for vocabulary
learning should facilitate group work.

Recommendations for future studies

As the present study used a one-group pretest-posttest
design, it might be questioned whether the increase in students’
scores is actually due to the treatment or the nature of learning.
Hence, further studies should be conducted to make a comparison
between the effectiveness of drama activities and other vocabulary
teaching techniques. In addition, the design of the present study
was a one-group pretest-posttest design, there might be some
doubt concerning the findings of the study. Therefore, the study
should be replicated by using control and experimental groups to
more empirically determine the effectiveness of drama activities.
Finally, as there are many types of drama activities, each type
should be tested in order to empirically determine which type is
more suitable for a particular group of learners in helping them
learn vocabulary.

Limitations of the study

1. As the recruitment of the study sample was carried out
by means of purposive sampling, the findings may not be
generalized to other demographics.

2. The delayed posttest was administered five months
after the immediate post-test was taken. Thus, differences between
the immediate and delayed post-test may have been affected by
internal threats to validity such as students’ exposure to the

vocabulary in other contexts.
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